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Abstract 
Chapter -1 : Theoretical Context 
Knowledge has been recognized as the highest virtue of man in Indian 
society since the dawn of human civilization on this planet. Transfer of 
knowledge and culture from one generation to the next has been a part of 
cherished traditions of this land. Even during the ancient times, India had a 
system of organized higher education in the form of ashram schools long before 
the concept of a university originated in Europe and other parts of the world 
(Chauhan, 2008). However, the modern university system originated about 
150 years ago with the establishment of Calcutta, Bombay and Madras 
Universities in 1857 on the basis of recommendations made by Wood's 
Education Despatch of 1854. After this, there has been continuous growth of 
higher education institutions including universities and colleges. By the end 
of 19th Century, there were only 5 universities with 195 colleges affiliated to 
them for the purpose of examination. The number of universities gradually 
increased to 20 and that of affiliated colleges to 500 by 1947 - the year of 
independence, enrolling about 230,000 students . After independence, the 
government of India made serious attempts to expand and develop higher 
education system. The University Education Commission (1948) chaired by 
Dr. S. Radhakrishnan made several recommendations which led to the 
establishment of University Grants Commission (UGC) in 1953. From this 
point onwards, there has been a phenomenal expansion of higher education 
system in the country, and now, there are more than 415 universities and 
20,676 colleges, with an estimated enrolment of over 13 million students 
(Pathan, 2008). Today, India has one of the largest higher education systems in 
the world, next only to a few developed countries including the USA. In yiew 
of its size, the system has inherent strengths and weaknesses. There is a wide 
variation in the quality of education imparted by these institutions. On the 
one hand, there are world class institutions - such as Indian Institutes of 
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Technology (IITs), Indian Institutes of Management (IIMs) and All India 
Institute of Medical Sciences (AIIMS), being included in the list of top 500 
quality institutions of the world, and on the other hand, there are affiliated 
colleges many of which are deficient of even minimum required facilities. 
Secondly, despite its huge size in quantitative terms, it serves the 
requirements of a microscopically small minority in the people. The gross 
enrolment ratio in relation to the eligible age-group (18-25 years) is only 10% 
as compared to the average of 50% in developing countries and 20-30% in 
some developing countries. This sector of education has many systemic and 
organizational problems which sometimes result in large-scale student unrest, 
causing street violence and damage to public property. However, despite so 
many problems and issues, the system has been successful in producing 
manpower of reasonable quality for growing economy of the country. India is 
presently ranked 10* among the most industrialized nations and 2"'^  as 
producer and supplier of scientifically and technologically trained manpower. 
University Education: Concept and Purposes 
Objectives: Universities today are assuming new functions, which are 
increasing in range, depth and complexity. The main functions of university 
education have been explicitly spelled out by Education Commission (1964-
66) as follows: 
• To seek and cultivate new knowledge, to engage vigorously and 
fearlessly in the pursuit of truth and to interpret old knowledge and 
beliefs in the light of new needs and discoveries; 
• To provide the right kind of leadership in all walks of life, to identify 
gifted youth and help them develop their potential to the full by cultivating 
physical fitness, developing the powers of mind and cultivating the right 
interests, attitudes and, moral and intellectual values; 
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• To provide society with competent men and women, trained in 
agriculture, arts, medicine, science and technology and various other 
professions, who will also be cultivated individuals, imbued with a sense of 
social purpose; 
• To strive to promote equality and social justice and to reduce social 
and cultural differences through diffusion of education; and 
• To foster in the teachers and students, and through them, in the 
society, generally, the attitudes and values needed for developing a 
good life in individuals and society. 
The meaning of higher education is now being interpreted in a new 
way. It is actually the process of educating the masses. This is a crucial period 
which prepares the citizens of a nation to take active and productive part in 
the socioeconomic progress. The problems of higher education, especially in 
Indian conditions, arise from the fact that there is an overwhelming 
population of students in this system. 
This pressure is highest and severest on higher education, the 
reasons being shrinking employment opportunities in the economy and non-
availability of job-oriented courses at secondary and senior/higher secondary 
level. Consequently, the students are left with no other choice, but to seek 
admission to colleges and universities. In the Indian context, higher education 
system is faced with two severe problems: one of unplanned expansion due to 
ever-increasing demand from it from weaker and disadvantaged sections, the 
other of substantial fall in the quality of education imparted. The combined 
impact of these two has been a major cause of the large scale unemployment 
among graduates with general and professional education. This situation has 
its own obvious psychological implications. 
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The System & its Structure: The main reason for this state of affairs is a 
strong craze among the youth for a university degree because the government 
of India prescribed graduation as the minimum qualification for appearing 
the Civil Services Examination conducted by the Union Public Service 
Commission, which formed a basis for placement on higher administrative 
positions in the central and state governments and for maximum of the 
remaining jobs. 
As a result, unplanned expansion accompanied by the scarcity of funds 
told heavily on the quality of education imparted in these institutions. As a 
matter of fact, the system is breaking down. At least in three respects, it may 
be said to have broken down already. One is regarding its efficiency. The 
second is regarding its productivity, and the third aspect in which the system 
has broken down refers to the wastage of resources. Not only do the 
graduating students lack the competence that is expected of them, but also are 
unable to find employment even when they possess the requisite competence. 
In other words, the system is either failing to produce the right kind of people; 
if they are of the right kind, there is not enough demand for their skills and 
they find themselves rendered surplus (Singh, 1985). There appears to be 
some kind of mismatch between what is required by the society and what is 
produced by our universities. 
The Students and the Campus: Higher education still has not received 
as much attention as it deserves. Research in higher education in India has, so 
far, been concentrated mainly on issues and problems regarding teaching, 
management, curriculum and examination. A very small number of attempts 
have been made to study the sociological and psychological problems of the 
student community. Therefore, there is an urgent need to attempt to examine 
and resolve certain basic issues regarding the student community with a 
special reference to university system, because, it is the student community 
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that can help generate healthy academic atmosphere in institutions of higher 
learning. Around 83 percent of students in higher education are enrolled in 
the general stream of education including Arts, Science and Commerce. 
The movement of students from school level to university changes their 
perception of education and social life. At the school level, i.e. during 
childhood and adolescence, the students being dependent on their families, 
attend school willingly or unwillingly. But as soon as they reach the college 
level, especially in general stream, the dependency on the family is reduced, 
and thus, they drift away from it. They develop a strong belief that the 
bachelor's degree is nothing more than a 'glorified literacy certificate' which is 
in no way going to help them in their future vocational life. As a result, 
frustration occurs, which leads many of such students diverging into 
undesirable paths and becoming easy victims of the anti-social elements of the 
society. 
Campus Unrest: The problem of campus unrest in educational 
institutions is mainly due to socio-economic or psychological factors. India, 
not only has a large number of universities, but also a large student 
population, probably one of the largest in the world. Student unrest or 
activism is one of the most important deviant behaviours, which manifests 
itself in various forms such as agitations, movements, damage and destruction 
of public and private property, strikes, boycotts, walkouts and physical 
assaults. 
The youth are adventurous and restless, who are continuously groping 
for new ideas, values and methods. The fact is that they need proper care and 
guidance. They have hopes and aspirations, some of which may not be 
legitimate. They have frustrations which are quite natural consequences of 
non-fulfillment of desires. A college-going student is still not a grown up 
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adult, but a growing adult. He wants to be independent and maintain his own 
identity, and thus, dislikes restrictions of any kind. He therefore challenges 
societal norms or values in all spheres of life. He is full of idealism and lives in 
a world of dreams and fantasy. He has all kinds of aspirations, social, 
educational, vocational and economic. 
Student unrest does not occur in a vacuum; rather it reflects a deep 
and growing unrest in the society as a whole. Student unrest all over the 
world is mainly due to global changes in values, customs and traditions of the 
societies. They oscillate between their inherent idealistic urges and the hard 
realities of life and the society, to which they have to reconcile themselves. 
Modern India is undergoing this experience of the pulls and pressures of the 
western scientific and technological culture upon its ancient culture. 
Another major cause of this grave problem of student unrest is the 
lowering of standards of educational institutions. The conditions under which 
many Indian students study are among the worst in the world with 
inadequate physical facilities, incompetence of teachers, over-burdened 
curricula, stressed and fatigued learning environment and almost non-existent 
student-teacher interaction. Currently, 45% of the educational institutions in 
India are substandard and lacking in physical facilities. Naturally, the poor 
organizational climate serves as a breeding ground for discontent and conflict 
between the students and their teachers. 
The problem of student unrest is being even more aggravated by 
the political parties. In fact, nowhere would these shrewd politicians find 
more emotional, sensitive, enthusiastic, zealous, vulnerable and easily 
exploitable stuff than the youth in the universities and colleges. A psycho-
social study of tension in college going youth conducted by Srichandra (1971) 
revealed that undue advantages taken by political parties and frequent 
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interference in campuses by the government has acted as fuel in generating 
unrest at the campuses. 
Further, the "educational lapses" also account for the growing 
unrest and dissatisfaction among the student community. Commission after 
commission since 1947 have been reaffirming that India's higher education 
system suffers from multiple flaws. In spite of this, we have not yet made 
desirable efforts to bring changes and make improvements in our antiquated 
courses, dry and uninteresting teaching methods and unreliable examination 
techniques. The student-community is, therefore being deprived of what may 
be called as the genuine educative process, which would enlighten the minds 
of both the teachers and the taught. These lapses eventually result in a high 
rate of dropouts, failures and third-divisions among the students. Based on an 
analysis of some 200 strikes and demonstrations, following causes of student 
unrest are listed like lack of proper academic atmosphere, defective 
examination system, bookish and uninspiring curriculum, hike in tuition fee, 
lack of i]"idividual contact between students and teachers, defective admission 
and attendance rules, lack of amenities, lack of hostel facilities in the colleges, 
good number of teachers does not teach anything, lack of library facilities and 
lack of motivation among students, lack of sympathy for students, non-
involvement of students in university affairs, political interference in 
admissions and union elections, lack of ideals in the society, lack of 
commitment on the part of the teachers, ideological frustration among 
teachers, and lack of employment opportunities. 
Problems of Learners: It is pertinent to refer here to a report of the 
International Commission on Education of the Twenty - first century 
(UNESCO 1996) entitled 'Learning - the Treasure Within'. Its key concept is 
learning throughout life and for each individual to learn how to learn. The 
main objective of education is to develop amongst students, 'qualities of 
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citizenship' needed in different walks of life. Education impels man to grow in 
the context of the society and not to deviate from the accepted social norms. 
Social conflicts give rise to aggression. Education can be used as a very strong 
weapon for solving such problems as aggression, crime, guilt, etc. (Bhan, 
1984). 
Socio-political Environment: Poverty, Prejudice and discrimination. 
Violence and terrorism. Drug Abuse, Unemployment, Population explosion 
and Migration are some of our society's major social problems. In the case of 
youth, the problems of educated unemployment and youth unrest are directly 
related to frustration and value system. 
A very important main concern of Indian society is to maintain healthy 
socio-political environment. Indian socio-political environment fosters 
communal violence, caste riots, regional and lingual conflicts, intra-societal 
tensions, frustration and repressed hostility. Erratic behaviour and actions of 
our political leaders provide a role model for the future of our youth. The 
danger is all the more serious when we study the national scene where 
communal forces have run rampant and growing sectarian divisiveness and 
caste loyalties seem to weaken the very foundation of a cohesive Indian 
nation. Sixty years after independence, when we take stock of our youth's 
achievements and failures, we find ourselves on the horns of a dilemma. We 
have made tremendous progress in the fields of science and technology, 
education, industry and agriculture, and yet our political leaders and the 
democratic process have not given positive direction to our youth. 
Babysitting: Students join colleges and universities to gain both skills 
and knowledge. As one gains in skills, one also gains in knowledge. While 
knowledge may not be a particularly saleable commodity, skills certainly are. 
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Yet, certification is very important. But, the last few decades have witnessed 
phenomenal quantitative expansion in enrolment in higher education. 
To ask a few obvious questions, what if a substantial number of 
students were let loose in the streets? What if each one of them wanted a job? 
What if not finding a job, they would become violent and destructive? It 
should not be difficult to see therefore, why a network of more than 20,676 
colleges and 415 universities cover the length and breadth of the whole 
country. Each one of these institutions engages the energies and attention of 
the majority of those who are too destructive to be left on their own. In the 
absence of these educational institutions, who, it may be asked, will do the 
babysitting? The compulsion behind the enrolment of over 13 million students 
in around 20,676 colleges is that they have to baby-sit for 2-3 years at a stage 
of life where they have ceased to be children, but have yet to become adults. 
Clearly the purpose is more sociological than academic. The majority of 
students joining undergraduate colleges are neither well-motivated nor 
academically inclined. 
Psychology of the Youth: Youth is an independent phase in our lives. 
The physical, spiritual, emotional and social development of youth depends 
upon various aspects relating to the influence of economic, ecological, cultural 
and social conditions. In every society, youth has always played a vital role in 
the development of the community and the nation. 
In India, unemployment is increasing rapidly, and it has become a 
source of various unexpected deviant behaviours among youth, reflected in 
their activities in the form of separatism, anti-nationalism, terrorism, 
regionalism etc. 
Many problems that confront our youth presumably stem from the fact 
that the values have ceased to play an active role in their lives. The socio-
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cultural environment is experienced by the youth as one where the traditional 
values are not held high and to be successful in life is to be practical. It is of no 
avail to be sincere, responsible and daring. It is like inviting trouble to be 
honest, hospitable, righteous and modest. Fidelity, dutifulness and love sound 
primitive. Patriotism and humility do not pay. Selfless devotion and sacrifice 
are impracticable. The youth become more reassured of such realization as 
they face them. 
The college and university students are in the post-adolescent age, 
which is on the threshold of adulthood, but still they are mentally immature 
and very sensitive. They react to all sorts of situations by their emotional 
responses and impulsive attitudes, may it be a serious problem or a trivial 
one. During this emotive stage, with their impulsive attitudes, they could be 
easily used for any purpose, be it constructive or destructive. 
The problems of the youth may stem out of their academic, 
emotional or social conflicts. A special report on college admissions (2002) lists 
two main causes of student frustration. Firstly they do not get admission to 
their choice of college and secondly they fail to get admission to their choice of 
course or subjects. Emotional and social conflicts and stresses of youth 
sometimes lead them to commit heinous crimes. 
Theories of Frustration: Various theories of frustration like 
Rosenzweig's Frustration Theory, The Frustration-Aggression Hypothesis by 
Dollard et.al. The Frustration - Regression Hypothesis by Barker, Dembo and 
Lewin, The Frustration - Fixation Hypothesis ,The Brown and Farber 
Frustration Theory, and Amsel's 'Frustrative Non-reward' Theory have been 
discussed under this heading. 
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Aggression and Maladjustment: Studies show that aggressive behaviour 
is a result of frustration (Dollard et.al. 1939, Mallick and McCandless 1966; 
Hurrocks, 1962). 
The global picture of students' unrest and resulting aggressive 
behaviour and violence has invited the social scientists to do something in this 
direction, otherwise the younger generation will prove to be explosive and 
their actions will not only bring disaster to the society but may prove suicidal. 
Human Values and Education: The main aim of higher education is 
to shape the character of youth as the best citizens of the nation, as well as to 
make them persons of high morality and highly spiritual individuals. 
According to Rockeach (1979), the ultimate function of human values is to 
provide us with a set of standards to guide us in our efforts to satisfy our 
needs, and at the same time maintain and to make it possible to regard 
ourselves, and to be regarded by others as having satisfied societally and 
institutionally originating definitions of morality and competence. 
Types of Values : Rockeach (1973) has classified values into two 
categories (1) Instrumental values and (2) Terminal values. Instrumental 
values deal with the beliefs in desirable 'modes of conduct', while terminal 
values are related to the beliefs in desirable 'end-state of existence'. 
Value Orientation: A value-orientation may be defined as a generalized 
and organized conception, influencing behaviour, its nature, of man's place in 
it, or man's relation to man and of the desirable and undesirable, as they relate 
to man's environment and inter-human relations(Kluckhohn, C. 1976) 
Issues and Problems: This section discusses various problems of Indian 
society in general and the youth in particular. 
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Chapter - 2 : Rationale 
Rationale: The growing dissatisfaction among students, due to poor 
facilities, poor socio-economic and psychological environment and 
deteriorating value system may give rise to frustration among the youth, 
which in turn, may affect their academic achievement. Good academic 
performance and overall good behavior of the youth have their roots in their 
family environment, which on the one hand cultivate moral and spiritual 
values, and on the other hand, represent their familial aspirations and socio-
economic backgrounds. 
Statement of the Problem: The precise statement of the problem is "A 
Comparative Stiidy of Frustration among Under-graduate students in Relation to 
their Value Profiles and Social - Economic Background Variables." 
Definitions 
Frustration: Murphy (1947) has defined frustration as "the blockage of 
motivated action". 
'frustration is tJie mental state caused by the motivated behavior being 
blocked by some insurmountable obstacle. 
In the present study four popular modes of coping with frustration -
Regression, Fixation, Resignation and Aggression, have been included. 
Regression represents a backward step in development, a returning to older 
modes of thought, feeling and behavior which were of service at an earlier 
time, and are being retired in the hope that by some miracle they can be 
equally serviceable in the present (Symonds, 1946).Fixation may be 
operationally defined in terms of cherishing for deep and lasting hurts and 
persistence of childhood fears. Resignation is an attitude shown by no plans, 
no social contacts, longing for loneliness, lack of interest in surroundings etc. 
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Aggression has been defined as 'an act whose goal response is injury to 
an organism' and indicates that 'frustration results in aggression' (Frustration -
Aggression Hypothesis of the Yale Group, Dollard et al. 1944). 
Values: In the present study, the definition suggested by Milton 
Rockeach (1973), who has done a leading work on value and value system has 
been accepted as the working definition "A value is an enduring belief that a 
specific mode of conduct or end-state of existence is personally or socially preferable to 
an opposite or converse mode of conduct or end-state of existence. A value system is 
an enduring organization of beliefs concerning preferable modes of conduct, or end-
state of existence along a continuation of relative importance". 
Socio-Economic Background: Socio-economic background is the 
background or environment indicative of both the social and economic status 
of an individual or group. In the broader sense, it includes three main factors: 
education, occupation and wealth. 
Undergraduate Students: The concise Dictionary of Education (Hawes 
& Hawes, 1987) defines the term undergraduate student as 'a student in 
higher education who is enrolled in degree - credit coursework below the 
level of the bachelor's degree'. 
Faculties of Arts, Science and Commerce: The faculty of Arts offers 
graduate and postgraduate courses in liberal arts, that is, subjects like the 
languages, linguistics, social sciences, theology etc. Not much prestige is 
attached to the courses. The faculty of Science also offers graduate and 
postgraduate courses in Science subjects. Graduate and post-graduate courses 
are offered by the faculty of Commerce as well. Their social prestige takes a 
middle position between the faculties of Arts and Science. 
Objectives: The present study is aimed at achieving the following 
objectives: 
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1. To study the levels of frustration among undergraduate students of 
Arts, Science and Commerce faculties /streams. 
2. To study the value profiles of the undergraduate students of Arts, 
Science and Commerce faculties. 
3. To study the relationship between the levels of frustration and value 
profiles of undergraduate students studying in these faculties. 
4. To study the relationship between the level of frustration and socio-
economic factors among the students of these faculties. 
5. To set up multiple regression equations to predict the modes of 
reaction to frustration by using value profiles and socio-economic 
factors as predictors. 
Hypotheses: The present study has attempted to test the following 
research hypotheses: 
1. The undergraduate students of Arts, Science and Commerce 
faculties differ in modes of reactions to frustration. 
2. The undergraduate students' modes of coping with 
frustration exhibit gender differences. 
3. The undergraduate students of these three faculties differ in their 
value profiles. 
4. The value profiles of students of these faculties influence their 
modes of reaction to frustration. 
5. The modes of reaction to frustration are significantly related to socio-
economic factors. 
6. Given the value profiles and measures of socio-economic factors, the 
modes of reaction to frustration adopted by undergraduate students 
can be predicted 
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Chapter - 3 : Design and Methodology 
Sampling; The sample comprised 524 undergraduate students studying 
in 1st, Ilnd and Ilird year of graduation. Out of these, 260 subjects were male 
and the remaining 264 were female. A group of 66 male subjects of was 
drawn from Arts, Science and Commerce faculties of Aligarh Muslim 
University, Aligarh, another set of 66 male subjects of same streams from the 
Hindu College and M.H. Degree College. (Rohilkhand University) 
Moradabad. Similarly, 62 male subjects from D.S. College, Aligarh (Agra 
University) and the remaining 66 male subjects were drawn from the three 
faculties of Meerut College, (Meerut University), Meerut. 
Among the females, 66 subjects had been drawn from the faculties of 
Arts, Science and Commerce of Aligarh Muslim University, Aligarh, another 
66 subjects from Gokuldas Hindu Girls Degree College (Rohilkhand 
University) Moradabad and 66 students of Arts, Science and Commerce 
streams from the Hindu College, Gokuldas Hindu Girls Degree College. 66 
students from the same streams of Tikaram Girls Degree College (Agra 
University) Aligarh and 66 female subjects from the Meerut College (Meerut 
University) Meerut. 
(a) Frustration Test: The 'Nairashya Maapa' (Frustration Test) 
published by Agra Psychological Research Cell (1976) was used in the present 
study for this purpose which was developed and standardized by Dr. N.S. 
Chauhan and Dr. Govind Tiwari. The scale consists of 40 items each with six 
alternative response categories in a hierarchy from extreme occurrence of a 
mode of frustration to no occurrence at all. Each mode of reaction of 
frustration, i.e. regression, fixation, resignation and aggression is represented 
by 10 items. 
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(b) Personal Value Questionnaire (PVQ): For measuring the value 
profiles of the subjects, the "Personal Values Questionnaire' (PVQ)" was 
employed, which is a standardized scale developed by Dr. (Mrs.) G.P. Sherry 
and Dr. R.P. Verma. The instrument is a measure of ten personal values: 
Religious, Social, Democratic, Aesthetic, Economic, Knowledge, Hedonistic, Power, 
Family Prestige and Health. This questionnaire consists of 40 items with three 
alternative response categories for each. 
(c) Personal Data Sheet: An objective measure for measuring socio-
economic factors which included the subjects' parents' or guardians' 
wealth/income, occupation and education was developed by the investigator 
herself. The test consisted of 20 questions in 3 sections, namely. Education of 
Parents, Occupation of Parents and Income of Parents. 
Statistical techniques Used: Statistical techniques like standard 
deviation, product-moment correlation, t- test and multiple regression 
analysis were used for data analysis. 
Chapter - 4 : Analysis and Interpretation 
This chapter presents the results of data analysis and their 
interpretation. 
Gender differences on Modes of Reaction: Male and female students of 
the faculty of Arts differed significantly on regression mode of reaction to 
frustration. The male and female students of Science and Commerce faculties 
differed significantly on fixation mode. Male student's of Arts faculty resort to 
greater degree of resignation reaction than their female counterparts. Tlw 
tendency to resort to aggression was found to he higher among male students than 
female students which is a cause of concern as the matter seems quite serious and 
may have serious implications too. 
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Gender differences on Value Profiles: Female students had higher levels 
of religious, social, democratic, aesthetic and knowledge values than male student, the 
converse was found to he true on hedonistic, power, family prestige and health values. 
Faculty-wise comparison on Value Profiles: Students of the faculty of 
Arts have stronger Religious, Hedonistic and Family Prestige Values and those of 
faculty of Science have stronger Social, Aesthetic and Knowledge Values than their 
counterparts in this analysis. 
Students of the faculty of Science have stronger Social, Democratic and 
Knowledge Values as compared to the students of the faculty of Commerce. But, 
converse is true for Economic and Hedonistic Values. 
A comparative study of all the three faculties gives an interesting 
picture. The students of Arts have highest Religious and Family Prestige 
values. The Science students ranked highest in Democratic, Knowledge and 
Aesthetic Values and students of Commerce faculty dominated in Economic, 
Hedonistic values. 
Relationship between Modes of Frustration & Value Profiles: For all 
the undergraduate students, Knowledge, Hedonistic and Power Values are 
associated with regression; Social, Democratic, Knowledge, Power and Family 
Prestige Values are associated with fixation; and only Power Value is 
associated with resignation mode. Values are independent of aggressive 
behavior. 
For Arts stream. Hedonistic Value is associated with regression; 
Religious, Social, Democratic, Economic and Hedonistic Values are associated 
with fixation; and Power Value is associated with resignation mode. In the 
case of Arts Students, aggressive behavior is independent of values. 
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For the students of Science stream. Religious and Family Prestige 
Values are related to fixation, resignation and aggression modes. But, fixation 
mode is also related to two more values - Social and Power. The Economic 
Value is related to resignation and aggression modes. 
Those students of Commerce faculty holding high level of Knowledge 
Value resort to aggression when confronted with a frustrating situation. But 
those with high Religious, Economic and Hedonistic values tend to avoid 
resorting to aggression in a frustrating situation. 
Modes of Frustration as related to Socioeconomic factors: Children of 
less educated parents resort to high degree of fixation mode of frustration. Other 
modes of frustration are independent of parents' education and family 
income. Students of Arts stream with low parents' education have a high tendency 
to resort to regression and fixation modes of frustration in the face of any 
frustrating situation. Those modes of reaction to frustration are independent 
of family income. Science students of less educated parents tend to resort more to 
regressive, fixated and aggressive behaviors, thus leading to the conclusion that 
children coming from low income families tend to resort to fixated behavior in a 
frustrating situation. 
Among Commerce students, children of less educated parents have greater 
tendency to resort to regressive and fixated behaviors. Children coming from low 
income families resort to regression mode of reaction also when faced with a 
frustrating situation. 
Predicting Reaction Modes by Value Profiles and Socioeconomic factors: 
Regression Analysis for combined sample: Social Values and Parents' 
Education tend to reduce the tendency of regression. Power Value and Social 
Value tend to reduce the Regression mode. The tendency of aggression is 
more in male undergraduate than in females. 
18 
Abstract 
Regression Analysis for Faculty of Arts: Hedonistic & Power Value 
tend to reduce the tendency of regression but gender has the reverse impact. 
Social Value and Parents' Education decrease the tendency of fixation while 
Economic Value has opposite effect. Power Value and Family Prestige Value 
reduce resignation and gender has the opposite effect. Hedonistic Value tends 
to reduce aggression. 
Regression Analysis for Faculty of Science: While Economic Value 
reduces the tendency of resignated reaction, the Family Prestige Value tends 
to increase it. All the predictors except Family Prestige Value tend to increase 
the tendency of aggressive behavior in the face of frustrating situation. While 
Parents' education reduces the possibility of regression. Knowledge and 
Religious Values tend to increase it. Fixated behavior is reduced by Social 
Value and Family Income and enhanced by other three variables. The 
tendency to resort to regressive behavior is reduced by Family Prestige Value. 
The aggressive reaction is enhanced by Knowledge Value, Aesthetic Value & 
reduced by Parents' Education. 
Chapter - 5 : Findings and Implications 
Coping behavior, gender and faculty-affiliation 
(1) The overall results show clear gender differences, female students 
exhibiting greater tendency of resorting to regression when they 
encounter frustrating situation. 
(2) The overall situation shows gender differences in fixated behavior with 
males of Arts and females of Commerce faculties showing increased 
tendency of fixated behavior. 
(3) In the case of the combined sample, the majority of students in all the 
three faculties have shown average or lower level of resigned behavior. 
19 
Abstract 
(4) The tendency to resort to aggression was found to be low among girls of 
all steams - arts, science, and commerce. The aggressive behavior is a 
prominent mode of coping with frustrating situations among male 
students of all faculties. 
(5) Significant gender differences were observed in the faculty of Arts on 
regression mode of reaction to frustrating situations, the male students 
showing higher tendency of resorting to the regression mode of coping 
when faced with some frustrating situation. There were no gender 
differences in the faculty of Science and Commerce on this mode. 
(6) The male students of the faculty of Science had a higher tendency of 
resorting to fixation mode than females, and the female students of the 
faculty of Commerce showed greater tendency of resorting to fixation 
mode while coping with frustrating situations. In the case of the 
students of the faculty of Arts, there were no gender-differences. This 
indicated an interaction between gender and faculty affiliation in this 
regard. 
(7) On the resignation mode significant gender differences were observed in 
the case of Arts faculty, male students showing a greater tendency of 
resorting to this mode of reaction than female students. In the case of 
the faculties of Science and Commerce, there were no significant gender 
differences on this mode of reaction. 
(8) In the case of aggression mode, significant gender differences were 
observed for students of the faculties of Arts and Science, male students 
having greater tendency of resorting to aggression than female students 
in the face of any frustrating situation. The students of the faculty of 
Commerce did not show any gender differences in this regard. 
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(9) However, when students of all faculties were studied as a combined 
group, only aggression mode exhibited gender-differences, the male 
students showing greater tendency of resorting to aggression mode 
than female students while facing a frustrating situation. 
Coping behavior gender and value profiles 
1. The results of the analysis of scores on value profiles led to some 
interesting conclusions. Significant gender differences were observed 
with female students, having higher levels of Religious, Social, 
Democratic, Aesthetic and Knowledge Values than male students. On 
the other hand, male students had significantly higher Hedonistic, 
Power, Family Prestige and Health Values than female students. No 
significant gender differences were observed on Economic Value. 
2. Significant faculty-wise differences in value-profiles were also 
observed. The students of the faculty of Arts had higher Religious Value 
than the students of Science and Commerce faculties while Science and 
Commerce students did not show significant difference on this value. 
3. Science students had a higher Social Value than Arts and Commerce 
students. Similarly, the students of Science faculty had higher Aesthetic 
Value than Arts students. The Knowledge Value was found to be higher 
among the students of Science than those of Arts and Commerce. The 
students of Arts faculty had the highest 'Hedonistic' Value while those 
of Science had the lowest 
4. The Family Prestige Value was dominant among the students of the 
faculty of Arts as compared to Science students. The students of Science 
faculty had higher Democratic Value than those of Commerce faculty. 
Similarly, the students of the faculty of Commerce held higher 
Economic Value than those of Arts and Science. 
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5. For combined sample, regression mode had significant positive 
relationship with Knowledge Value, and significant negative correlation 
with Hedonistic and Power Values. Fixation mode showed significant 
negative correlation with Social, Democratic and Knowledge Values, 
and significant positive relationship with Power and Family Prestige 
values. The resignation mode correlated significantly and negatively 
only with Power Value. Significantly, the aggression mode had no 
significant correlation with any of the values. 
6. However, these correlations showed significant differences faculty-
wise. For the students of the faculty of Arts, regression mode correlated 
negatively with Hedonistic value, fixation correlated negatively and 
significantly with Religious value while social and Democratic values 
had positive correlation with Economic and Hedonistic Values. 
Regression mode had negative correlation with Power Value, and 
aggression mode had no significant correlation with any of the values. 
7. For the students of Science faculty, regression mode and values showed 
no significant correlation; fixation mode showed negative correlation 
with Religious and Social values, and positive correlation with Power 
and Family Prestige values; resignation mode had negative correlation 
with Economic value but positive correlation with Religious and Family 
Prestige values; and aggression mode showed negative correlation with 
Religious and Family Prestige value but significant positive correlation 
with Economic value. 
8. In the case of Commerce students, regression mode correlated negatively 
with Aesthetic, Economic, Hedonistic and Power values but positively 
with Religious and Knowledge values; fixation mode correlated 
positively with Religious and Power values but negatively with Social 
value; resignation mode correlated positively with Knowledge value and 
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negatively with Family Prestige value; and aggression mode had 
negative correlation with Religious, Economic and Hedonistic values, 
but positive correlation with Knowledge value. 
Coping behavior, gender and socioeconomic factors 
1. Some significant relationships were also found between modes of 
reaction and factors related to socioeconomic status, namely Parents' 
Education, and Family Income. For combined sample. Parents' 
Education correlated negatively with fixation, and Family Income 
showed no correlation with any of the modes of reaction. However, in 
the case of faculty of Arts, Parents' Education correlated significantly 
with resignation and fixation modes, while in the case of Science 
students. Parents' Education had negative relationship with regression 
and fixation, and positive relationship with aggression mode. 
2. Family Income correlated negatively with fixation mode. For Commerce 
students. Parents' Education showed negative relationship with 
regression and fixation, while Family Income showed negative 
relationship with resignation. 
Predicting coping behavior 
1. In the combined sample the only potential predictor of regression mode 
was the Hedonistic Value. The concerned regression equation indicated 
that if scores on Hedonistic Value are known, it is possible to predict the 
intensity of one's regressive behavior. The fixation mode could be 
predicted by two variables, namely- Social Value and Parents' 
Education. Likewise, the potential predictors of resignation mode were 
Power Value and Social Value. Interestingly, gender as a variable was 
found to be the most significant predictor of aggression mode. Male 
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students were found to be more inclined to exhibit aggression than 
female students in the face of a frustrating situation. 
2. In the case of the students of Arts faculty. Gender, Hedonistic Value and 
Social Value were found to be significant predictors of regression mode 
of reaction to frustration. Likewise, Social Value, Parents' Education and 
Economic Value were found to be the best predictors oi fixation mode. 
Resignation mode could be predicted effectively by Gender, Power 
Value, and Family Income. Here also aggression mode could be 
effectively predicted by gender difference and hedonistic value. 
3. For the students of faculty of Science, no variable was found to be 
significant predictor of regression mode. But, fixation mode could be 
potentially predicted by three variables - Power Value, Health Value 
and Family Prestige Value. The potential predictors of resignation mode 
were identified as Economic Value and Family Prestige Value. 
However, in the case of aggression mode, five predictors were identified 
- Economic Value, Parent's Education, Gender, Family Prestige Value 
and Aesthetic Value. 
4. In the case of the students of the faculty of Commerce regression mode 
could be predicted by Knowledge Value, Religious Value and Parent's 
Education. Vor fixation mode, the potential predictors were Social Value, 
Family Income, Gender, Knowledge Value, Power Value and Religious 
Value. In the case of resignation mode, only one predictor Family 
Prestige Value was identified as the most potential predictor. However, 
aggression mode of reaction could be predicted effectively by 
Knowledge Value, Aesthetic Value and Parents' Education. 
5. For all practical purposes, the first one or two predictors may be taken as 
potential predictors in each case. The overall situation shows that gender 
is one of the most important predictor of all the modes of reaction 
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especially 'aggression'. The male students tend to exhibit greater 
tendency of aggression than female students. 
6. Among values. Social, Hedonistic and Family Prestige Values are 
dominant predictors of all modes of reaction. Similarly among the 
socio-economic factors. Parents' Education was found to play the most 
important role in determining students' reactions to frustrating 
situations. 
Implications for Educational Practices 
The findings of this study provide very useful guidelines and 
directions to contain the problem of unwanted student aggression. The 
general finding that male students have a greater tendency to resort to 
aggressive behavior than girls, more or less across all faculties, is a significant 
one. 
These results point clearly to the need of instituting compulsory 
guidance and counseling services in all higher education institutions including 
colleges. A regular and intensive counseling may help discover alternative 
means of channeling students' aggression and lead them to constructive and 
healthier modes. There is a need for deployment of women counselors in the 
counseling centers. Faculty-wise differences in the coping behavior of male 
and female students should be taken care of. 
A person's value system has a significant impact on his adjustment. The 
findings of this study have indicated that there are gender-based and faculty-
based differences in the value patterns of students. These findings can serve as 
useful guidelines for differentiating the guidance and counseling services. 
Relationships between values and modes of reaction also showed minor 
gender-based and faculty-based differences. These results point to a strong 
need of providing value education at university level also. 
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The investigator has set up regression equations also. If an individual 
student's scores on values, socioeconomic variables, faculty affiliation and 
gender are known his probable mode of coping - say regression, of coping 
with a frustrating situation may be predicted. This approach can help in 
identifying student's who could resort to unhealthy mode of reaction to 
frustration and value-education, and guidance and counseling services may 
be planned accordingly. 
Implications for further Research 
In the process, the investigation raises certain new questions which 
should be answered through fresh studies undertaken by interested 
researchers in this area. The main emerging questions are: 
What are the various social, economic and institutional factors that 
create and enhance frustration among students all levels, especially at the 
university stage? 
What can be done to remove or reduce the influence of these factors so 
that better learning environment may be generated in the universities and 
colleges? 
Will the institution of regular guidance services help in solving the 
problem of student unrest partially or wholly? There is a need to conduct 
experimental or causal comparative studies to examine the impact of guidance 
and counseling services wherever such facilities exist. 
How can we provide for value education? Can we teach socially desirable 
values directly by placing them in the curriculum or we should imbibe them 
in the curricula and provide the students with opportunities by way of our 
teaching to catch them? 
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Which values are more desirable for students of different faculties 
providing for gender-based differences in the modes of coping with 
frustrating situations? What strategies should be planned to achieve these 
goals? If we can predict the probable reciction of a student to frustrating 
situations, what measures can we take to ensure that his reactions are healthy? 
Examination stress is one of the Iriajor causes of frustration among 
students. What can we do to reduce the effect of this source of frustration? 
Does occupation of the family influence a student's reactions to frustration? If 
yes, what should we do as educators and teachers? 
Student unrest has been a very serious problem in Indian higher 
education. Further research in this area may help in overcoming such 
problems. 
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Knowledge has been recognized as the highest virtue of man in 
Indian society since the dawn of human civiUzation on this planet. 
Transfer of knowledge and culture from one generation to the next has 
been a part of cherished traditions of this land. Even in the ancient 
period, Indian saints and seers enlightened the whole world by 
showing the path of truth and wisdom. Even during the ancient times, 
India had a system of organized higher education in the form of ashram 
schools long before the concept of a university originated in Europe and 
other parts of the world (Chauhan, 2008). The Universities of 
Takshashila and Nalanda were known worldwide as centers of higher 
learning during the ancient period which attracted scholars from all 
parts of the world. However, the modern university system originated 
about 150 years ago with the establishment of Calcutta, Bombay and 
Madras Universities in 1857 on the basis of recommendations made by 
Wood's Education Despatch of 1854. After this, there has been 
continuous growth of higher education institutions including 
universities and colleges. But, these universities did not have teaching 
departments and functioned only as examining bodies for the existing 
colleges which numbered around 25 or so. By the end of 19* Century, 
there were only 5 universities with 195 colleges affiliated to them for the 
purpose of examinations. During the second decade of the 20'^  Century, 
a few more universities were established, some of which had teaching 
and research functions also. The number of universities gradually 
increased to 20 and that of affiliated colleges to 500 by 1947 - the year of 
independence, enrolling about 230,000 students including those 
pursuing studies at the pre-university level. After independence, the 
government of India made serious attempts to expand and develop 
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higher education system. The University Education Commission (1948) 
chaired by Dr. S. Radhakrishnan made several forward-looking 
recommendations and led to the establishment of University Grants 
Commission (UGC) in 1953 which acquired statutory status in 1956 by 
an Act of Parliament. From this point onwards, there has been a 
phenomenal expansion of higher education system in the country, and 
now, there are more than 415 universities and 20,676 colleges, with an 
estimated enrolment of over 13 million students (Pathan, 2008). Today, 
India has one of the largest higher education systems in the world, next 
only to a few developed countries including the USA. 
In view of its size, the system has inherent strengths and 
weaknesses. There is a wide variation in the quality of education 
imparted by these institutions. On the one hand, there are world class 
institutions - such as Indian Institutes of Technology (IITs), Indian 
Institutes of Management (IIMs) and All India Institute of Medical 
Sciences (AIIMS), being included in the list of top 500 quality 
institutions of the world, and on the other hand, there are affiliated 
colleges many of which are deficient of even minimum required 
facilities. Secondly, despite its huge size in quantitative terms, it serves 
the requirements of a microscopically small minority in the people. 
The gross enrolment ratio in relation to the eligible age-group 
(18-25 years) is only 10% as compared to the average of 50% in 
developing countries and 20-30% in some developing countries. This 
sector of education has many systemic and organizational problems 
which sometimes result in large-scale student unrest, causing street 
violence and damage to public property. However, despite so many 
problems and issues, the system has been successful in producing 
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manpower of reasonable quality for growing economy of the country. 
India is presently ranked 10* among the most industrialized nations 
and 2"*^  as producer and supplier of scientifically and technologically 
trained manpower. That is why in the 'Silicon Valley' of USA a large 
majority of IT professionals is of Indian origin. 
1.1 University Education: Concept and Purposes 
Pandit Nehru, while delivering the convocation address at 
University of Allahabad in 1947, said: 
"A university stands for humanism, for tolerance, for reason, for 
the adventure of ideas and for the search of truth. Universities are 
essentially a community of teachers and students, where all learn from 
one another. Their principal objective is to deepen man's understanding 
of the universe and of himself, to disseminate this understanding 
throughout the society and to apply it in the service of mankind. 
They are the dwelling places of ideas and idealism, and expect high 
standards of conduct and integrity from all their members." 
Over a period of the last 6 decades, India has been trying to create 
a higher education system of Pt. Nehru's vision. The above statement 
embodies the aims and objectives of higher education, which every 
institution of higher learning must strive to achieve. But over the years, 
the very aims and objectives of education have undergone changes with 
universities acquiring new functions and dimensions. 
1.11 Objectives 
Universities today are assuming new functions, which are 
increasing in range, depth and complexity. The main functions of 
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university education have been explicitly spelled out by Education 
Commission (1964-66) as follows: 
• To seek and cultivate new knowledge, to engage vigorously and 
fearlessly in the pursuit of truth and to interpret old knowledge 
and beliefs in the light of new needs and discoveries; 
• To provide the right kind of leadership in all walks of life, to 
identify gifted youth and help them develop their potential to 
the full by cultivating physical fitness, developing the powers of 
mind and cultivating the right interests, attitudes and, moral and 
intellectual values; 
• To provide society with competent men and women, trained in 
agriculture, arts, medicine, science and technology and various 
other professions, who will also be cultivated individuals, 
imbued with a sense of social purpose; 
• To strive to promote equality and social justice and to reduce 
social and cultural differences through diffusion of education; 
and 
• To foster in the teachers and students, and through them, in the 
society, generally, the attitudes and values needed for developing 
a good life in individuals and society. 
Mr. Jacques Delor, Chairman of the International Commission on 
Education for the Twenty First Century (UNESCO, 1996) observed, 
"The commission does not see education as a miracle cure or a magic 
formula opening the door to a world in which all ideals will be attained, 
but as one of the principal means available to foster a deeper and more 
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harmonious form of human development, and thereby reduce poverty, 
exclusion, ignorance, oppression and war". 
The Delor's Commission visualized the following functions for a 
university (Lakhshmanan, 2000): 
• To prepare students for research and teaching; 
• To provide highly specialized training courses oriented to the 
needs of economical and social life; 
• To be open to all, so as to cover the many aspects of lifelong 
education in the wider sense; and 
• To strive for international cooperation. 
The meaning of higher education is now being interpreted in a 
new way. It is actually the process of educating the masses. This is a 
crucial period which prepares the citizens of a nation to take active and 
productive part in the socioeconomic progress. The problems of higher 
education, especially in Indian conditions, arise from the fact that there 
is an overwhelming population of students in this system. The school 
education system, which acts as a feeder to higher education, is 
overflowing with enrolment leading to increased pressure on tertiary 
education. And, if the numbers keep on increasing, very soon we will 
perhaps attain the status of being the largest educational system in the 
world. 
This pressure is highest and severest on higher education, the 
reasons being shrinking employment opportunities in the economy and 
non-availability of job-oriented courses at secondary and senior/higher 
secondary level. Consequently, the students are left with no other 
choice, but to seek admission to colleges and universities. Scarcity of 
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jobs even leads to brain-drain. In the Indian context, higher education 
system is faced with two severe problems: one of unplanned expansion 
due to ever-increasing demand from it from weaker and disadvantaged 
sections, the other of substantial fall in the quality of education 
imparted. The combined impact of these two has been a major cause of 
the large scale unemployment among graduates with general and 
professional education. This situation has its own obvious psychological 
implications. 
1.12 The System & its Structure 
The problems of the University system and its structure can be 
best understood in historical terms. As generally known, in India the 
colleges came into existence first and the universities later. When 
universities were founded in 1857, the principal function entrusted to 
universities was to manage the working of the affiliated colleges and 
conduct examinations for them. In other words, their main purpose was 
granting affiliation to colleges and conducting their examinations which 
were about 25 in number. 
Two important developments took place in the beginning of 20th 
Century. Firstly, the University of Calcutta, on the recommendations 
of Calcutta University Commission (1919), established in itself 
postgraduate departments and created research facilities. Before that, 
postgraduate education almost all over the country was provided by 
some selected colleges. The second notable development in this period 
was the daunting consciousness amongst the academics that the 
affiliating system which had been adopted by the country was inimical 
to good standards. Later a number of universities, unitary in character, 
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were established, prominent among which were the universities at 
Banaras, Aligarh, Lucknow, Patna and Annamalai. 
The sentiment behind the establishment of these unitary 
universities was that most people regard affiliating universities as 
belonging to the inferior breed. The notion that a university essentially 
means a campus with a number of post-graduate departments, with 
some research thrown in, is an extension of this sentiment. If growth in 
numbers had been largely in respect of post-graduate students, this 
would have been the right response. But, the bulk of the expansion was 
at the undergraduate level. For instance, the number of post-graduates 
which was approximately 15,000 in 1947 could rise to over 300,000 by 
late eighties, but the number of undergraduates increased from 230,000 
to over 3 million during the same period. The main reason for this state 
of affairs was a strong craze among the youth for a university degree 
because the government of India prescribed graduation as the 
minimum qualification for appearing the Civil Services Examination 
conducted by the Union Public Service Commission, which formed a 
basis for placement on higher administrative positions in the central 
and state governments and for maximum of the remaining jobs. 
The expansion of education at the undergraduate level led to the 
establishment of more and more colleges and their affiliation to the 
universities. The post-schooling education in India can be divided into 
three sectors, viz. 
• Education in Arts, Science, Commerce, Humanities, etc. which is 
also popularly known as general education. 
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• Education in engineering and technology, management, medicine 
and agriculture which is known as professional and technical 
education, and 
• Education and training imparted in polytechnics. Industrial 
Training Institutes (ITIs) and other special institutions for specific 
vocations or jobs leading to the award of diplomas and certificates. 
As a result of an unplanned expansion accompanied by the 
scarcity of funds told heavily on the quality of education imparted in 
these institutions. As a matter of fact, the system is breaking down. 
At least in three respects, it may be said to have broken down already. 
One is regarding its efficiency. Studies have shown that about 50% 
students fail to complete the first degree course at all India level 
showing that around half of the number of students entering colleges or 
universities do not pass out. The second is regarding its productivity, 
and to some extent, this factor is related to its efficiency in developing 
some of those basic skills which are required even for middle level jobs. 
The third aspect in which the system has broken down refers to the 
wastage of resources. Not only do the graduating students lack the 
competence that is expected of them, but also are unable to find 
employment even when they possess the requisite competence. In other 
words, the system is either failing to produce the right kind of people; if 
they are of the right kind, there is not enough demand for their skills 
and they find themselves rendered surplus (Singh, 1985). There appears 
to be some kind of mismatch between what is required by the society 
and what is produced by our universities. The matter needs to be taken 
into consideration while planning future policies. 
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1.13 The University Community 
The University Community is primarily constituted of three 
kinds of people - the administrators, the teachers and the students. 
An administrator has not to be just the administrative head of the 
university, but he also has to be the academic leader of an academic 
community, who is excited and thrilled by the academic activities of 
learning, teaching, scholarship and research. His love for knowledge 
should be so intense that it inspires everybody to become member of a 
learning society. He has to remain in personal contact with all his 
faculty members and students. He should initiate and encourage a 
variety of academic activities e.g. inviting great scholars for lectures, 
holding seminars, symposia and conferences, and thus, work with his 
teachers for the academic growth of the university. His behavior ought 
to be exemplary. He should be fair, impartial, courageous, just and 
truthful and set an example for these traits. He has to love teaching and 
scholarship and set an example by being a good teacher and scholar. He 
should have a keen desire to serve the community. And above all, he 
should love his students and teachers and do everything possible for 
their welfare. 
The importance of a teacher in the educational institution is 
unquestionable. In a specific teaching - learning situation, teacher's role 
is crucial, because an effective teacher is amongst the foremost factors 
contributing to educational improvement. The 'Education Commission' 
(1966) said, "Of all different factors which influence the quality of 
education, and its contribution to national development, the quality, 
competence and character of teachers are undoubtedly the most 
significant. Nothing is more important than securing a sufficient supply 
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of high quality recruits to the teaching profession, providing them with 
the best possible professional preparation and creating satisfactory 
conditions of work in which they can be fully effective." Thus to be a 
teacher is like living a life of a dedicated and responsible person. It is 
the teacher who sets the standards, builds up desirable attitudes, and 
approves or disapproves of pupils' behaviour. He influences his pupils 
by what he says and even more by what he does. In the words of an 
eminent philosopher Henry Adams, 'A teacher affects eternity, he can 
never tell where his influence stops.' 
Cicero said 2000 years ago, - "What greater or better gift can we 
offer the republic, than to teach and instruct our youth?" His words are 
as true today as they were 2000 years ago. Teachers still provide 
valuable and unique professional service to the nation. By guiding 
students in the development of high ideals and true appreciation of the 
freedom and responsibilities of Indian citizenship, and by assisting 
them to develop the skill of clear and critical thinking, teachers 
contribute significantly to the character of adults who will determine 
India's future. To a considerable extent, it is true that the destiny of a 
nation lies in the hands of those who guide its youth. 
Gandhiji once remarked - 'I have always felt that the true text for 
the pupil is the teacher. I remember very little that my teachers taught 
me from the books, but I have even now a clear recollection of the 
things they taught me independendy of books ... But, 1 have always 
given the first place to the culture of the heart or the building of 
character (Krishnan,1985).' The Secondary Education Commission 
Report (1953) stated, - "We are convinced that the most important factor 
in the contemplated educational reconshuction is the teacher - his 
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personal qualities, his educational qualifications, his professional 
training and the place he" occupies in the school as well as the 
community." 
The pupils are another important part of the university 
community. They are the legitimate occupants of an educational 
institution - it is for them that all educational efforts are organized. It is 
they who occupy the focus of the limelight - the pivot, the centre of 
educational administration. It is for their wholesome development that 
curricula are designed, co-curricula are planned, plant is set, qualified 
teachers and administrators are appointed, auxiliary services are 
arranged, and the pupil is the measure of the purpose of all these 
endeavours and is all important. In fact, he is the common denominator 
in the arithmetic of educational administration. 
Here, in this study, the investigator is particularly concerned with 
the youth of Indian society. Youth is often defined as the population of 
those who are in the age group of 15 to 25 years. To be brief, one out of 
every five persons in the world is a youth. The growth and 
development of this vast number of youth, therefore, is certainly an 
investment in the future. The future of a society lies in the hands of its 
youth, especially, those of its students, who will be playing elitist role. 
Awareness of this fact has been growing in post-independent India, as 
can be observed by the increasing number of conferences, seminars and 
popular and professional articles on the Indian young students. Youth 
who pass through adolescence, a transition stage from child to adult, 
are confronted with a mixture of realization and unfulfilled promise of 
the fantasy world of childhood and the real world of the adult. 
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The adolescent is no longer a child, yet not an adult, and hence, the 
apparent contradictions in his behaviour. 
1.2. The Students and the Campus 
Higher education still has not received as much attention as it 
deserves. Research in higher education in India has, so far, been 
concentrated mainly on issues and problems regarding teaching, 
management, curriculum and examination. A very small number of 
attempts have been made to study the sociological and psychological 
problems of the student community. Therefore, there is an urgent need 
to attempt to examine and resolve certain basic issues regarding the 
student community with a special reference to university system, 
because, it is the student community that can help generate healthy 
academic atmosphere in institutions of higher learning. We have one of 
the largest higher education systems in the world, with over 13 million 
students, covering about 10 percent of the relevant age-group. Around 
83 percent of students in higher education are enrolled in the general 
stream of education including Arts, Science and Commerce. 
The movement of students from school level to university 
changes their perception of education and social life. At the school level, 
i.e. during childhood and adolescence, the students being dependent on 
their families, attend school willingly or unwillingly. But as soon as 
they reach the college level, especially in general stream, the 
dependency on the family is reduced, and thus, they drift away from it. 
They develop a strong belief that the bachelor's degree is nothing more 
than a 'glorified literacy certificate' which is in no way going to help 
them in their future vocational life. As a result, frustration occurs, 
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which leads many of such students diverging into undesirable paths 
and becoming easy victims of the anti-social elements of the society. 
1.21 Quantitative Expansion 
By the beginning of the 19th century, British colonial rule was 
firmly established in India, but had paid the least attention to the 
education of Indians. But, the year 1813 proved to be an auspicious year 
in the educational history of India (Naik & Nurullah, 1962). During that 
year, a provision was made in Article 43 of the Charter Act which 
directed the East India Company "to accept the responsibility of the 
education of Indians and to spend not less than Rs. 100,000 per year for 
this purpose". This provision opened the avenues of western scientific 
education to the Indians. However, till 1833, the British were busy 
consolidating their hold in India and no concrete measures were taken 
to promote education. However, a number of new colleges like the 
Hindu College at Benaras (1817) and a college in Calcutta (1818) were 
established. But, the purpose of educating Indians was certainly not to 
promote their socio-economic or cultural advancement but to produce 
low-cost manpower to run British factories and to train clerks to work 
in the offices of the colonial administration. 
Lord Macaulay's contribution to Indian education is noteworthy. 
The fact that Lord Macaulay was the father of modern system of higher 
education in India cannot be denied. Being a supporter of Elphinstone's 
"downward filtration theory", he favoured the education of the elite, 
v^ho would form a class of interpreters between them (the British) and 
millions whom they governed; a class of persons, Indian in blood 
and colour, but English in taste, in opinion, in morals and in intellect 
(Ghose, 1970). Macaulay's detailed plan of British education in India, 
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given in 1835, which came to be known as Macaulay's Minute, J^ecame a 
major guideline in further development of higher education in India. 
Not only did the enlightened urban elite of India widely accept it, but 
also viewed it as a means of securing jobs. A firm belief that the new 
system would remove the backwardness and other evils of the Indian 
society also developed. So much so, that Raja Ram Mohan Roy, not only 
formed an association, but also strongly protested against the 
establishment of a Sanskrit College at Calcutta, although he himself was 
a scholar of Persian and Sanskrit (Chauhan, 1990). 
The policy proposed by Macaulay was reaffirmed by Sir Charles 
Wood in his Despatch of 1854, with minor modifications, which was 
also viewed as the Magna Carta of English Education in India. It covered 
a variety of subjects such as grants-in-aid, teacher training and 
education of women. It also suggested the creation of an organized 
system of education from primary school to university. As a result. Acts 
were passed in 1857 for the establishment of universities at Calcutta, 
Bombay and Madras. Consequently, three universities were set up in 
1857 on the model of London University. They were also to conduct 
examinations for affiliated colleges. Later two more universities came 
into being, the University of Punjab (1882) and the University of 
Allahabad (1887). In 1881-82 there were 5,399 students and the number 
rose to 8060 by 1887. The figure for following years being 9,656 in 1888, 
10618 in 1889, 11,546 in 1890, 12,424 in 1891 and 17,650 in 1902 
(Chauhan, 1990). In 1901-02, the number of universities was 5, with 179 
affiliated colleges. Enrolment in these colleges too increased 
proportionately. The Universities Act of 1904 embodied the main 
recommendations of the Indian Universities Commission of 1902, and 
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reconstituted the governing bodies of the universities. As a result, the 
number of affiUated colleges which was 191 in 1902, reduced to 174 in 
1907, and in spite of the affiliation of some new colleges, it was not 
more than 170 in 1912, but increased to 226 in 1922. Despite no 
substantial increase in the number of affiliated colleges, the enrolment 
of students rose appreciably to over 45,200 by the year 1922 (Table 1.1). 
During this period, some new universities such as Banaras Hindu 
University (1916), Mysore University (1916), Patna University (1917), 
Osmania University (1918), Lucknow University (1920) and Aligarh 
Muslim University (1920) also came into being. Later, some more 
universities were established. The number of universities sprang up to 
16 by the year 1929. 
By the early years of the 20th century, with the growing 
'National Freedom Movement', the Indian social and political reformers 
had become active, and demanded more involvement in education. 
Consequently, the reforms in Government of India Act of 1919, based 
on Montague Chelmsford Report, suggested that certain subjects 
should be under the control of Indians, and as a result education was 
placed in the provincial list. Despite recurrent suggested reforms and 
recommendations, the progress of higher education was rather slow 
and its quality could not keep pace with quantity. Also, the university's 
control over affiliated colleges was unsatisfactory. By the year 1947, 
there were 20 universities and about 500 colleges. Details of growth in 
higher education, the number of colleges and universities from 
1857 up to 1947 - the year of independence, are given in Table 1.1. 
The number of colleges of general education during the same period 
increased from 27 to 496, i.e. by more than 18 times, colleges of technical 
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education increased from 4 in 1891-92 to 38 in 1947-48. Total enrolment 
increased from just 6,000 in 1881-82 to more than 230,000 in 1947-48. 
Table 1.1 
Expansion of Higher Education in India (1857-1947) 
Year 
1857-58 
1881-82 
1891-92 
1901-02 
1911-12 
1921-22 
1931-32 
1941-42 
1946-47 
1947-48 
Universities 
3 
4 
5 
5 
5 
14 
16 
15 
17 
20 
Colleges of 
General 
Education 
27 
68 
137 
187 
182 
226 
310 
422 
466 
496 
Colleges of 
Technical 
Education 
* 
* 
4 
4 
4 
5 
7 
9 
16 
38 
Total 
Enrolment 
250 1 
6,000 
13,000 
17,650 
29,650 
45,200 
79,140 
1,18,750 
1, 93,400 
2,15,000 
(*- Not nvnilnble) 
Source: Cliniiluin C.P.S., HigJier Education in India, Ashish Publishing House, 1990. 
India acquired freedom on August 15th, 1947. The Department 
of Education created in 1945 was converted into a full-fledged Ministry 
of Education. The Union Government developed interest in 
Higher Education, and consequently, appointed the University 
Education Commission (1948-49) under the Chairmanship of Dr. S. 
Radhakrishnan. This was the first commission appointed by the 
government of free India. It submitted its comprehensive report on the 
past developments in higher education in the country and made 
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suggestions for improvement. It also provided the detailed guidelines 
for future planning and development. 
The Indian Government prepared a scheme of planned 
development, each plan consisting of 5 years. The first Five Year Plan 
began on 1st April, 1951 and ended on 31st March, 1956. During the 
past 10 Five Year Plans, there has been considerable development in 
higher education. As recommended by the University Education 
Commission, the Government of India established the University 
Grants Commission (UGC) in 1956, the major function of which is to 
distribute grants among the universities and coordinate their 
functioning for maintenance of adequate academic standards. During 
the last six decades since independence (1947-2008), there has been an 
accelerated growth in the number of institutions of higher learning and 
enrolment in them. Table 1.2 shows the expansion of Higher Education 
in post-independence India (1947-2008). 
While the obsolescence of the inherited system of higher 
education by and large persisted, the system itself underwent such a 
phenomenal expansion as was never seen before anywhere in the 
world. Between 1950-51 and 1985-86 (i.e. 35 years) the number of 
universities increased from 27 to 149 (i.e. by 723.5%) and the number of 
shidents enrolled increased from 396,745 to 3,570,897 (i.e. by 800%). The 
financial outlay on university and technical education increased from 
Rs. 340 million in the first 5 year plan (1951-56) to Rs. 14320 million in 
the seventh 5 year plan (1986-90). 
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Table 1.2 
Expansion of Higher Education in the Post-Independence India 
(1947-2007) 
Year 
1947 
1951 
1961 
1971 
1981 
1991 
2001 
2007 
No. of Colleges 
437 
695 
967 
2285 
3421 
4862 
12,000 
19,000 
No. of 
Universities 
20 
27 
45 
100 
132 
184 
275 
400 
Enrolment (000) 
230 
396 
428 
1647 
2320 
3672 
7700 
13,000 
Source - University News, Vol. 37, No. 10, pp.-lO. 
1.22 Campus Unrest 
The problem of campus unrest in educational institutions is 
mainly due to socio-economic or sociological factors. India, not only has 
a large number of universities, but also a large student population, 
probably one of the largest in the world. The composition of every 
society is based on diversity of culture and behaviours, and the process 
of stability or equilibrium maintains balance among them. One of the 
factors, which disrupt this equilibrium, is deviant behaviour of youth. 
Deviant behaviour is one that is not in conformity with accepted 
behaviour pattern of the society. Student unrest or activism is one of the 
most important deviant behaviours, which manifests itself in various 
forms such as agitations, movements, damage and deshuction of public 
and private property, sti-ikes, boycotts, walkouts and physical assaults. 
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The youth are adventurous and restless, who are continuously 
groping for new ideas, values and methods. The young men of today 
want to breathe in a free atmosphere, and have a desire to express 
themselves in many ways. In doing so, they sometimes cross the 
permissible limits due to immaturity and lack of emotional stability, 
and adopt the path which is not conducive to their proper development. 
The fact is that they need proper care and guidance. They have hopes 
and aspirations, some of which may not be legitimate. They have 
frustrations which are quite natural consequences of non-fulfillment of 
desires. A college-going student is still not a grown up adult, but a 
growing adult. He wants to be independent and maintain his own 
identity, and thus, dislikes restrictions of any kind. He therefore 
challenges societal norms or values in all spheres of life. He wants 
intellectual status, and therefore, is curious to reason and argue. He is 
full of idealism and lives in a world of dreams and fantasy. He has all 
kinds of aspirations, social, educational, vocational and economic and 
can never be a passive participant in his social environment. 
Student unrest does not occur in a vacuum; rather it reflects a 
deep and growing unrest in the society as a whole. There are a number 
of factors responsible for this unrest among the students. Some of them 
are discussed here. One of the important factors is "cultural syndrome". 
The phenomenon of campus unrest is not peculiar to India only, but is 
global in character. Student unrest all over the world is mainly due to 
global changes in values, customs and traditions of the societies. They 
oscillate between their inherent idealistic urges and the hard realities of 
life and the society, to which they have to reconcile themselves. Modern 
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India is undergoing this experience of the pulls and pressures of the 
western scientific and technological culture upon its ancient culture. 
Another major cause of this grave problem of student unrest is 
the lowering of standards of educational institutions. The student 
strength nowadays is almost unmanageable. The high rate of 
quantitative expansion in the system of higher education in the post-
independence period brought in its wake the steep fall in the quality of 
these institutions. The conditions under which many Indian students 
study are among the worst in the world with inadequate physical 
facilities, incompetence of teachers, over-burdened curricula, stressed 
and fatigued learning environment and almost non-existent student-
teacher interaction. Currently, 45% of the educational institutions in 
India are substandard and lacking in physical facilities. Naturally, the 
poor organizational climate serves as a breeding ground for discontent 
and conflict between the students and their teachers. The past decades 
have witnessed a stormy period of agitations by both of them, for their 
own respective demands, legitimate or illegitimate. 
The problem of student unrest is being even more aggravated by 
the political parties. Almost every major political party in India has 
made its presence felt in the college and university campuses to a 
dangerous extent. In fact, nowhere would these shrewd politicians find 
more emotional, sensitive, enthusiastic, zealous, vulnerable and easily 
exploitable stuff than the youth in the universities and colleges. 
The students can be easily provoked to damage and destroy public 
property, and agitate in many ways over very unimportant and trivial 
issues. The political parties and politicians have been exploiting the 
students and putting their future at stake for their own vested interests. 
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A psycho-social study of tension in college going youth conducted by 
Srichandra (1971) revealed that undue advantages taken by political 
parties and frequent interference in campuses by the government has 
acted as fuel in generating unrest at the campuses. 
Further, the "educational lapses" also account for the growing 
unrest and dissatisfaction among the student community. Commission 
after commission since 1947 have been reaffirming that India's higher 
education system suffers from multiple flaws. In spite of this, we 
have not yet made desirable efforts to bring changes and make 
improvements in our antiquated courses, dry and uninteresting 
teaching methods and unreliable examination techniques. The student-
community is, therefore, totally unaware and is being deprived of what 
may be called as the genuine educative process, which would enlighten 
the minds of both the teachers and the taught. These lapses eventually 
result in a high rate of dropouts, failures and third-divisions among 
the students. Same is the case with the maximum of our teachers. 
They, their knowledge and teaching methods, which should have 
increased and improved, have become stale and their zest for profession 
as well as for life has frozen. Such minds are bound to become an ally to 
the petty unrests at the campuses. 
The Constitution of India assured equality, freedom and justice to 
all the sections of the society, and with it, the expectations and 
aspirations of people began to rise. Inadequate vocational-orientation of 
education at the secondary level left no other chance for most of 
the students than to seek admission to universities and colleges. 
The increasing pressure on higher education gave birth to evils such as 
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bad quality production the result of which is frustration, which again 
causes agitations and unrest among the student community. 
During the sixties, the whole of Europe witnessed campus unrest. 
In U.S.A. there was massive protest against America's involvement in 
Vietnam. In China the Tiananmen massacre led to students' revolt 
against the communist regime in early nineties. In India Mandal 
Commission report led to self-immolation of students in the eighties. 
The north Indian university campuses became the nerve centre of 
political parties. Assam is also a classic example of student activity in 
politics. After a prolonged agitation for retaining the identity of the 
state the leaders formed their own party. They are still in control 
deciding the destiny of the state. As fallout, student participation in the 
highest decision making bodies of Indian universities became a reality. 
For our students, university education has become fully meaningless. 
The only concern of our university students, today, is to get the degree, 
a thick paper that entitles them to some mystic alphabetic letters after 
his/her name. This paper is useful only for getting a job. But, many a 
times, he or she is deprived of this tool. In fact, the thick paper, the so-
called degree is usually granted for memory and not for real 
intelligence. Now even getting a degree does not help in getting a 
suitable job, which means putting oneself into a feeling of restlessness. 
Student unrest has become today an area of increasing concern 
not only to parents and college teachers, but to the government too. 
Thus, the important problem that continues to agitate our minds and 
which has assumed today an epidemic form, is that of student unrest. 
Since last 20 to 25 years, serious disturbances have taken place in 
different universities. While the students start agitation for frivolous 
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reasons, the events take more or less an ugly turn. Students demand 
reduction in fees, free entry to tournaments, admission to undeserving 
students, demand of certain teachers, banning the publication of a 
report or a book, cancellation of action taken by invigilators for 
adoption of unfair means in examination etc. and if the university 
authorities do not accept to fulfil such demands of the students, they 
start strikes, sometimes even hunger strikes, and indulge in physical 
violence, which ultimately leads to police intervention. No doubt, this is 
a sad state of affairs, but unfortunately it repeats and there seems to be 
no end to it. 
Among the many probable explanations of this student unrest, 
Morris (1956) has explained that it is the interference of new knowledge 
which has kept a strong check upon the old conventional values, 
morals, ethics and relationships, whereas Rollwin and Sini felt that man 
has become more inquisitive and needs a quick and immediate 
satisfaction and solution of his problems. Further, there are some 
scientists who feel that there are continuous conflicts and contradictions 
within the social system, which may serve as a strong input for all kinds 
of student unrest. Whatever may be the explanation, it is certain that 
there are many causes that lie behind student unrest. Some of these are 
historical and are also related with events preceding independence, but 
certain causes are related to post-independence period. However, based 
on an analysis of some 200 strikes and demonstrations, following causes 
of student unrest are listed. 
Academic: 
This includes the following -
1. Lack of proper academic atmosphere. 
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2. Defective examination system. 
3. Bookish and uninspiring curriculum. 
4. Hike in tuition fee 
5. Lack of individual contact between students and teachers 
6. Defective admission and attendance rules. 
7. Lack of amenities. 
8. Lack of hostel facilities in the colleges. 
9. Good number of teachers does not teach anything. 
10. Lack of library facilities and lack of motivation among 
students. 
Administrative: 
1. Commotion in the administrative system. 
2. Lack of sympathy for students. 
3. Non-involvement of students in university affairs. 
Political: 
1. Political interference in admissions. 
2. Political interference in union elections. 
General: 
1. Lack of ideals in the society. 
2. Lack of commitment on the part of the teachers. 
3. Enmity among teachers. 
4. Ideological frustration among teachers. 
5. Lack of employment opportunities. 
All the activities that are performed by the student world and 
which come under the label of 'student-unrest' are considered as 
antisocial and deviant behaviours of students. 
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1.3 Problems of Learners 
It is pertinent to refer here to a report of the International 
Commission on Education of the Twenty - first century (UNESCO 1996) 
entitled 'Learning - the Treasure Within'. Its key concept is learning 
throughout life and for each individual to learn how to learn. The 
Report emphasizes the four pillars of education (Sant, 2001): Learning 
to know, Learning to do, Learning to live together, and Learning to be. 
The theme of the Report is: "None of the talents which are hidden like 
buried treasure in every person must be left untapped". 
The main objective of education is to develop amongst students, 
'qualities of citizenship' needed in different walks of life. But 
unfortunately, the present generation is dominated by 'idealism of 
youth' and thus develops aggressive attitude and raises slogans against 
the existing social set-up. The problem has become acute in view of 
repeated strikes and agitations by young men, not-too-healthy relations 
between teachers and the taught and less regard for parents and elders 
in the recent past. Education impels man to grow in the context of the 
society and not to deviate from the accepted social norms. Social 
conflicts give rise to aggression. Through social skills parents and 
teachers provide the means to promote somewhat greater social 
harmony among young children. The objective of our educational 
institutions should be to provide educational experiences, to help the 
younger generation in solving the various problems and to enable the 
students to understand this vast and complex world. Education can 
thus be used as a very strong weapon for solving such problems as 
aggression, crime, guilt, etc. (Bhan, 1984). Research work is needed 
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towards understanding of various causes and means for eradicating 
aggression among youth. 
1.31 Socio-political Environment 
Poverty, Prejudice and discrimination, Violence and terrorism. 
Drug Abuse, Unemployment, Population explosion and Migration are 
some of our society's major social problems. By and large, our social 
problems depend to a great extent upon what issues affect our quality 
of life at present. Most of us view that family or social problems affect 
our quality of life, family structure and value system. By social problem 
we mean any condition affecting the people in a society. In other words, 
social condition may be defined as a social problem. The idea that 
society should intervene and suggest the measure to alter the conditions 
affecting the lives of some or even most of the peoples' deprivation and 
dependence is a result of an unjust social system that could be 
alleviated through such intentional changes as redistribution of wealth 
and the domination inherited social status. In the case of youth, the 
problems of educated unemployment and youth unrest are directly 
related to frustration and value system. The impact of socio-political 
environment on youth's behaviour seeks solutions to social problems, 
because it addresses the entire set of problems rather than a single 
problem by itself. In India, the socio-political environment has been 
polluted to the extent that it develops stress in the youth. Patriotism, 
honesty, fidelity, modesty and humility do not pay. Devotion and 
sacrifice to the right cause always appear to be impracticable. Youth 
find themselves in a state of hopelessness. 
A very important main concern of Indian society is to maintain 
healthy socio-political environment. For this, it is of vital importance to 
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promote peace and prosperity in the nation. The democratic temper of 
the country does not provide favourable conditions for free thinking 
and for harnessing youth energy. The impact of our political leaders on 
youth is reflected in various negative psychosocial behaviours such as 
aggression and violence, prejudice, discrimination and crime. In recent 
years, our political leaders have become Machiavelli and they are 
overexploiting the youth to gain their own ends. Our political leaders 
are not providing positive locale to the youths. They are nurturing 
negative values and behaviours among the youth, e.g. lack of respect 
for elders, learned helplessness, hopelessness and negative attitudes 
toward life. 
Indian socio-political environment fosters communal violence, 
caste riots, regional and lingual conflicts, intra-societal tensions, 
frustration and repressed hostility. The feeling of affinity and a sense of 
identity and oneness appear to be weak or lacking among the people 
because of unhealthy socio-political envirorunent. Erratic behaviour and 
actions of our political leaders provide a role model for the future of our 
youth. The destructive need seems to be more predominant among the 
youth. The danger is all the more serious when we study the national 
scene where communal forces have run rampant and growing sectarian 
divisiveness and caste loyalties seem to weaken the very foundation of 
a cohesive Indian nation. Sixty years after independence, when we take 
stock of our youth's achievements and failures, we find ourselves on the 
horns of a dilemma. We have made ti-emendous progress in the fields of 
science and technology, education, industry and agriculture, and yet 
our political leaders and the democratic process have not given positive 
direction to our youth. 
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There are various factors which are being used by our political 
leaders for their own vested interests. The unplanned growth of higher 
education has given rise to the grave problem of unemployment. The 
number of unemployed persons registered in employment exchanges 
had increased from only 329,000 in 1951 to over 40 million in 1991-92 
and crossed the 50 million mark in 1998-99. There is almost equal 
number of persons who do not get registered in the employment 
exchange at all. The present figure of the unemployed can be estimated 
to be around 60 million including nearly 4.5 million graduates and post-
graduates. The most unfortunate aspect of the problem is that even 
young men with technical and professional education are unemployed. 
Mishra (1974) while studying the problem of Indian youth noticed that 
employment problem produces a sense of disillusionment and protest 
among students, and the reactions get articulated through student 
demonstrations, strikes and union activities. And our political leaders 
encourage and motivate the youth even more in an effort to extract their 
own vested interests during this emotive stage of the youth. 
In the Indian context, all educational decisions are political 
decisions (Chauhan, 1990). In principle, educational decisions should be 
taken by the technical experts and specialists, and finally be approved 
by the political system. But in India, the practice is just reverse. 
Educational decisions are taken by the political elite, and finally placed 
before academicians for formal approval without any option. Since the 
British times, the governments have been using wrong practices in 
education, especially higher education, to achieve political goals or to 
promote their plans and policies. 
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If the background and genesis of politicization of higher 
education is examined, it will be seen that the political parties are 
creators of the whole epidemic. Our electoral system which was 
ir\herently a game of money and power has extended its sphere to 
include other factors like caste, religion, region and language. These 
symptoms soon caught up institutions of higher learning. Today, 
elections of student unions in the universities and colleges are held with 
the same pomp and show, as those of state legislatures and 
parliamentary constituencies. A large amount of money is floated into 
campus elections by political parties who patronize a few student 
leaders, and help them with money and matter. These hired elements, 
elected or not, continue to remain significant contributors to increasing 
campus outrage, so long as they continue on rolls of the university. In 
fact, our political leadership today germinates in the university campus. 
The students who do not study and keep busy in creating problems in 
the campus find significant positions in future leadership. 
1.32 Babysitting 
Students join colleges and universities to gain both skills and 
knowledge. As one gains in skills, one also gains in knowledge. While 
knowledge may not be a particularly saleable commodity, skills 
certainly are. The more skilled one is the better price one fetches in the 
market. Yet, certification is very important. Without a degree, how are 
other people to know that one has gone through a certain course of 
training and acquired those skills which one is expected to acquire in 
the course of one's training? That is why when jobs are advertised, it is 
laid down, for instance, that the applicants must possess such and such 
degree, and more than that, must also have been placed at least in the 
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second division. But, the last few decades have witnessed phenomenal 
quantitative expansion in the enrolment in higher education. 
For example, in 1950-51, the number of students enrolled in higher 
education was less than 400,000. In next twenty years it rose up to more 
than three million and presently their number is more than 13 million. 
Each one now had a degree and as a result, a job for which a simple 
graduate was enough, there were scores of people with their 
master's and even doctorate degrees. This over-education obviously 
resulted into educated unemployment. With every passing year, the 
employment market has been shrinking. 
Not many people seem to be aware of the fact that teaching is the 
largest profession in India. Even at the university and college level, the 
number of teachers is much more than 200,000. While some of the 
teachers in higher education believe that we are engaged in something 
noble and lofty, the ugly fact is that the majority of teachers in higher 
education are employed to do babysitting (Singh, 1985). 
The urgent and indeed retractable problem is that, what would 
happen to these young men and women who today crowd the 
classrooms and corridors of colleges and universities, if admission is 
denied to them. Today those who have the ability and the means for 
joining a college, do so without hesitation. That not each one of them 
would be able to get a job after a few years is a thought that gnaws 
them from within off and on, but then, for sometime at least they feel 
they have something to do. This may not be exciting enough, not 
rewarding enough, but the college experience brings to them a certain 
measure of satisfaction. They learn something from their teachers and 
something from their fellow students. They get opportunities for 
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sustained interaction with one another. There is also time for fun and 
frolic. On the whole, there is a permissive kind of attitude to what the 
young people do, and therefore there is no real harm done. And all that 
it costs a couple of hundred rupees as tuition fee and some additional 
funds for books, clothing, transport and other out of pocket expenses. 
The whole process is so designed as to admirably suit the off-springs of 
the affluent and sometimes not so affluent. 
To ask a few obvious questions, what if a substantial number of 
students were let loose in the streets? What if each one of them wanted 
a job? What if not finding a job, they would become violent and 
destructive? It should not be difficult to see therefore, why a network of 
more than 20,676 colleges and 415 universities cover the length and 
breadth of the whole country. Each one of these institutions engages the 
energies and attention of the majority of those who are too destructive 
to be left on their own. In the absence of these educational institutions, 
who, it may be asked, will do the babysitting? The compulsion behind 
the enrolment of over 13 million students in around 20,676 colleges is 
that they have to baby-sit for 2-3 years at a stage of life where they have 
ceased to be children, but have yet to become adults. Clearly the 
purpose is more sociological than academic. The majority of students 
joining undergraduate colleges are neither well-motivated nor 
academically inclined. They are not qualified enough to take up a job 
nor are jobs easily available. Thus, to postpone entry into job market for 
few more years, girls and boys seek admission to colleges. While most 
of the girls wait to get married, boys wait to get a certificate which 
v/ould qualify them to compete for various jobs. 
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Undergraduate education, as it is imparted today, is by no means 
an appropriate preparation for post-graduate education. Half the time, 
the college student is trying to learn what he should have learnt at 
school. In consequence, there is not much time left for him to acquire 
the depth of knowledge which he should acquire if he is to be able to 
undertake postgraduate work satisfactorily. Those who go in for 
postgraduate work are usually as ill-prepared for the demands made 
upon them as they were when they joined the undergraduate 
course. There are serious deficiencies at every level of instruction. 
At the undergraduate level, they do not have a strong enough 
foundation of knowledge, because their schooling had been poor. At the 
post-graduate level, they are equally deficient because what they learnt 
at the undergraduate level did not give them the right kind of 
foundation for post-graduate work. 
1.33 Psychology of the Youth 
Youth is an independent phase in our lives. According to 
Hurrelmann (1990), 'Youth is a phase of life in its own right with its 
own quality of experience; at the same time, it is a product of SOC and 
its culture, which can be determined by reason of its culture, its 
characteristic place, value in human life and its specific importance in 
the reproduction of society (p.9). Friebel (1983) opined that youth is 'a 
phase of life necessary for personal development and social placement, 
made possible by social measures and necessitated by the structural 
problems of society.' If we consider that the youth phase is one of 
individuation and at the same time, of integration, we are indicating 
what is for youth, the consistent connection between development of 
personality and development of society. The youth phase is to be 
32 
CHapter-I TJieoreticaC Context 
regarded as the capacities and skills of personality, which are typical 
and obviously necessary for the adult status which is to follow. 
The physical, spiritual, emotional and social development of 
youth depends upon various aspects relating to the influence of 
economic, ecological, cultural and social conditions. In every society, 
youth has always played a vital role in the development of the 
community and the nation. Development of the youth's values and 
norms and often ethical and political consciousness, determines their 
own behaviour and actions, and subsequently their attitudes toward 
life. They act as systems of reference, i.e. within the socio-culturally 
ascribed norms, through which they strive to maintain their personal 
and social identity. Recently, youths are confronting both the internal 
and external environment which provokes them for the change in a 
rather complex way. 
Every society has its own predominant and definite norms about 
the time span and sequence, within which the individual 
developmental tasks appropriate to youth have to be tackled. 
The developmental tasks of youth should be associated with the 
culturally and socially prescribed expectations and requirements, and 
which are laid down by the persons of their own age-group. From the 
point of view of developmental psychology, the youth phase is 
regarded as the process of individuation and identity formation which 
begins and attains at least a preliminary first stage, which establishes 
the basic structure for subsequent reshaping and further development 
in adulthood. The establishment of identity in the face of the 
threatening fragmentation and diffusion of the concept and 
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understanding of the self is considered to be the main cause of conflict 
in youth. 
As the youths strive to achieve their developmental tasks, they 
see themselves confronted by what society prescribes as norms, values 
and requirement for action, and they seek their identity in an intensive 
struggle to come to terms with them. The social handicaps and 
problems are used as reference points in order to produce and ensure a 
personal 'sense of life'. The picture of the world presented by the adult 
society is systematically questioned to ascertain whether its 
interpretation is relevant, and in this process, deficiencies and gaps, 
contradictions and ambivalences may well cause and trigger-off violent 
crisis in orientation and self-evaluation (Bios, 1973: Erikson, 1986). 
It is of prime concern for youths to consider a great deal of social 
problems in discussion, not only a way of interpretations which society 
offers and demands for action, but also their own competence to adjust 
to and mastery to control those events and demands. The youth have a 
higher level of cognitive, emotional, linguistic and social abilities as 
compared to adolescents, which makes it possible for them to give a 
critical thought and reason to solve the social problems which the world 
is facing at large. To the demands of this world that they became adult, 
they should react to the problems through challenge, commitment and 
control. This search for individual personality is a phase specific 
characteristic of the human development process, which in the manner 
mentioned above are characteristics of youth. 
The youth phase has the function of further developing and 
expanding the elementary social skills and capabilities acquired in 
childhood to the extent that the complex degrees of competence 
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necessary to achieve an adult status are adopted and acquired in the 
college interacting partnership, politics and ethics and in the field of 
vocation. 
Various social problems linked with youth behaviour, such as 
unemployment, drug abuse, sexual deviation, crimes, political 
extremism and other problems during youth phase, have indeed 
concentrated predominantly among the youth, to which immediate 
attention is being drawn in public discourse. Unemployment has been 
perceived as a challenging as well as a serious problem throughout the 
Vk^ orld. In India, unemployment is increasing rapidly, and it has become 
a source of various unexpected deviant behaviours among youth, 
reflected in their activities in the form of separatism, anti-nationalism, 
terrorism, regionalism etc. Unemployment exerts economic, social and 
p)sychological pressures, which result in deviant behaviour and mental 
ill health. Shelton (1985) reported that social and psychological impact 
of unemployment is in terms of reflected stress, depression, anxiety and 
interpersonal problems. Pryor & Ward (1985) in a study, pointed out 
that severe depression, drug abuse, increased marital and family 
problems, increased incidence of crime and delinquency were observed 
among unemployed youth. Unemployment led to various psychological 
effects, such as decrease in perceived competence and life satisfaction, 
self confidence and independence. Unemployment deteriorates 
personality integration and adjustment of the youth. 
Youth are generally represented as unruly, in disciplined and 
uncooperative groups. This much publicized problem is more often 
than not, viewed in isolation without relating it to other structural 
aspects such as age, sex, education, occupation, context etc. The deviant 
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behaviour exhibited by the contemporary Indian youth can be 
explained to a certain extent by the psychological concept 'Identity 
Crisis'. In the late teens and early twenties, an individual desperately 
strives to establish what is called 'ego identit)/ '^. An individual wishes to 
know who he is and what he has wanted to become, and what in actual 
fact he is going to become. He wishes to know mainly the adult 
occupational role he is going to play in future. If for some reason or 
another, an individual is not able to accomplish vocational identity, 
coupled with unsettled plans about marriage and spouse, he encounters 
what is called 'identity crisis'. The contemporary Indian student senses 
the social and economic insecurity that is in store for him. 
Erikson in Funkenstien (1959) says: "Among the special 
institutions designed for this stage, college education is probably the 
greatest organized artificial postponement of adulthood, emotionally 
speaking, that could be imagined.... It fosters particular forms of 
extended childishness even as it cultivates certain forms of one-sided 
precocity ... it offers... a psychological moratorium." (Pg. 75-76). 
Alienation is a problem of adjustment among the youth because it 
refers to a distinct experience of a lack of harmony in a man's intrinsic 
potential, and the possibility of its exploitation. The problem of 
alienation can be analyzed by identifying the role of values in the 
youths' lives. The Indian youth feel alienated as a result of the 
experience that the traditional and deep-rooted values are fast declining 
and are becoming difficult to cherish. The interpersonal relationships 
have become more a matter of routine rather than of cordiality and 
affection. The erosion of values has resulted in a general distrust, 
resentment and normlessness among the youth, and their final 
36 
Cfiapter-I T^eoreticaC Context 
detachment from the society at large. The feeling of alienation loses life 
purposes and meaning in life. (Qureishy, 1988). The sources of 
alienation and maladjustment are largely the same as far as the youth 
are concerned. The alienated youth, who truly represent the problem of 
adjustment, interrogate themselves for the purpose and meaning of 
their lives. The aspirations and ideals are incompatible with those of 
their society and so they seem to lose faith in it. 
Alienation is found to be related to various spheres of life or 
fields, such as culture, society, politics and work. It has far reaching 
implications on the psychosocial behaviour of an individual and 
society. In a democratic society like India, political alienation 
deteriorates the stability of the government. This alienation is rooted in 
certain social processes such as modernization, urbanization and 
iindustrialization. Schwartz (1973) employed a variety of measures and 
found that alienation is significantly associated with a wide range of 
political behaviour, including revolutionary behaviour, reformism, 
protest, voting participation in radical political movements and 
vicarious use of mass media. It is now widely accepted that magnitude 
and distribution of political alienation are significantly related to the 
stability, integration and development of political systems. Alienation 
then appears to be a fundamental aspect of human political orientation. 
The problem of alienation among the youth, it seems, can be 
meaningfully analyzed by identifying the role of values in their lives 
and revitalizing them, so as to resolve their wanting impact on 
behaviour. Many problems that confront our youth presumably stem 
from the fact that the values have ceased to play an active role in their 
lives. The socio-cultural environment is experienced by the youth as one 
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where the traditional values are not held high and to be successful in 
life is to be practical. It is of no avail to be sincere, responsible and 
daring. It is like inviting trouble to be honest, hospitable, righteous and 
modest. Fidelity, dutifulness and love sound primitive. Patriotism and 
humility do not pay. Selfless devotion and sacrifice are impracticable. 
The youth become more reassured of such realization as they face them. 
They find themselves in a state of helplessness. They resist accepting the 
value system on which the structure of society rests. They also do not 
have a parallel value system either, that can replace the old and the 
'stale' one. Their old role in society being not well defined, they start 
entertaining a feeling of worthlessness, which in turn gives rise to the 
feelings of cynicism and mistrust. 
The interpersonal relationships have more become a matter of 
routine rather than of cordiality and affection. The decline of the time 
honoured values has resulted in a general mistrust, resentment and 
normlessness among the youth and their final detachment from the 
society at large. What is most pronounced in their behaviour is a 
negative attitude towards life. 
The college and university students are in the post-adolescent 
age, which is on the threshold of adulthood, but still they are mentally 
immature and very sensitive. They react to all sorts of situations by 
their emotional responses and impulsive attitudes, may it be a serious 
problem or a trivial one. During this emotive stage, with their impulsive 
attitudes, they could be easily used for any purpose, be it constructive 
or destructive. 
The problems of the youth may stem out of their academic, 
emotional or social conflicts. A special report on college admissions 
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(2002) lists two main causes of student frustration. Firstly they do not 
get admission to their choice of college and secondly they fail to get 
admission to their choice of course or subjects. Emotional and social 
conflicts and stresses of youth sometimes lead them to commit heinous 
crimes e.g. a Mizo college girl getting a fellow student murdered out of 
sheer jealousy (TOI, 2005), or a female student of S.L.V. College 
Kurnool (A.P.) getting a fellow student's face distorted by acid (Deccan 
Herald, 1984). There may be cited other brutal acts committed by youth 
i;n colleges for instance burning alive of the principal of Patna 
Veterinary College by the students simply because he wanted a good 
academic atmosphere in the institution. (TOI, 2002), or beating to death 
the principal of a degree college in Indore by the students on some issue 
of students' union election (TOI, 2006). 
1.4 Frustration and Aggression 
According to 'A Dictionary of the Social Sciences', frustration 
denotes the obstruction or thwarting of a felt need and / or the feelings 
that result from such obstruction. Morgan (1961) defines it as follows: 
'When the striving behaviour of a motivated organism is blocked by 
obstacles, we say the organism is frustrated". Freud (1920) says: 
"Frustration occurred whenever pleasure seeking or pain avoiding 
behaviour was blocked". Sears (1946) has defined frustration as "that 
condition which exists when goal response suffers interference". 
Maslow and Mittleman (1951) conceive of frustration as involving 
danger to the integrity of personality, the lowering of self-esteem, or 
damage of the feeling of security. 
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1.41 Theories of Frustration 
1. Rosenzweig's Frustration Theory - In 1934 Saul Rosenzweig 
published a 'heuristic classification of types of reactions to frustration' 
(A heuristic device is one that is intended to stimulate research). The 
theory consisted of three major points. First, there was a very global 
definition of frustration conceived of as the occurrence of an obstacle 
that prevented the satisfaction of a need. Second, and perhaps the best-
known feature of this approach, was a classification of types of 
reactions to frustration, namely Extra-punitive, Intropunitive and non-
punitive reactions. Finally, Rosenzweig addressed himself to the 
concept of frustration tolerance. He made two assertions: (a) frustration 
tolerance tends to increase with age, and (b) there is some sort of 
'optimum' amount of frustration that an individual should experience at 
a particular development level in order to attain maximal frustration 
tolerance. 
2. The Frustration-Aggression Hypothesis - This theory was 
presented by a group of social scientists working at Yale's Institute of 
Human Relations. Taking inspiration from Freud who explained 
aggression as the result of frustration, Dollard et al. also known as the 
'Yale group' formulated a theory that frustration results in aggression. 
The basis of this theory consisted of two seemingly very 
straightforward propositions: (a) the occurrence of frustration always 
increased the tendency of an organism to respond aggressively, and (b) 
whenever an organism responded aggressively, this was prima - facie 
evidence of the previous occurrence of frush'ation. In brief, frustration 
ultimately leads to aggression; aggression always implies that 
frustration has occurred at some previous time. 
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3. The Frustration - Regression Hypothesis - It was put forward by 
Barker, Dembo and Lewin (1941). Its basis was Freud's suggestion of 
the notion that frustration could cause an individual to revert to modes 
of action that had characterized his behaviour at an earlier development 
stage. This is called the frustration - regression hypothesis. 
4. The Frustration - Fixation Hypothesis - Another important 
theory is that of Maier, which was formulated mainly on the basis of his 
experiments on rats. His basic principle was that the behaviour arising 
out of true frustration could not be explained in terms of conventional 
learning and motivational principles. This was just the opposite of the 
frustration aggression hypothesis, e.g., which was definitely rooted in 
one of the influential learning theories of the day. Maier stated that the 
basic characteristic of behaviour in a truly frustrating situation was that 
it became 'fixated'; that this fixation did not arise because of ordinary 
reinforcement or motivational factors, and could not be changed by the 
therapeutic application of these factors. Fixated behaviour, in short, was 
an end in itself and was to be considered entirely different from 
ordinary problem - solving behaviour. 
5. The Brown and Farber Frustration Theory - The major thesis of 
Brown and Farber of the State University of Iowa faculty was that 
frustration could be regarded as a higher - order hypothetical construct. 
Frustration, then according to Brown and Farber, is a conflict between 
two opposing response tendencies - one response tendency, being the 
one originally evoked by the situation (presumably some kind of goal 
response), the other being some alternative response aroused by the 
frustrating interfering conditions themselves. This conflict between 
opposing tendencies leads to whatever could be said to be the unique 
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behavioural consequences of frustration. Because frustration is defined 
in terms of the relationship between two hypothetical constructs - the 
opposing response 'tendencies' - frustration is a higher-order construct: 
it is defined in terms of first-order constructs. 
6. Amsel's 'Frustrative Non-reward' Theory - One of the most 
recent, and still very active theories of frustration is in some ways 
similar to that of Brown and Farber, but Amsel's construct is different. 
His frustration construct is basically an addition, to the concept of 
'fractional antedating reactions'. 
Amsel's unique contributions to the evolution of the frustration 
concept are two: (a) only one basic operation is considered in this theory 
- non-reward after experience with reward. This is in distinct contrast to 
some of the elaborate lists of variables that can lead to frustration 
offered by other psychologists (b) The anticipatory frustration concept 
is used as a basis for an explanation of some long-standing problems in 
the field of learning and motivation - the effect of intermittent 
reinforcement on resistance to extinction, and the occurrence of 
discrimination learning. Intermittent reinforcement, under most 
conditions, increases resistance to extinction as compared with 
continuous reinforcement. Discrimination learning - learning to 
perform a response in the presence of one stimulus and inhibit it in the 
presence of another similar stimulus - is likewise a readily 
demonstrable phenomenon. 
1.42 Major Frustrating Blocks 
Closely related to the conceptualization of frustration are the 
major frustrating blocks. Major frustrating blocks in general posit some 
mediating event occurring between specific and antecedent, and 
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consequent conditions ttiat cause these conditions to be related. The 
exact means of measuring or otherwise operationally identifying the 
major blocks is unspecified. Types of reactions in frustration -
aggression hypothesis have been used to refer to major blocks. For 
instance, ego-defense, and obstacle - dominance and need- persistence 
have been used as the measure of types of reaction. 
There may be various types of reactions to frustration, e.g. 
Extraggression or E-A- in which aggression is turned on to the 
environment; intragression or LA. - in which it is turned by the subject 
upon himself; and ingression or M-A - in which aggression is evaded in 
an attempt to gloss over frustration. Under types of aggression fall 
Obstacle - dominance or O-D- in which the barrier occasioning the 
frustration stands out in the responses, Ego defense or E-D- in which 
the ego of the subject predominates; and Need-persistence or N-P- in 
which the solution of the frustrating problem is emphasized. The new 
usage substitutes 'type of aggression' for the previously employed term 
'type of reaction'. The implication is that Obstacle - dominance. Ego -
defense and Need-persistence are all to be regarded as forms of 
aggression (Rosenzweig, 1985). 
Leckey (1945) maintained that aggression is a natural 
consequence of the struggle to achieve and maintain consistency of the 
personality. 
When we consider the variety of behavioural adjustments that 
youths have been called upon to make to the great variety of challenges 
with which they have been confronted, we cannot help, but be directed 
by other resources. In this regard, youths adopt a negative approach to 
achieve their goals. In the Indian social context, the youths become 
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concerned exclusively with their selfish interests, so alienated from the 
rest of the group, that they lose all sense of involvement in them and 
live entirely for themselves. Such a society is doomed to extinction. Man 
is by nature aggressive, he may demonstrate his behaviour by social 
forces. Youth's independence on the destructive need is what appears to 
be the indispensable condition for the survival of their society. 
The frequency of violent behaviour in youths proves that 
aggressiveness is innate among them. 
The phenomenon of aggressive behaviour is not as simple as the 
aggressionists have made it out to be. It is a much more complex 
phenomenon. No human being has ever been born with aggressive or 
hostile impulses, and no one becomes aggressive or hostile without 
learning to do so. When the youth's goal is denied, they add stimulation 
by the appropriate stimuli and their social organization into certain 
patterns of behaviour. Aggression will spontaneously make its 
appearance in any variety in the youth. There may be several forms of 
aggression which an individual expresses to achieve his goals. Human 
beings may express their aggression in an extra-punitive way - blame or 
hostility is directed towards an external object or thing in the 
environment, in an intra-punitive way - blame or hostility is directed 
towards self, or a non-punitive way - gloss over to the frustrating 
situation. The most important of the requirement for the achievement of 
any goal is the satisfaction of the need. Frustration leads to 
maladjustment and aggression. Satisfaction leads to healthy 
development and cooperativeness. Youth's ti'ue inheritance lies in their 
ability and achievement to make and shape themselves. 
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Every youth in every society is systematically helped in adjusting 
to the world around him. First his parents help him, secondly college 
and then the community does. This systematic help is what we call 
education. College trains students for vocations and aids them in their 
personal and social adjustment and consequently to their adjustment. 
Youths see these goals with different degrees of clarity, and respond to 
them with varying degrees of adjustment. There are several areas of 
adjustment which seem to be linked with the youth's behaviour, and 
dissatisfaction in these may lead to maladjustment. 
Conflicts may be said to be one of the main causes of 
maladjustment. A conflict may be formally defined as the simultaneous 
arousal of two or more incompatible motives. An individual has several 
motives to achieve. Sometime two motives coincide with each other and 
the satisfaction of one of the motives leads to the blocking or frustration 
of the other. Conflicts may be classified into three categories -
(a) Approach - approach conflict - when an individual has two equally 
attractive goals to achieve, he temporarily experiences a conflicting 
situation, 
(b) Approach - avoidance conflict - sometimes both negative and 
positive goals are involved. A boy wants to smoke but also knows 
that it is a threat to health, 
(c) Avoidance - avoidance conflict - when two unattractive 
alternatives operate simultaneously, the individual attempts to 
avoid the situation, e.g. a boy who is weak in studies is reluctant to 
attend school but if he stays at home he is chided by parents. Thus 
he tries to avoid both the negative situations. 
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1.43 Aggression and Maladjustment 
Studies show that aggressive behaviour is a result of frustration 
(Dollard et.al. 1939, Malhck and McCandless 1966; Hurrocks, 1962), 
physical conditions like disturbed sleep due to worry or anxiety, illness, 
insufficient recreational facilities, poor health, lack of play during day 
time, inability to achieve goals etc., emotional instability, depressive 
tendency (Julka, 1963), insult hurled on a person (Geen, 1968; Gentry, 
1970), personal attack (Buss, 1961), threat to self esteem (Worchel, 1960), 
watching of aggressive behaviour in movies (Berkowitz, 1970), 
exposure to modes showing aggi-essive acts (Mathur, 1976) and low 
levels of intelligence (Swatantra, 1871). 
The Yale group, in their well known monograph 'Frustration and 
Aggression', (Dollard et. al. 1939), defined aggression as an act whose 
goal response is injury to an organism. They consider verbs like destroy, 
damage, and torment, retaliate, hurt, blow up, humiliate, insult, 
threaten and intimidate as actions of an aggressive nature. Aggression 
was thus regarded as a response directed towards the infliction of 
injury, which may be mental as well as physical in nature and the target 
of aggression may be animate as well as inanimate. 
While aggression has acquired the status of a psychological term, 
most of the related terms are still denoted by their dictionary meanings 
e.g. Violence is inflicting damage on person or property. Hostility - is 
the emotive potentiality for aggression. Anger - it acts as the igniting 
spark for aggression, Hatred - a strong, repugnance of what one finds 
unpleasant etc. 
Aggression is a major issue in the psychological problems found 
in children and adolescents. This form of maladjustment is of a serious 
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nature in which there are persistent symptoms of violent and 
destructive behaviour. Aggressive children and adolescents are in 
conflict with all forms of authority and are at war with teachers, 
classmates and with the society at large. They do not do well in 
academics and are not responsive to the natural demands and the 
people around them. At the surface they give impression of great 
strength and arrogance, but often they are fearful, uncertain and 
insecure, and disturbed internally. 
Our culture seems uncertain as to how aggressive behaviour 
should be regarded. During childhood, aggression is discouraged; 
attitudes toward it are highly restrictive. Yet aggressiveness carries a 
premium in adult society. The ambitious, hard driving aggressive male 
represents the epitome of success in the competitive and free enterprise 
system. His quite, contemplative, introverted opposite is outdistanced 
in the race to the top. Aggressiveness appears to be approved in covert, 
sophisticated forms but frowned upon in the overt, primitive, physical 
sorts that characterize children's behaviour, except in such formalized 
events as athletic contest and war. (Bhan, 1984). 
Frustration results in aggression, which in turn results in 
maladjustment. The cause of frustration may be personal, cultural or 
social. The need for the diagnostic appraisal of adjustment / 
maladjushnent of the college level students is well established in the 
modern age. The global picture of students' unrest and resulting 
aggressive behaviour and violence has invited the social scientists to do 
something in this direction, otherwise the younger generation will 
prove to be explosive and their actions will not only bring disaster to 
the society but may prove suicidal. The analysis of the adolescents' 
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behaviour clearly indicates that this population is exposed to various 
physical, socio-cultural and psychological stresses which are constantly 
pressing their adjustive capabilities. The socio-cultural, economic, 
educational, vocational, and marital and political scenarios have much 
more aggravated the problem of students' adjustment in their daily life. 
The period of adolescence is a transition period. The adolescent has 
shifted from childhood to adolescence. He has moved from dependency 
towards an urge for being independent. Sometimes the conflicting 
demands of the parents and the teachers make him puzzled over his 
role and position in the societ)^ This age is of stress, and stress 
because of increased sexual indulgence of different forms and need 
for companionship. The college - going students have desire for 
recognition, prestige, dominance, and self- assertion. There is a conflict 
over homosexual and heterosexual attraction. They may suffer 
sometimes from severe crisis of identity with regard to their self-
concepts, goals and aspirations. They may develop various educational, 
personal or vocational maladjustments. The so called socially 
advantaged and disadvantaged groups of people have their own 
problems during their student life. Especially during the present period, 
which is characterized by caste-ism, communalism, provincialism and 
many other 'isms'; there exists a crisis of confidence among individuals. 
The college atmosphere is charged with hostility, drug addiction, 
defiance of authority, and struggle for so called superiority. 
The showmanship and expressed superiority are pointers to some 
underlying inferiority, insecurity and mal-adjustive component within 
the individual. (Husain) 
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The student population reflects that they are the product of a 
highly mechanical and demanding society. Sometimes it appears that 
the present generation is the product of a sick society. The students 
complain that they do not have correct models before them and 
consequently they fail to develop a correct value system and attitude. 
The educational environment is so much polluted especially in our 
country, that it has degenerated our young generation. The students 
develop a big gap between their real and ideal self. Sometimes they 
complain that they are more involved in making negative adjustments 
for their survival. 
Another problem relating to adolescents' adjustment is the 
excessive concentration on generation gap resulting in indifference and 
being. This problem has been much aggravated by the effect of western 
culture. The college-going students have a serious conflict over their 
acceptance of old Indian values and norms and copying of modern 
values. There is an excessive indulgence in sex and aggression, which is 
much more exaggerated by the unhealthy television serials and movies. 
All such events have their adverse effect on the behaviour patterns of 
our adolescents and produce obstacles in their effort towards making 
healthy and desired adjustment. 
This brief note on the diversified problems of adjustment which 
our adolescents are facing in a much more serious manner at present is 
an eye opener. The social scientists, especially educationists, sociologists 
and psychologists have to come forward for minimizing the mental 
agonies and tensions through which the present generation is passing. 
The curative and preventive measures are to be adopted with all 
seriousness, so that our young generation may adopt a healthy way of 
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life. They have to be counselled at an early stage if they have some 
problems of adjustment in any walk of life. 
1.5 Human Values and Education 
The main aim of higher education is to shape the character of 
youth as the best citizens of the nation, as well as to make them persons 
of high morality and highly spiritual individuals. All these qualities are 
related with characterization of an individual. These qualities are 
reflected through the behaviour of a person. But a continuous 
deterioration and fall in values can be observed in our youth and people 
of the country. The existing higher education and education overall 
seems to be a failure in shaping the character of the youth. Values are 
the pillars of meaningful life, and education is the tool which can bring 
a change. All these things gave birth to a new concept "value based 
education". 
Education is a powerful instrument of social change and human 
progress. It is also a powerful tool to cultivate moral and spiritual 
values in an individual. Universities are the big educational institutes 
and hence the responsibility is directly imposed on them. It has been 
said that "Vidya datati vinayam" but it has not been ever seen in 
universities. Universities are a part of society or we can call them as 
mini societies. These have their own value systems. 
Traditionally, the Indian value system has been based on the 
stability of the family, the democratic political system, the teachings of 
the schools and other social institutions and the religious morals. 
Within the last few decades, the impact of these four sources has been 
eroded, been obscured, or become obsolete. Changes in the patterns of 
culture, society and individual personalities affect values that in turn 
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affect attitudes and behaviours. Some social scientists characterize value 
structures as reflections of moral decay, degeneration, corruption and 
upheaval. The word revolution has been used to describe any social 
change not generally understood, contrary to commonly held beliefs or 
any social change with which society does not want to deal. Despite all 
the discussion and research in this area. Value systems in general are 
not clearly understood (Rockeach, 1979). According to Rockeach (1979), 
the ultimate function of human values is to provide us with a set of 
standards to guide us in our efforts to satisfy our needs, and at the same 
time maintain and to make it possible to regard ourselves, and to be 
regarded by others as having satisfied societally and institutionally 
originating definitions of morality and competence (p.48). 
The shallowness and generality of contemporary rhetoric 
concerning values makes it difficult to know which values have been 
maintained, abandoned or modified in recent years. Rockeach (1979) 
explained three components of all values: (a) cognitive or a conception 
of what is desirable; (b) affective, or the emotions tied to it; and (c) 
behavioural, or the component that leads to action. If values are the 
ideals, goals and norms that guide behaviour, against which society 
judges whether or not behaviour is appropriate, then perhaps as values 
change, society is simply going through value redefinition rather than 
value deterioration. Rockeach (1979) stated: 
"If values were completely stable, individual and social change 
would be impossible. If values were completely unstable, continuity of 
human personality and society would be impossible. Any conception of 
human values, if it is said to be fruitful, must be able to account for the 
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enduring character of values as well as for their changing character." 
(P-6) 
Values have their roots in early childhood, and continue to 
develop through interaction with family and friends, and participation 
in social organizations, such as schools, churches. Yes, and 4-H clubs 
(Rockeach, 1968). Gradually, through experience and maturation, all 
individuals integrate values into a hierarchically organized system. This 
hierarchical system enables each individual to make choices among 
conflicting goals and actions (Rockeach, 1979). The behavioural process 
can be described as a rendering of priorities or a restructuring of the 
hierarchically organized system of values. As Rockeach (1979) 
explained: "It (the total value system) is stable enough to reflect the fact 
of sameness and yet unstable enough to permit rearrangement of value 
priorities as a result of changes in culture, society and personal 
experience", (p.11) 
Although certain values may be clearly established by 
adolescence, (Piaget, 1948), adolescence is also a time of restructuring 
this hierarchically organized system. This restructuring can give rise to 
considerable value - behaviour discrepancies (Cohen, 1980; Thornburg, 
1973). 
Value is one of the important dimensions to explain human 
behaviour. It is sometimes interchangeably used with attitudes, 
interests, motives, needs, sentiments or balance. Many of the attitudes 
of an individual reflect his values. Like values, attitudes too have three 
components namely, cognitive, affective and behavioural (Rockeach, 
1973). As Rockeach (1968) has put it, an adult may have "tens or 
hundreds or thousands of beliefs, thousands of attitudes but only a few 
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values". (p.l24) Values may be looked upon as the core component of a 
clustering of attitudes which direct behaviour towards some goals in 
preference to others. In sum, it may be said, that attitudes are organized 
into a value. 
The concept of values has been drawn mainly from some 
important sources: finding the meaning of value as multiple and 
complex. Morris (1956) has classified values into what he calls operative 
values (conception of the desirable; Kluckhohn, 1951), conceived values 
and object values, referring respectively to the actual direction of 
preferential behaviour; preference for a symbolically indicated object; 
and the properties of the object. However in the three usages, the 
common element is preference - values as the preferred, value as a 
conception of the preferable and value as the preferable. Allport (1961) 
defines value as a belief upon which man acts by preference. 
The role of need gratification and values in the development and 
organization of personality has been discussed by Maslow (1967) in 
classifying needs; what he calls higher and lower order needs and a 
greater concern shown for higher order needs. Intrinsic values have 
been considered to be the focal part of human nature and the basis of 
full definition of the person. 
According to Keniston (1960), if the values are working for some 
purpose, towards some end, which they consider wise, true, exciting 
and meaningful, they can even welcome discomfort, discontinuity and 
frustration. One, who lacks values, feels alienated and undergoes a 
terrible experience of a crisis of identity. That the youth lack the 
direction of purpose is due to the fact that there is none to be identified 
with. Many stresses, to which youth are exposed, are born out of value 
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conflicts, a dearth of satisfying values, and inability of the youth to 
accept and identify with the goals and values of the culture. These all, 
inevitably lead to feelings of emptiness and a sense of alienation. It may 
now be well evident that values play a significant role in the 
development of the personality of the youth. 
Rockeach (1979) and Zavellon (1980) hold that value is concerned 
vv^ ith the understanding of the individual, society and culture. Rockeach 
et al (1973) further hold that at the individual's level, an understanding 
of values held by a person would throw light on the person's self-image, 
his subjective culture and behavioural orientation. 
Values provide guidance and regulation to all human behaviours 
which are manifested by the members of society in different forms. 
Values are generally conceived or looked upon as good or bad, 
depending upon the social network of the groups and society in the 
individual lives. Moreover values are also attached to social 
phenomenon which reflects individual's positive or negative reaction 
towards the social phenomenon which is not termed as good or bad. 
The term has come to denote the shared cultural standards 
according to which the relevance - moral, aesthetic, or cognitive - of the 
objects of attitudes, desires and needs can be compared and judged. 
There is the belief among those who share a set of such standards, that 
they are valid and should be employed in valuing an object, i.e. relating 
it to needs, desires, or attitudes, and in evaluating an object i.e. 
comparing its relevance with that of another object or other objects. 
Parsons holds that 'An element of a shared symbolic system 
which serves as a criterion or standard for selection among the 
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alternatives of orientation, which are intrinsically open in a situation, 
m.ay be called a value.' 
Thomas and Znaniecki (1927) define it as - 'By a social value we 
understand, any datum having an empirical content accessible to the 
members of some social group and a meaning with regard to which it is 
or may be an object of activity.' 
Horton and Leslie opine that - 'A society's values are its estimates 
of worth - its preferences and its rejections. A society derives its 
character from its values, whether they are monogamy, democracy and 
practicality, or opposite values such as polyandry, theocracy and 
impracticality.' Modern societies moreover are characterized by 
diversity and heterogeneity. Rather than one set of values, each society 
has many sets of values, which results in disagreements about values. 
Value conflicts in modern society contribute in producing social 
problems in the following two ways: First, they contribute in producing 
problems through conflicting definitions of desirable social conditions; 
second, they foster moral confusion, which encourages personal 
deviation. 
Psychologists view value as moral preferences. A study was 
conducted by a group of investigators at Harvard University which 
deals primarily with value and value orientation. It was entitled 
'Towards a General Theory of Action' and was published under the 
editorship of Talcott Parsons and Edward A. Shils (1952). In this study, 
values are referred to as 'moral preferences'. Clyde Kluckhohn (1952) is 
one of the main contributors in the Harvard study. While discussing the 
concept of value, he writes; "A Value is not just a preference but is a 
preference which is felt and / or considered to be justified - 'Morally' or 
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by reasoning or by aesthetic judgments, usually by two or three of 
these." (Parsons & Shils -1952, p. 396) 
Murphy and Newcomb (1937) regarded value as 'maintenance of 
a set towards attainment of a goal'. 
In Psychology and Social Sciences, the term 'value' has been 
employed to mean as mere preferences, desirable goals, emotions and 
interests. Freeman (1962), considered value as 'generalized and 
dominant interest.' In their work, 'The study of values,' Allport et.al 
(1951) has used the term value to mean 'The relative prominence of 
subjects' interest. Milton Rockeach (1973) who has done a leading work 
on value and value system has suggested the following definition. 
'A value is an enduring belief that a specific mode of conduct or 
end-state of existence is personally or socially preferable to an opposite 
or converse mode of conduct or end-state of existence. A value system 
is an enduring organization of beliefs concerning preferable modes of 
conduct, or end-state of existence along a continuation of relative 
importance.' The chief characteristics of Rokeach's definition is that he 
regards value as an enduring belief about desirable modes of conduct, 
or enduring belief about desirable end-state of existence. Similarly, 
Rokeach considers value system as an enduring organization of beliefs 
concerning preferable modes of conduct or end-state of existence. 
1.51 Types of Values 
Rockeach (1973) has classified values into two categories (1) 
Instrumental values and (2) Terminal values. Instrumental values deal 
with the beliefs in desirable 'modes of conduct', while terminal values 
are related to the beliefs in desirable 'end-state of existence'. Terminal 
values are again subdivided into 'personal and social' values. Personal 
56 
Cdapter-I iHeoreticaCConte:^ 
values are self centered. The examples of personal values are such end-
states as peace of mind or salvation. Social values on the other hand are 
related to society. An example of social values is the belief in world 
peace or brotherhood. 
Rockeach has divided Instrumental values into two categories (1) 
Moral values and (2) Competence values. Moral values are social in 
nature. When the individual is behaving honestly and responsibly in 
the society, he is dealing with moral values. Competence values are 
related with such modes of conduct which are related to personal 
values. Thus, when a person is behaving intelligently and logically, he 
is dealing with competence values. 
According to Charles Morris (1956), the term 'value' has been 
used in three ways. Firstly, it is used to refer to the tendencies or 
dispositions to prefer one kind of object rather than another. Here 
values are called as 'operative values'. Secondly, the term 'value' is used 
to refer to 'preferential behaviour' which is directed by an anticipation 
or foresight of the outcome. In such cases values are called as 'conceived 
values'. Thirdly, the term 'value' is used to refer to what is preferable or 
desirable, regardless of whether it is really preferred. Here, it is 
characterized in terms of what is preferable. Such values are called as 
'objective values'. 
Margeneau (1959) distinguishes between 'factual' and 'normative' 
values. He defines 'factual values' as 'observable preferences, appraisals 
and desires of concrete people at a given time.' 'Normative values', 
according to him are 'ratings' which people ought to give to value 
objects. Margeneau holds the opinion that normative value is much 
more difficult to establish than factual value. 
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Another distinction between various categories of values has 
been made by Robert S. Hartman (1959), who distinguished between 
three categories of values: systematic value, extrinsic value and intrinsic 
value. He holds the view that everything in the world can be valued in 
these three dimensions. To make the distinction between Systematic, 
Extrinsic and Intrinsic values clear, out of the examples given by 
Hartman, two are mentioned here. His examples are (1) 'A button is 
valued systematically in a button factory, extrinsically in its function on 
my coat, intrinsically by a button fetishist. (2) God is valued 
systematically in theology, extrinsically in comparative religion, 
intrinsically in the mystic experience. 
According to Buhler (1962), Kluckhohn has attempted to organize 
and classify Value Orientation in terms of dimensions. These are the 
dimensions of modality, intent, extent and organization. The dimension 
of modality comprises the aesthetic, cognitive and moral values; the 
dimension of intent includes the instrumental and goal values; and the 
dimension of extent consists of universal versus personal and group 
values. Under the dimension of organization, hierarchy of values as 
well as isolated and integrated values is considered. 
Marshall Lowe (1959) proposed a classification of value 
orientation. He has classified value orientation into four categories, 
namely (1) Naturalism, (2) Culturalism, (3) Humanism and (4) Theism. 
Naturalism refers to the value obtaining physical comfort; culturalism 
has been defined as the value of social adaptation; humanism is used to 
refer to the belief about desirable and state of existence, and theism 
means the value of submission and love to God. 
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Shepard Clough (1960) thinks that values may be classified 
according to the aspect of 'human energy' to which they relate. Thus 
values according to him are classified as : (i) Economic and Material 
Values i.e. values dealing with human energy and physical resources to 
meet out human wants and needs; (ii) Social values, i.e. values 
pertaining to relations among human beings; (iii) Political values, i.e. 
values that are concerned with organizing men for action to accomplish 
some goals; (iv) Epistemological values, i.e. values related to systems of 
knowledge, which consider some types more valid; (v) Aesthetic values 
i.e. values that apply to aesthetics and achievement of things of beauty; 
(vi) Action values, i.e. values that are concerned with making progress 
towards a fuller attainment of basic values. 
Values are the criteria for determining levels of goodness, worth 
or beauty. The process of valuing is what we go through when we make 
judgments about things, events and people whom we encounter in our 
day-to-day life. 
1.52 Value Orientation 
The concept of 'Value orientation' was introduced by Clyde 
Kluckhohn (1952). He has used the term 'value orientation' for those 
value concepts which are (a) general, (b) organized and (c) include 
value of self-sufficiency. A value-orientation may be defined as a 
generalized and organized conception, influencing behavior, its nature, 
of man's place in it, or man's relation to man and of the desirable and 
undesirable, as they relate to man's environment and inter-human 
relations (Kluckhohn, C. 1976). This value - orientations provide the 
totality of personality or the totality of a culture, and guides coherence 
to some extent between personality and culture. (Chauhan, et al 1981). 
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Parsons T. (1976) notes that these value orientations guide both actions 
and behavior of people in their environment. Standards of values then 
guide our choices, provide solutions when conflicts exist between 
beliefs and wants, and determine the shape of man's 'life-space' in terms 
of social relationships on various dimensions. A 'value orientation', 
observes Kluckhohn, is a set, a linked preposition embracing both value 
and existential element. 
Marshal Lowe (1969) views 'value orientation as the combination 
of different attitudes, into an abstract set of preferences'. That is when 
different attitudes are combined into a set of preferences; this set of 
preferences is termed as 'value orientation'. 
Kluckhohn and Strodtbeck (1961) have conducted a study on five 
communities with respect to value orientation. Ansari (1964) 
constructed a value orientation scale to study value - orientation in 
relation to Conservatism - Liberalism, Fatism - Scienticism, 
Hereditarianism - Environmentalism and Authoritarianism - Non 
Authoritarianism dimensions of personality. 
Man and values are inseparable. If man becomes stronger with 
education, it is the third force, the values, that bring forth wholeness to 
life and makes him the strongest. Life sans values becomes a series of 
meaningless activities. As John Hospers points out, that most of us are 
brought up to follow certain moral values. 
Eating, sleeping, fear and copulation are common among men 
and animals. But it is Dharma which distinguishes man from animals. If 
man does not possess this special feature Dharma, he ceases to be a 
man. Holy Prophet said "The Muslims who possess better morals are 
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the most perfect in faith." It is clear that every reUgion advocates the 
importance of values. 
Increase in the materialistic attitude and decrease in the power of 
understanding the difference between religion and values, contribute 
mainly to the present day restlessness. 
1.6 Issues and Problems 
Whenever a society enters a new phase of evolution, it inevitably 
finds itself in a phase of crisis. With the mind-boggling changes taking 
place today, a creeping fear persists that these changes will, 
undoubtedly, lead to jettisoning of certain values and ethical code 
which a civilized society holds dear and which, all agree, form its 
bedrock. These values are being swept under the carpet and we are 
daily bombarded with a barrage of new 'values' through the mass 
media. Aldous Huxley, not long ago, spoke of the dangers of our being 
subconsciously indoctrinated by our television masters, not only in 
promoting sales, but also in inducing attitudes of mind. 
It does not require any research to know that there has been a 
perceptible change in the climate, and a steady decline of values in 
practically all the spheres of activities, but more worrisome is what is 
happening in the field of education, since it is the cradle where future 
citizens are born and nourished, an anvil where they are tested and 
honed to render them fit to face an uncertain future. 
There is a great deal of concern today with the problem of values. 
Youth in almost every country, is deeply uncertain of its value 
orientation: the values associated with various religions have lost much 
of their influence; sophisticated individuals in every culture seem 
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unsure and troubled as to the goals they hold in esteem. The word 
culture, in all its aspects, seems increasingly scientific and relativistic, 
and the rigid, absolute views on values which come to us from the past, 
appear anachronistic. Even more important perhaps, is the fact that the 
modern individual is assailed from every angle by divergent and 
contradictory value claims. It is no longer possible, as it was in the not 
too distant historical past, to settle comfortably into the value system of 
one's forbears or one's community and live out one's life without ever 
examining the nature and the assumptions of that system. In this 
situation, it is not surprising that value orientations from the past 
appear to be in a state of disintegration or collapse. Men question 
whether there are, or can be any universal values. It is often felt that we 
may have lost in our modern world, all possibility of any general or 
cross-cultural basis for values. One natural result of this uncertainty and 
confusion is that there is an increasing concern about, interest in, and a 
search for, a sound, or meaningful value approach, which can hold on 
its own in today's world. 
The present day Indian society is facing problems of casteism, 
communalism, regionalism and un-touchability, which are destroying 
the basic values of justice and human dignity. Social customs, traditions 
and religions must not be subordinate to human dignity, yet they are to 
be preserved in such a way that they could promote basic human 
values. In these circumstances, the individual's freedom and the 
demands of the society and of the nation as a whole should be 
integrated in such a way that all will get adequate respect without 
doing harm to others. 
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In today's Indian classroom, at all levels, instructional activities 
are designed and carried out with a view to developing, in general, the 
scholastic achievement of students. This is also achieved through the 
use of the unstructured lecture method. The teacher in the post-
secondary classroom attempts to cover the syllabus prescribed by the 
respective university. He hardly finds time to go outside the syllabus 
and therefore, is less likely to develop the student's cognitive domain to 
the extent that they can use it daily for solving the problems 
encountered, and in making decisions at various stages of their lives. 
Many a times, opportunities are not provided to develop an analytical 
mind. 
Education is the field which is the theatre and instrument of 
development, of individual and communal growth and fulfillment. But 
with education showing signs of palsy, one discerns an air of despair 
and despondency, of disillusionment and disenchantment. 
Philosopher Mclntyre said that we may be raising a generation of 
'moral stutterers'. Some call it moral illiteracy. Educationist Michael 
Josephson bemoans the present scenario and says that, 'There is a hole 
in the moral ozone'. Cheating in the examination, bribing teachers, 
resorting to foul means to make the grade, utter insensitivity to fellow 
students' plight, unbridled selfishness, lack of respect for others, rude 
manners, impudent behaviours, tendency to be violent, hatred for those 
lower in hierarchy ... the list seems endless! These are the symptoms 
manifesting themselves in a routine manner. What does one do in such 
an environment which is hostile to all that is good, moral and ethical? 
Students in the contemporary world, steeped in the values 
fostered by the present-day milieu of hard-sell, may find the very idea 
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of learning or discussing about moral values to be anachronistic or an 
'archaic illusion'. 
We may summarize the entire discussion in the following points. 
(i) Unplanned and enormous growth in the number of colleges and 
universities due to social and political pressures has resulted in a 
steep rise in the student population in higher education. The 
quality of education has therefore deteriorated. 
(ii) The availability of safeguarded access to institutions of higher 
education has provided for easy entry of youth from socially, 
economically and culturally backward communities into colleges 
and universities. This has changed the social structure of student 
population, and consequently generated adjustment problems. 
(iii) The pressure of increased enrolment and resultant inadequacy of 
physical facilities have degraded the quality of education, and 
aggravated the problem of unemployment among educated youth. 
This has added to the rising frustration among the youth. 
(iv) A perceptible change in the climate, and a steady decline of values 
in practically all spheres of life, problems of casteism, 
communalism, regionalism and untouchability which destroy the 
basic values of justice and human dignity, create a moral vacuum 
and aimlessness among the students, which in turn creates 
frustration among students. 
All these problems simultaneously affect the personality 
development of the students and subsequently their academic 
achievement. There is, therefore, a need to examine the degree of 
frustration among the youth, and its ramification for the social, 
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psychological and moral aspects of personality. Under this background, 
the investigator felt inspired to conduct a thorough and analytical probe 
into the relationship of certain personal and socioeconomic variables to 
the degree of frustration among undergraduate students. 
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2.1 Rationale 
As described in the previous chapter, there is a strong positive 
relationship between degree of frustration and the intensity of 
aggression resulting from it. This has been established through a large 
number of research studies conducted by researchers throughout the 
world. The growing dissatisfaction among all stakeholders of higher 
education, especially students, due to poor facilities, poor socio-
economic and psychological environment and deteriorating value 
system may give rise to frustration among the youth, which in turn, 
may affect their academic achievement. Good academic performance 
and overall good behavior of the youth have their roots in their family-
environment, which on the one hand cultivate moral and spiritual 
values, and on the other hand, represent their familial aspirations and 
socio-economic backgrounds. The satisfaction of one's physical and 
psychological needs and aspirations is very important and every 
iindividual strives hard to fulfill these needs and aspirations. During 
1960's, psychology and related fields (Sociology and Anthropology) 
highlighted the theoretical and empirical research studies on human 
aggression, which had for long been the subject of intensive 
investigation. On being blocked, while pursuing a goal, an individual 
feels frustrated; this condition results in the arousal of the aggressive 
drive. Frustration is a 'state of uneasiness in an individual after his way 
to achieve some goal is blocked by some unexpected obstacles.' 
Before carrying out any research, it is necessary to study the 
literature related to the study being conducted. It helps the researcher to 
be aware of the studies already conducted and which studies have not 
been so far. Moreover it avoids repetition of works which otherwise will 
prove to be useless. 
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According to J.W.Best(1963)/'A familiarity with the literature in 
any area helps the student to discover what they already know, what 
others attempted to find out, what methods to attack have been 
promising and disappointing and what problems remain to be solved." 
Best(1963) has described the importance of the survey of related 
literature in these words," A summary of the writings of recognized 
authorities and of previous researches provides evidence that the 
researcher is familiar with what is already known and what is still 
unknown and untested." 
A few studies have also been conducted in India to explore the 
relationship betw^een frustration and other cognitive, motivational and 
background variables. Sharma and Nagaich (1983) carried out an 
investigation on the relationships between sex differences and 
frustration-coping modalities. The results of the study indicated that 
women were more affected by frustration than men and their coping 
behavior was also different. Women reacted to frustration through 
regression, fixation and resignation modes, whereas men reacted through 
aggression. Chaddha and Gill (1985) studied socio-economic status, 
frustration and anxiety of 100 tenth grade students and concluded that a 
significant negative relationship existed between frustration and socio-
economic status, and a significant positive relationship was found 
between frustration and anxiety. Upadhyay and Tiwari (1985) made a 
similar study whose results indicated that low socio-economic status is 
a major causal factor associated with frustration. A tendency of students 
with higher socio-economic status to have less anxiety than those of 
with lower socio-economic status was also found. Gaur (1978) carried 
out an investigation into student unrest in the universities of Bihar. 
Underlying anxiety and frustration were found to be the main causes. 
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Singh (1986) studied frustration amongst youth of six urban affitiated 
colleges of Awadh University, whose results indicated that students of 
Arts group had highest mean score and those of Science group had 
lowest mean score on frustration test. Students of low socio-economic 
status were found to be more frustrated. 
Rai and Gupta (1988) made an experimental study of frustration 
on undergraduate students in Machiavellians (elaborately cunning and 
deceitful) and found that female undergraduate students showed 
higher frustration tolerance than did male undergraduate students. 
Mahadik (1988) studied frustration and value system, as determinants 
of retention and found that induced frustration reduced retention. 
Goyal (1988) investigated the effects of drive, frustration and 
adjustment on learning and speed of performance - especially 
mteraction of female college students. Results showed low levels of 
aggression, resignation and regression, and high levels of fixation, but 
no interaction was reported. Kashyap (1989) investigated some 
psychological determinants of adolescent problems and found that 
these problems were positively related to anxiety, frustration, 
insecurity, emotional maturity etc. Rani (1989) studied the effect of age 
and gender on reactions to frustration. No difference was found in 
modes of reactions to frustration at different age levels. In women, 
however, there was an increase of obstacle - dominance and extra-
punitive types of reaction with age. Berkowitz (1989) re-examined and 
reformulated the Frustration-Aggression hypothesis proposed by 
Dollard et.al (1939) and concluded that frusti'ations generate aggressive 
inclinations to the degree that they arouse negative effect, and 
unsuccessful aggressive attempts lead to increased aggression. 
Srivastava (1988) studied aggression in adolescents in relation to self-
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concept, motivation and academic performance. High aggression was 
found to go with high level of frustration, and boys were found to be 
more aggressive than girls. Arunima (1989) carried out a socio-
psychological appraisal of aggression in children. Positive relationship 
was found between aggression and low socio-economic status of 
parents. In a study carried out by Zainuddin and Taluja (1990) on 
aggression and locus of control among undergraduates, it was found 
that students having low and middle levels of socio-economic status, 
both among male and female groups, were found to be more 
aggressive. Kumar and Shankhdhar (1998) conducted a comparative 
study of self-concept and modes of frustration in urban and rural 
scheduled caste female adolescents. Results indicated that rural 
schedule caste girls possessed significantly better self-concept than the 
urban schedule caste girls, while both the groups had high level of 
frustration. 
Jarrar Ahmad (2000) conducted a comparative study of the level 
of frustration among adult students in relation to their intelligence. He 
concluded that there is no relationship between intelligence and 
frustration at all. Intelligence does not play any role in producing 
frustration among both male and female adult students. Rizwan (2004) 
carried out a study of the relationship between adjustment and 
academic achievement of lower socio-economic adolescents. He found 
that a significant relationship existed between academic achievement 
and socio-economic status on the total sample and a positive 
relationship between the social variables. High achievers were from 
better socio-economic status or vice- versa, while the relationship 
between adjustment and academic achievement was found to be 
positive, but not significant. 
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Ahmaci,Mushtaq (2005), studied the relationship between anxiety 
and academic performance in the subject of accounting of higher 
secondary schools students. He found that academic performance of 
school boys in relation to their higher anxiety level was less than that of 
less anxious boys and the academic performance of the school girls in 
relation to their low anxiety was greater than the academic performance 
of less anxious boys. 
Sharma (1982) studied the value system among older adolescents 
and was found that social value was most dominant value and the 
aesthetic value the least. The socio-economic status did not seem to 
contribute significantly to differences in value system. Overall results 
indicated clearly that traditional Indian value system among youth 
seems to be in a phase of transition. Broota and Singh (1983) studied 
value pattern and drug-use behavior in 120 male students of Delhi 
University. Results showed that drug-using subjects held higher 
aesthetic and lower religious values as compared to the non-users of 
drug. Singh and Thapar (1984) studied impact of parental values on 60 
undergraduate students. Findings revealed that parents significantly 
influenced theoretical, social and political values of their children. 
Significant differences were found between parents' and children's 
economic, aesthetic and religious values. Pratap and Srivastava (1984) 
while studying sex differences among 80 college students regarding six 
different values, found significant differences among male and female 
subjects. 
Value pattern of medical students in India was studied by 
Singh and Basu (1985) who found that some values do change, while 
others remain more or less the same during the college years. Mohan 
and Sharma (1985) studied problems of urban youth and found that 
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most students favored traditional values. Value preferences of youth 
were studied by Karana and Panjiar (1985). The results showed the 
following order of value preferences: (i) Theoretical, (ii) Social, (iii) 
Religious, (IV) Political/Economical, (v) Aesthetic. 
The study on work-value among technical students by Raj 
(1992) revealed that high and low SES groups differ significantly with 
regard to their perception of work value. Daud (1992) studied 
occupational values of male and female college students. It was found 
that in case of males, theoretical, political and economic values 
dominated, whereas aesthetic and religious values were dominant 
among females. In a study conducted by Singh and Prabha (1992) on 
occupational value and birth-order, the first born were found to prefer 
economic value, while the second born preferred theoretical value and 
the last born preferred political value. Narayanan et al. (1993) studied 
values of college students. Results of this study revealed that males 
regarded education, self-control, work and status as important values, 
whereas females regarded education, self - control, power, truth, 
devotion to god, individuality, duty, security, morality, honesty, 
friendship, accomplishment and helpfulness to be important. 
Value orientation and need achievement of college students were 
studied by Daud (1993). The results revealed that students with high 
need achievement were more inclined towards theoretical, economic 
and aesthetic values as compared to their counterparts. Chandrakumar 
and Arockiaswamy (1994) studied gender differences among college 
students on value orientation. No significant difference between males 
and females on value orientation was found. Both preferred having 
social value, ambitions (achievement oriented value) and honesty 
(ethical value) to some extent. Srivastava, A.K.(1997) conducted a study 
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on 'Cultural and Human Values-Continuity & change in Indian 
society". It reviews the studies focusing on the pattern of values 
fostered by different cultures at the global level. The investigator 
observed that honesty, hard work, obedience and benevolence were the 
most desired values which parents wanted their children to develop. 
Parents did not want their children to develop qualities such as laziness, 
greed, fearfulness, telling lies, quarreling, stealing and ignorance. 
Pai,Mahesh(2005) studied, 'value-orientation in higher education," and 
concluded that our educational system instead of focusing only on 
completion of syllabus and exam-oriented learning, must inculcate 
values in students that will help them question the status quo, enable 
them to distinguish between right and wrong, and facilitate them to 
effectively perform their roles as leaders, executives, citizens and family 
members. Hemamalini,H.C.(2006) studied 'the values of sustainability 
in the traditions of indigenous Indian knowledge and their 
implications", and concluded that values cannot be taught to children. 
Each individual must know his own value, his own worth, as he is the 
one who is blessed with knowledge, insight and wisdom. Values are 
intrinsic worth of the personality. They have to be protected, practiced 
and sustained with the strong base of our indigenous culture. 
Sharma,V.M.(2006) studied the 'values in the Indian traditional 
knowledge and their implications for modern educational system". 
He says that self-knowledge and self-control are the true foundations of 
value education. There are two important consequences in our 
formulation of value education. Firstly, value education does not 
merely remains a matter of do's and don'ts, it becomes a process of 
exploration and it crosses the border of consh-aints that are felt in the 
performance of duties and leads us into the realm of freedom of which 
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discipline for performance of duties and leads us into the realm of 
freedom of which discipline for performance of duty is a happy 
product. Secondly, value education blessed by the old Indian traditions 
opens before us the gate of harmony between truth, beauty and 
goodness, which impart to us the sources of true humanism and true 
godliness 
Adhikari (1986) studied values of rural students in relation to 
their socio-economic status. He found that SES affected theoretical, 
aesthetic and religious values of boys and social and political values of 
girls. Girija and Bhadra (1986) conducted a comparative study of 
change in values among three SES groups of college students. Findings 
showed that the scheduled caste group freshmen differed significantly 
with the backward class and advantageous groups in practical 
mindedness, orderliness, goal orientation and recognition. 
Trivedi,V.(1987) investigated the effect of parental attitude and SES on 
academic achievements of female adolescent students. The findings 
indicated a significant relationship between academic achievement, 
parental attitude and SES. Students belonging to upper SES classes 
showed better achievement than those of lower SES groups. 
Srivastava and Ramani (1988) studied the effect of sex, age and 
socioeconomic status (SES) on value patterns of adolescents and 
concluded that traditional values (e.g. conservatism) gradually 
decreased with increasing age, and non-traditional values 
(e.g. liberalism) gradually increased with increasing age. Significant 
differences were also found on 3 or 4 value dimensions between males 
and females. Non-significant differences were found among the three 
groups on other values. Value system of different SES groups was 
studied by Singh (1992), and it was revealed that upper SES group was 
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significantly higher on social, political, moral and aesthetic value in 
comparison to lower SES group; and lower SES group was significantly 
higher on economic and religious value. Mishra ,B.B. (1997) examined 
the effect of personality factors, intelligence, sex and SES on the 
academic achievement of high school male and female students. 
Intelligence showed a significant relationship with achievement for 
both boys and girls but SES and other factors did not show any 
significant relationship with academic performance. 
Bhargava (1998) conducted a study on values and reward 
preferences of prospective engineers and found that 1st Year students 
belonging to low SES perceived money as the second most preferred 
reward. There was similarity in ratings of important values of both the 
groups. Personal hygiene, self respect, honesty, achievement, family's 
future, security and ability utilization emerged as most important 
values. Least important values were dependence, manipulation, 
spiritual life, and respect for tradition, wealth, authority and comfort. 
Tiwari (1998), in a study, tried to analyze the nature and kind of change 
in value system of older and younger generation in the context of socio-
cultural changes taking place in contemporary Indian society. A 
generation gap in value system was evident. While spiritualism and 
conservatism were valued most by senior citizens (65-75 years), 
younger generation (25-35 years) ranked materialism, and manipulation 
as most dominant values. This is a significant finding. 
Devi and Kumari (1987), Alexander and Rajamanickam (1988) 
and Leelavathi and Saroja (1989) studied relationship between socio-
economic status and personality adjustment of students in the age 
group 15-23 years, and achieved similar results i.e. high SES students 
showed better adjustment than low SES students. Sharma (1975) 
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studied some personality characteristics of female college students and 
reached the conclusion that different categories of values (theoretical, 
economic, aesthetic, social and religious) were not related to SES. 
Kumar and Mehta (1983) assessed the relationship between socio-
economic deprivation and differential personality development of male 
adolescents. Three main personality types (neurotic anxiety, anti-social 
and psychotic) were measured using a personality inventory. Results 
indicated that socially deprived students scored higher on Antisocial 
and Psychotic scales. Prasad (1987) studied socio-economic status and 
adjustment pattern of 400 college freshmen. Both high and low SES 
groups were found to be significantly differentiated in the areas of 
health, emotional and overall adjustment. Siegel and Ehrlich (1989) 
compared high and low SES adolescent drug abusers on personality 
characteristics, family relationships and drug-taking behavior and 
concluded that high SES students were more depressed and more 
anxious than low SES students. Sharma (1990) compared 220 activist 
and alienated male university students and found that activists had 
relatively better SES than alienated students. Venkataiah (1980), Prasad 
(1987) and Chakrabarti (1991) conducted studies on achievement of 
students and their socio-economic status and found that students from 
higher SES performed significantly better in examination and 
achievement tests than students coming from middle and low SES 
families. 
Pramanick (1997) tried to investigate into the effect of SES on 
hostility, self-concept and self-disclosure among male and female 
college students. The study showed that the middle and upper SES 
parents suppressed aggression, whereas lower SES parents did not stop 
their children from expressing aggression. Pradhan (1997) studied the 
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effect of SES and intelligence on scholastic achievement of 90 school 
girls and found significant relationship between scholastic achievement 
and intelligence, but no such relation between SES and scholastic 
achievement was found. But on the other hand, Agarwal (1998) in her 
study on factors affecting scholastic achievement of tenth class school 
girls of equal intelligence found that adjustment, interest and SES 
significantly affected academic achievement of students. 
Suneeta and Mayuri (1999) studied the effect of familial factors 
on academic achievement of ninth and tenth grade children. It was 
found that educational and occupational status of parents and high SES 
significantly enhanced academic achievemer\t of school children. Devi, 
S. and Mayuri,K. (2003) studied the influence of family and school 
factors on academic achievements of high school students. Results 
indicated that girls were superior to boys and family factors like 
parental aspirations and SES significantly contributed to academic 
achievements. 
While going through the above quoted studies, the investigator 
observed certain research gaps regarding relationship of frustration to 
choice of various academic streams and other related factors in the 
context of university education. Moreover, most of the studies were 
conducted on school children and adolescents. Although, a few studies 
have been undertaken on students pursuing higher education also, yet 
none of the studies reviewed has tried to compare the frustration level 
of undergraduate students of various streams. The studies reviewed 
have given the clue that value profile of students along with their 
socioeconomic background may prove to be important determinants of 
their coping behaviors in the face of frustrating situations. Thus, it was 
felt that there was a need to undertake a study to examine the 
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felt that there was a need to undertake a study to examine the 
comparative scenario of students in various streams of studies of coping 
vv'ith frustration in relation to their value profiles and SES factors. 
Different courses of study have varying social prestige and value 
attached to them which may have significant relationship with the 
students' choices of streams. 
2.2 Statement of the Problem 
•7^ ^^ 
The investigator, after having studied the research literature 
closely related to the present study, identified the exact nature of the 
problem to be investigated. The gaps in the previous researches 
regarding approaches/modes of coping with frustrating situations in 
different populations, their probable relationship with value system and 
certain other socio-economic and cultural variables, led the investigator 
to pirv-point her problem. The precise statement of the problem is as 
given below: 
"/\ Comparative Study of Frustration among Under-graduate 
students in Relation to tJieir Value Profiles and Social - Economic 
Background Variables." 
2.3 Definitions of Terms and Concepts Used 
Before conducting the actual investigation, the researcher 
considered it essential to clarify the meanings and interpretations of the 
terms used by her. She decided to define all the variables under study 
in operational terms. In view of this requirement, the investigator 
attempted to provide operational definitions of the terms used in the 
statement of her problem. 
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2.31 Frustration: Modes of Coping 
Murphy (1947) has defined frustration as "the blockage of 
motivated action". In the words of Krech and Crutchfield (1965), 
frustration is the "blocking or thwarting of goal attainment." Whereas 
Rosenzweig's (1934) version is as follows: "Frustration occurs whenever 
the organism meets a more or less insurmountable obstacle or 
obstruction in its route to the satisfaction of any vital need." All the 
above given definitions of frustration tend to agree upon one common 
point, namely, that ^frustration is the mental state caused by the motivated 
behavior being blocked by some insurmountable obstacle.' The motivated 
behavior is always preceded by an urge to fulfill a need. The need 
obstructed can be any need, be it the attainment of a specific goal or 
object, the expression of an emotion or habit, the desire to think of 
oneself or others in certain ways. The need can be wholly obstructed or 
only partly and the obstruction or barrier can be external or internal, 
material or social, personal or impersonal. 
In psycho-analytic terms, the tension and anxiety set up by the 
ungratified need bring various defense mechanisms into play. 
Frustration can be dealt with by sublimation or substitute gratification 
by repression, regression, displacement, projection or fixation. 
Frustration may sometimes be followed by displaced aggression. This 
has led to the popular phrase 'scapegoat-ism' and 'frustration -
aggression' hypothesis. In the present study four popular modes of 
coping with frustration - Regression, Fixation, Resignation and 
Aggression, have been included. They are defined and explained below. 
Regression may be operationally defined in terms of a behavior 
characterized both by bashfulness, finicky about foods, feel lacking in 
self conh^ol, wish to be again escapist, homesick when away from 
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home, cries easily, speech defective, excessively daydreams, 
exorbitantly ambitious etc. Regression represents a backward step in 
development, a returning to older modes of thought, feeling and 
behavior which were of service at an earlier time, and are being retired 
in the hope that by some miracle they can be equally serviceable in the 
present (Symonds, 1946). 
Fixation may be operationally defined in terms of cherishing for 
deep and lasting hurts, persistence of childhood fears, worries of hypo-
weight, feeling of physically handicapped, falling health, negligence etc. 
The fixated persons have a difficulty in forming new attachments, 
developing new interests and adaptations. Fixation weakens the ego of 
a person. 
Resignation is an emotionally tinged attitude shown by cessation 
of active response to a situation which we have previously been making 
efforts to alter. According to Chauhan and Tiwari (1972), the resignated 
behavior possesses limitation of all needs, no plans, no social contacts, 
frequent and serious consideration of committing suicide, longing for 
loneliness, retreat-ism, returning within one's self, lack of interest in 
surroundings etc. 
Aggression has been defined as 'an act whose goal response is 
injury to an organism' and indicates that 'frustration results in 
aggression' (Frustration - Aggression Hypothesis of the Yale Group, 
Dollard et al. 1944). Operationally, it may be defined in terms of rude 
responses to elders, irritation, feeling of unfairness, carrying grudges, 
frequent quarrelling, broken engagement, impulses to take revenge and 
reactionary attitudes to haditions and beliefs. 
Thus frustration has its own system and dynamics. Its 
multimodal operation speaks the language of the unconscious. 
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Aggression indicates frustration dynamics at war with hostile 
situations. Regression and fixation relate to a withdrawing frustration 
where regression is a condition of fixation. Resignation is the extreme of 
withdrawal from reality. 
In the present study, the investigator has followed the definition 
of frustration and the modes of coping with frustrating situations as 
suggested by Chauhan and Tiwari (1972). Accordingly, the instrument 
developed by these authors for assessing these variables was used in 
the present study (Appendix....). 
2.32 Values 
Values provide guidance and regulation to all human behaviors 
v^hich are manifested by the members of society in different forms. 
The role of values is not only important in the development and 
organization of personality, but it is also important in the development 
of relationships and social interactions in day-to-day life. Recently, 
changes have occurred in the pattern of culture, society and individual 
personalities. These changes affect values, which in turn affect attitudes 
and behaviors. Values are not static, they are dynamic. They go on 
changing with the changes in socio-cultural, economic and political 
structure of the society. 
Values can be defined as an inclusive set of deep-lying attitudes 
and beliefs that tend to direct a person's habitual responses in various 
situations. These concern preferences for life-goals, and ways of life 
influencing one's participation in life situations. 
In the present study, the definition suggested by Milton Rockeach 
(1973), who has done a leading work on value and value system has 
been accepted as the working definition "A value is an enduring belief that 
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a specific mode of conduct or end-state of existence is personally or socially 
preferable to an opposite or converse mode of conduct or end-state of existence. 
A value system is an enduring organization of beliefs concerning preferable 
modes of conduct, or end-state of existence along a continuation of relative 
importance". 
The Personal Values Questionnaire (PVQ), a standardized test 
developed by Sherry and Verma (1988 ), was used in the present study 
because the constructors of this test followed the definition given by 
Milton Rockeach. 
2.33 Socio-Economic Background 
Socio-economic background is the background or environment 
indicative of both the social and economic status of an individual or 
l^roup. In the broader sense, it includes three main factors: education, 
occupation and wealth. As the various socio-economic status measuring 
scales available, were found to be outdated, the researcher developed a 
scale herself for this purpose. The instrument developed by the 
investigator seeks to gather information from the subjects on the three 
major factors of socio-economic status mentioned above. 
2.34 Undergraduate Students 
The concise Dictionary of Education (Hawes & Hawes, 1987) 
defines the term undergraduate student as 'a student in higher 
education who is enrolled in degree - credit coursework below the level 
of the bachelor's degree'. The Dictionary of Education (Good, 1945), in 
an attempt to define an undergraduate, has used almost similar words -
'A student in an institution of higher education, who has not yet taken 
the bachelor's or first professional degree in which he is studying.' In 
our country also, a university or college student studying at the first 
degree level is called an undergraduate student. In the present study 
81 
Cfiapter - II Qjfie (ProSCem 
too, we have used the term 'undergraduates' to designate those students 
v^ho are studying in a college or in a university and have not yet 
attained a bachelor's degree. They are students of first, second or third 
year of the graduation courses in Arts, Science and Commerce. 
2.35 Faculties of Arts, Science and Commerce 
The faculty of Arts offers graduate and postgraduate courses in 
liberal arts, that is, subjects like the languages, linguistics, social 
sciences, theology etc. Not much prestige is attached to the courses in 
Arts as they have little professional orientation and scope. This is truer 
about graduate courses than for the post-graduate courses, thus giving 
students feelings of inferiority and an insecure future. 
The faculty of Science also offers graduate and postgraduate 
courses in Science subjects. These courses are held in high esteem as 
compared to courses in other streams. Students passing out of the 
faculty of Science usually feel confident to some extent as they get easily 
absorbed in the job market. 
Graduate and post-graduate courses are offered by the faculty of 
Commerce as well. As far as their social prestige is concerned, they take 
a middle position between the faculties of Arts and Science because 
getting jobs is neither very difficult nor very easy for these students. 
2.4 Objectives 
The present study is aimed at achieving the following objectives: 
1. To study the levels of frustration among undergraduate 
students of Arts, Science and Commerce faculties /streams. 
2. To study the value profiles of the undergraduate students of 
Arts, Science and Commerce faculties. 
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3. To study the relationship between the levels of frustration and 
value profiles of undergraduate students studying in these 
faculties. 
4. To study the relationship between the level of frustration and 
socio-economic factors among the students of these faculties. 
5. To set up multiple regression equations to predict the modes 
of reaction to frustration by using value profiles and socio-
economic factors as predictors. 
2.5 Hypotheses 
The present study has attempted to test the following research 
hypotheses: 
1. The undergraduate students of Arts, Science and Commerce 
faculties differ in modes of reactions to frustration. 
2. The undergraduate students' modes of coping with 
frustration exhibit gender differences. 
3. The undergraduate students of these three faculties differ in 
their value profiles. 
4. The value profiles of students of these faculties influence their 
modes of reaction to frustration. 
5. The modes of reaction to frustration are significantly related to 
socio-economic factors. 
6. Given the value profiles and measures of socio-economic 
factors, the modes of reaction to frustration adopted by 
undergraduate students can be predicted. 
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2.6 Delimitations 
The following are the delimitations of the study: 
1. The study is confined to the students at undergraduate level 
only. Therefore the findings of the study cannot be generalized 
to post-graduate and research students. 
2. The study covers the undergraduate students of Arts, Science 
and Commerce faculties. The students of professional and 
technical courses are outside the purview of the study. 
However the faculty of Arts includes Social Sciences as well. 
3. Data were collected only from Universities and colleges 
situated in Western U.P. 
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Besides the significance, relevance and researchability of the 
problem, the methodology followed in conducting the study plays a 
prominent role in determining the dependability and usefulness of the 
findings. Identifying and defining the nature of population, techniques 
used to select a representative sample from the population, and 
efficiency of the techniques used in data collection and analysis are 
some of the important aspects which require immense care and 
expertise on the part of the researcher. The methodology followed in the 
present study has been worked out in accordance with its objectives. 
The main aim of the study was to determine the level and direction of 
frustration among undergraduate students and study its relationship 
with their value profiles and socio-economic background they came 
from. In addition to this, the study also intended to examine gender 
differences in the modes of coping reactions of students. The details of 
research design and methodology are presented in this chapter, which 
include the techniques of sampling and sample size, research tools 
used, and methods of collection of data, scoring and statistical 
techniques used for analyzing data. These procedures have been 
discussed in the following sections. 
3.1 Population 
The most common purpose of a statistical inquiry is to study the 
characteristics of a given population. The population may be defined by 
the investigator himself for his specific research study. But, populations 
are generally so large that it is impossible or at least difficult to 
approach every unit/element of the population and study its 
characteristics. Generally, what is done is that a smaller part of the 
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population, called sample, is selected, its characteristics studied and 
inferences drawn, about the characteristics of the whole population. 
The quality of research partly depends on how well the 
investigator had defined his population and how skillfully the sample 
vv^ as drawn. In the present study all the students studying in B.A., B.Sc. 
and B.Com courses formed the population of the study. The sample for 
this study was selected by using incidental sampling technique. For this 
purpose, college principals and the heads of the various departments 
v\^ ere approached and with their cooperation, the requisite number of 
students from each faculty was included in the sample. As the 
population was finite, it became possible for the investigator to 
approach the sampling units directly and personally. Instead of trying 
to use random selection method, the incidental approach was 
considered appropriate. The whole groups (clusters) of students 
studying in various educational institutions were included in the 
sample in such a way that all the characteristics of the population were 
maintained by the sample. Due care was taken to ensure the 
'representative-ness' of the sample. 
3.2. Sampling 
The sample comprised 524 undergraduate students. Out of these, 
260 subjects were male and the remaining 264 were female. A group of 
66 male subjects was drawn from Arts, Science and Commerce faculties 
of Aligarh Muslim University, Aligarh, another set of 66 male subjects 
of Art, Science and Commerce streams from the Hindu College and 
M.H. Degree College. (Rohilkhand University) Moradabad. Similarly, 
62 male subjects from the Arts, Science and Commerce streams of D.S. 
College, Aligarh (Agra University) and the remaining 66 male subjects 
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vy^ ere drawn from the Arts, Science and Commerce faculties of Meerut 
College, (Meerut University), Meerut. 
Among the females, 66 subjects had been drawn from the 
faculties of Arts, Science and Commerce of Aligarh Muslim University, 
Aligarh, another 66 subjects of Arts and Science streams from Gokuldas 
Hindu Girls Degree College (Rohilkhand University) Moradabad and 
66 students of Commerce stream from the Hindu College, Gokuldas 
Hindu Girls Degree College. Similarly, 66 students from the same 
streams of Tikaram Girls Degree College (Agra University) Aligarh and 
the remaining 66 female subjects from the Arts, Science and Commerce 
faculties of Meerut College (Meerut University) Meerut. All the subjects 
included in the sample were drawn from 1st year, Ilnd year or final year 
of graduation. The details are given in the Table 3.1 below. 
Table 3.1 
Details of Sample 
Institution 
A.M.U. Aligarh 
Meerut College, 
Meerut 
D.S. College, Aligarh 
Tikaram Girls' 
Degree College, 
Aligarh 
Hindu College and 
M.H. College, 
Moradabad 
Gokuldas Hindu 
Girls' Degree 
College, Moradabad 
Total (N=524) 
Arts 
Male 
22 
22 
22 
-
22 
-
88 
Female 
22 
22 
-
22 
-
22 
88 
Science 
Male 
22 
22 
20 
-
22 
-
86 
Female 
22 
22 
-
22 
-
22 
88 
Commerce 
Male 
22 
22 
20 
-
22 
-
86 
Female 
22 
22 
-
22 
-
22 
88 
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3.3 Research Tools Used 
3.31 Frustration Test 
'Frustration' is the paramount variable involved in this study 
for which a valid and reliable tool of assessment was needed. 
The 'Nairashya Maapa' (Frustration Test) published by Agra 
Psychological Research Cell (1976) was used in the present study for 
this purpose. The said test was developed and standardized by Dr. N.S. 
Chauhan and Dr. Govind Tiwari. This test is in the form of a scale 
v^hich can be administered in a group situation (See Appendix). The 
scale consists of 40 items each with six alternative response categories in 
a hierarchy from extreme occurrence of a mode of frustration to no 
occurrence at all. These response categories are: 'always, very often, quite 
often, sometimes, rarely and not at all'. The respondents are required to 
nnark a 'tick' against the best answer (supposedly indicating their 
reaction) of their choice within the parentheses provided for the 
purpose. 
e . g . f^ ^ ^^RR qcer? Tf t ^ , ^ s^^ TeT ^ -
Each mode of reaction to frustration, i.e. regression, fixation, 
resignation and aggression is represented by 10 items as shown in the 
Table 3.2, which lists the serial numbers of the items as they occur in the 
test. 
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Table 3.2 
Details of Items meant for Each Mode 
Mode of Frustration 
Regression 
Fixation 
Resignation 
Aggression 
Item Number 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
Operationally defined, all the items of the scale are based on 
nnatters of daily life and indicate the behavior of subjects in specified 
situations. They are immensely meaningful, interesting and simple. 
3.32 Personal Values Questionnaire (PVQ) 
For measuring the value profiles of the subjects, the "Personal 
Values Questionnaire' (PVQ)" was employed in the present study, 
v/hich is a standardized scale developed by Dr. (Mrs.) G.P. Sherry and 
Dr. R.P. Verma and published by National Psychological Corporation, 
Agra (1988). The instrument is a measure of ten personal values: 
Religious, Social, Democratic, Aestlwtic, Economic, Knowledge, Hedonistic, 
Power, Family Prestige and Health. This questionnaire consists of 40 items 
with three alternative response categories for each. The subjects are 
required to put a 'tick' mark on the most preferred response, a cross 
mark on the least preferred, and leave the third response category blank 
in the parenthesis provided for the purpose along with each item. 
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eg. sTtpr f^ nsfr w ^ •:^f^, C T ^ C^  f ! ^ TJ\^ CR C^  ^ ^ M ^ sm f ^ stm 
3T. • ^ cPT cfKT 
TT. cR cfiT 3 M f T ^fcTRS^T 
Example: 
While selecting a good match for the marriage of your sister or 
daughter, which one of the following factors will you consider most: 
(a) Family of the boy 
(b) Boy's earning capabilities 
(c) Boy's good health 
There are 12 items for measuring each of the ten values, thus the 
number of items in the test being 120 in all. In this questionnaire, each 
value is represented by a symbol as per the following scheme. 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Value 
Religious Value 
Social Value 
Democratic Value 
Aesthetic Value 
Economic Value 
Knowledge Value 
Hedonistic Value 
Power Value 
Family Prestige Value 
Health Value 
Symbol 
Ka 
Kha 
Ga 
Gha 
Cha 
Chha 
Ja 
Jha 
Ta 
Tha 
The validity of PVQ was obtained by finding out the hierarchy of 
values of a sample of 20 Psychology students of B.A. Part 11 in two 
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ways. Firstly, they were administered PVQ and the hierarchy of their 
ten values was determined. Then, they were asked to rank the ten 
values. The ten values were functionally defined in terms of the 
contents of the PVQ. The two hierarchies were correlated and the rank 
order coefficient of correlation of 0.64 was found. This correlation is 
significant at 0.05 level (df = 8). Thus, it may be concluded that the PVQ 
is a fairly valid tool to determine the hierarchy of values of a group. 
Two indices of reliability of the PVQ were found out by the 
original authors. Firstly, its reliability was determined by Hoyt's 
method using analysis of variance which is as efficient as Kuder 
Richardson's method, but less cumbersome. Secondly, two test-retest 
reliability coefficients were determined after an interval of one month 
and two months respectively and the results led to the conclusions that 
the PVQ is a reliable tool to measure complex variables such as values. 
3.33 Personal Data Sheet 
An objective measure for measuring socio-economic factors 
which included the subjects' parents' or guardians' zveaWi/income, 
occupation and education was developed by the investigator herself. 
The test consisted of 3 sections, namely. Education of Parents, 
Occupation of Parents and Income of Parents. While questions related 
to education of parents and income of parents had seven options each, 
those related to occupation of parents had six options, and the 
respondents had to put a tick mark against the one which described 
their family status the most. The scores on these three factors were not 
added to find the SES score, rather, two separate measures of social 
status and family income were used as two separate variables to assess 
the SES of a person. For obtaining the score on social status, the 
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education and occupation scores were added together. A copy of the 
same has been attached to the Appendix. 
3.4 Collection of Data 
The data collecting task was performed by the investigator 
herself. For this purpose, the principals/ heads of the institutions were 
approached to seek their cooperation in this program. While many 
institutions were approached, only those which readily agreed to 
cooperate were finally selected for inclusion in the sample. 
3.41 Administration of Tools 
Before actual administration of tools, the investigator approached 
the heads of the respective institutions and faculties and fixed up the 
dates and time for administration of each tool. All the three tools were 
administered in a selected institution on the same day. Before 
administering each tool, the students were explained the directions for 
completing the supply of information. Each subject was requested to 
feel comfortable and free for asking the investigator questions, in case 
they felt any difficulty in understanding the items of the tests. They 
were also given full assurance by the investigator that the bits of 
information collected from them would be kept secret and would be 
used for the purpose of research only. The respondents were given 
requisite time for completing each questionnaire / test. 
3.42 Scoring 
The scoring of the Nairashya Maapa and Personal Values 
Questionnaire was done according to the instructions provided in the 
respective manuals. 
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The six alternative response categories in the frustration test were 
given scores from 5 to 0 starting from the highest occurrence of the 
mode of frustration to the lowest or no occurrence of that mode of 
frustration (Table 3.2). 
Table 3.3 
Scoring of Frustration Test 
Always 
5 
Very Often 
4 
Quite Often 
3 
Sometimes 
2 
Rarely 
1 
Not at all 
0 
For each subject, there were four separate scores, one for each 
mode of frustration. Later on, the sum of the scores of each mode was 
divided by 10, as suggested in the manual, as each of the four modes of 
frustration reaction has been represented by 10 items. 
In the Personal Value Questionnaire, there were three alternative 
response categories for each item. The responses scored as follows: 
• A score of 2 for a tick mark showing the most preferred value 
under the given item; 
• A score of 1 for the blank ( ) or unmarked item showing the 
intermediate preference for the value; 
• A score of 0 for a cross (x) showing the least preferred value 
under the item. 
For all the cases, the scores were recorded beside the 
corresponding bracket and the sum of scores for each item (ka to tha) 
was written in the cage given at the foot of the page. Finally the entries 
in the cage at the foot of each page were brought to the bigger cage on 
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the front page of the PVQ. The sum of each column was noted down in 
the bottom row. These sums denoted the scores of the respondents on 
the corresponding values given at the top or the column. (The answer 
sheet appended is alongwith the tool in the appendix.) 
3.5 Statistical Techniques Used 
The raw scores as obtained directly after scoring the test booklets, 
constitute simply a long list of numbers without any organization or 
order. Even a minute inspection of these raw scores does not provide 
any kind of direction regarding conclusions to be drawn from these 
scores. Therefore in order to make meaningful interpretations and draw 
conclusions, it is necessary to re-organize and summarize raw scores in 
a meaningful way, so that the summarized data may be used for the 
purpose of communication and interpretation. Keeping in view the 
nature of data and the objectives of study the following statistical 
techniques were used for data analysis. 
3.51 Descriptive Techniques 
The arithmetic mean or average is the best known measure of 
central tendency. It may be defined simply as the sum of the separate 
scores or other measures in a series divided by their number. 
The formula for the arithmetic mean (M) of a series of grouped 
measures is M = S fx/N where N is the number of measures in the 
series, X stands for scores and the symbol E means 'sum of. 
The standard deviation or SD is the most reliable measure of 
variability. Represented by the Greek letter sigma (o), standard 
deviation is the square root of the mean of the squared deviations taken 
from the arithmetical mean of the distribution. The formula for the S.D. 
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or a when the series of scores is grouped is as follows a = Vfx /^ N 
where N is the number of measures in the series, x stands for deviation 
scores (x = X - M) and the symbol I means 'sum of. 
To examine the relationship of one variable with the other, 
correlation was used. For the present study, product-moment correlation 
v^as employed. The formula is: 
ZXY - NMx M 
^(LX^-NM\) ( E Y 2 - N M 2 ) 
3.52 Inferential Techniques 
In order to study the significance of difference between tiuo 
means based on dependent or independent samples 'student's 't' 
statistic was used. It is used to answer the question whether the 
observed difference between the two means based on samples is 
attributable to chance or indicates a real difference between the two 
populations from which the samples were drawn. One advantage with 
the use of t-test is that it is usable both with small and large samples. 
When the two means to be compared are based on large samples t-test 
may be used. 
The following formula may be profitably used: 
I M;^  - 1VI2 I 
N2 + N2-2 
+ 
N i N^ 
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Where M^ and M2 are two sample means based on the samples 
of sizes N^ and N2 respectively, and a^ and 02 are corresponding 
standard deviations. 
As the means to be compared in the present study, were all based 
on large samples (N > 30), the above formula was used to compute't' 
statistic whenever comparison between two independent means was 
made. The obtained t-values were interpreted relative to the critical 
values of 't' required to be significant at 0.01 level. The table of t-values 
v\ras used for this purpose. 
Multiple Regression Analysis 
The method of multiple regression analysis is used for studying 
the effects and magnitudes of effects of more than one independent 
variable on one dependent variable using the principles of correlation 
and regression (Kerlinger, 1983). When there is only one independent, 
variable whose effect on one dependent variable is studied, the 
regression equation takes the following form: 
Y' = a + bX 
where Y' is the predicted value of the dependent variable Y for 
the given value of the independent variable X, and 'b' is the regression 
coefficient and 'a' is a constant term for a particular equation. The 
statistical approach to regression analysis is in fact, the procedure to 
find out the values of 'b' and 'a' statistically for the given data. 
When the effect of more than one independent variable on one 
dependent variable is studied, the regression equation takes the form: 
Y' = h^X-^ + b2X2 + b3X3 + + a 
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Where Y' is the predicted value of Y for known values of X ,^ X2, 
X3 ... etc, and b | , b2, bg etc. are the corresponding regression 
coefficients. The term 'a' at the end is a numerical constant for the given 
equation. The statistical and computational procedure underlying the 
use of multiple regression analysis involves the calculation of regression 
coefficients and the constant term 'a'. ' 
The computational procedure when there are only two 
independent variables is relatively simple and can be performed 
manually. But, when the number of independent variables exceeds two 
or three, the procedure becomes highly cumbersome, and may be 
performed conveniently on an electronic computer. The investigator 
utilized the services of electronic computer for most of the 
computational work. The statistical results and their interpretations are 
presented in the next chapter. 
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As indicated by tlie objectives and hypotheses of the present 
study, it is more or less a causal comparative study aimed at examining 
certain cause and effect relationships and developing a mathematical 
model for predicting certain aspects of behavior under specified 
conditions. It is different from an experimental study in the sense that it 
does not involve any effective experimental confa-ol of intervening 
variables and manipulation of independent or treatment variables. The 
dependent variable namely, frustration is studied in relation to several 
iiidependent variables like values, choice of stream of education and socio-
economic factors. Four different modes of reaction to frustration have 
been studied in relation to the aforesaid independent variables 
separately for students of Arts, Sciences and Commerce faculties. The 
present chapter presents the results of data analysis and their 
interpretation. The presentation involves three major stages -
(1) discussion of results obtained from 'frustration test', 
(2) the discussion of results based on relationship between value 
profiles and other variables, and 
(3) setting up of regression e^quations for predicting 'modes of 
reaction to frustration' on the basis of value profiles and 
socio-economic factors. The details are given in the following 
sections. 
4.1 Faculty-wise comparison on Frustration Modes 
The scores on levels of frustration were analyzed and interpreted 
as per guidelines given in the Test Manual. The obtained scores for each 
of the four categories of coping behavior (regression, fixation. 
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resignation and aggression) vary between 0 to 50. The scores on various 
categories may be presented as follows:-
S. No. 
1. 
2. 
3. 
4. 
5. 
Category 
Saturated 
High 
Average 
Low 
Clean 
Range of Scores 
35 and above 
30-34 
20-29 
15-19 
14 & below 
A score of 30 or above in each category is a matter of concern 
because of high frustration potential, and frustration cleanliness is 
iiidicated by a score below 19 in each category. This means that a score 
of 30 or above for any mode of reaction indicates a high level of 
frustration and is a matter of concern for the individual. On the other 
hand, a score of 19 or below on any mode of reaction indicates that 
there is no cause for worry, as the level of frustration is low. However, a 
score in the range 20-29 indicates the coping behavior of a normal person. 
In the following pages, the reactions to frustration in respect of 
male and female students have been compared faculty-wise. The data 
are presented in Tables 4.1 and 4.12. 
99 
CM-pter-lV JinaCysis and Interpretation of (Data 
4.11 Regression 
Table 4.1 
Analysis of Scores for Male Students of all the Streams (Regression) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
24 
25 
32 
7 
0 
% age 
27.2 
28.4 
36.3 
7.95 
0.0 
F/o Science 
(N=86) 
Freq 
8 
24 
40 
10 
4 
% age 
9.3 
27.9 
46.5 
11.6 
4.6 
F/O Commerce 
(N=86) 
Freq 
28 
22 
30 
02 
04 
% age 
32.5 
25.5 
34.8 
2.3 
4.6 
Table 4.1 presents the score distribution of male students of the 
faculties of Arts, Science and Commerce on the regression mode of 
coping with the frustrating situations. It may be observed from the 
score distributions that highest degree of regression mode is adopted by 
majority of students of the faculty of Commerce whose percentage is 58 
- 32.5 in 'saturated' category and 25.5 in 'high' category, followed by 
male students of the faculty of Arts (55.6%) and the students of Science 
(37.2%). The percentages of students having 'low' level of regression 
including those in the 'clean' category are 6.9, 7.95 and 16.2 respectively 
for Commerce, Arts and Science faculties. The percentage of students at 
the average level is 46.5 in Science, 36.3 in Arts and 34.8 in Commerce 
sljeams. The overall situation indicates that in the case of male students, 
regression mode is adopted as a means for coping with a frustrating 
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situation mostly by students of Commerce faculty followed by those of 
Arts and Science faculties in that order. The level of saturation in this 
mode is also in the same order. It is highest for the students of 
Commerce (32.5%), followed by shidents of Arts (27.2%) and Science 
(9.3%) faculties. For these students, the situation is grave and is a matter 
of concern. 
Table 4.2 
Analysis of Scores for Female Students of all the Streams 
(Regression) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
14 
19 
46 
06 
03 
% age 
15.9 
21.5 
52.2 
6.8 
3.4 
F/o Science 
(N=88) 
Freq 
22 
27 
28 
09 
02 
% age 
25.0 
30.6 
31.8 
10.2 
2.2 
F/O Commerce 
(N=88) 
Freq 
16 
28 
34 
10 
0 
% age 
18.1 
31.8 
38.6 
11.3 
0 
For female students (N = 264) of the three faculties, the score 
distributions for regression mode are shown in the Table 4.2. A careful 
sinidy of the table would indicate that female students of the faculty of 
Science have the highest percentage (55.6) of those falling in the high 
and saturated categories of regression mode. This is followed by the 
female students of Commerce (49.9%) and Arts (37.4%). About 25% 
female students of the faculty of Science, 18% of the faculty of 
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(Regression) 
50 
45 
40 
35 
30 
(0 
£ 
0 25 
u 
*«20 
15 
10 
5 
0 
D Saturated BHigh • Average DLow n Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
60 
Table 4.2 Analysis of Scores for Female Students of all the Streams 
(Regression) 
a Saturated BHigh D Average DLow B Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
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Commerce, and 16% of the faculty of Arts fall in the 'saturated' category 
which is a matter of great concern. Clearly, some gender differences are 
observed on the level of regression in the students of various faculties. 
While in male students, highest degree of regression mechanism is 
among Commerce undergraduates, in the case of female students, it is 
the faculty of Science which takes the lead. This provides an indication 
for the need of a further in-depth probe into the phenomena. There 
appears to be an interaction between gender and faculty affiliation on 
regression mode of coping with frustration. 
Table 4.3 
Analysis of Scores for the Combined Sample of all the Streams 
(Regression) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=176) 
Freq 
38 
44 
78 
13 
3 
% age 
21.5 
25.0 
44.3 
7.3 
1.7 
F/o Science 
(N=174) 
Freq 
30 
51 
68 
19 
6 
% age 
17.2 
29.3 
39.08 
10.9 
3.4 
F/O Commerce 
(N=174) 
Freq 
44 
50 
64 
12 
4 
% age 
25.2 
28.7 
36.7 
6.8 
2.2 
Results of analysis of scores of students of all the faculties taken 
together are presented in Table 4.3, which shows the score distributions 
of all the students (male and female) of three faculties on regression 
mode. We find that students of Commerce faculty have the highest 
percentage (53.9) of those falling in high and saturated categories. The 
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f)ercentage of such students is equal (46.5) in the faculties of Science and 
Arts. However, the percentage of students in the saturated category of 
regression mode is highest in the faculty of Commerce (25.2) followed 
by the faculty of Arts (21.5) and Science (17.2). These students require 
additional attention and deserve concern. This pattern resembles the 
one obtained in the case of male students, showing that sex-differences 
are neutralized when combined group is considered. The percentage of 
average students in various faculties varies from lowest (36.7) in 
Commerce to highest (44.3) in Arts. 
4.12 Fixation 
Table 4.4 
Analysis of Scores for the Combined Sample (Fixation) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
19 
18 
40 
09 
02 
% age 
21.5 
20.4 
45.4 
10.2 
2.2 
F/o Science 
(N=86) 
Freq 
07 
21 
39 
15 
04 
% age 
8.1 
24.4 
45.3 
17.4 
4.6 
F/O Commerce 
(N=86) 
Freq 
10 
20 
40 
18 
08 
% age 
11.6 
23.2 
46.5 
20.9 
9.3 
Table 4.4 presents the score distributions of male students of 
the faculties of Arts, Science and Commerce (N=260) on the fixation 
mode of reaction to frustration. A careful study of the table indicates 
that the male students of the faculty of Arts have the highest percentage 
Table 4.3 Analysis of Scores for the Combined Sample of all the 
Streams (Regression) 
• Saturated HHigh DAverage DLow • Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
Table 4.4 Analysis of Scores for the Combined Sample (Fixation) 
DSaturated HHigh DAverage DLow/ • Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Fre;q % age 
F/0 Commerce 
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(41.9%) of those falling in the categories of high and saturated 
categories of fixation mode, followed b)^  the male students of 
Commerce faculty (34.8%) and those of Science faculty (32.5%). About 
20.4% male students of the faculty of Arts, 24.4% of the faculty of 
Science and 23.2% of the faculty of Commerce fall in the 'high' category. 
These students require special care and guidance. 
Table 4.5 
Analysis of Scores for Male students of all the Streams (Fixation) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
08 
18 
33 
23 
06 
% age 
9.0 
20.4 
37.5 
26.1 
6.8 
F/o Science 
(N=88) 
Freq 
01 
10 
38 
26 
13 
% age 
1.13 
11.3 
43.1 
29.5 
14.7 
F/O Commerce 
(N=88) 
Freq 
18 
26 
29 
11 
04 
% age 
20.4 
29.5 
32.9 
12.5 
4.5 
For female students (N = 264) of the three faculties, the score 
distributions for fixation mode are shown in the Table 4.5. A careful 
study of the table would indicate that the female students of the faculty 
of Commerce have the highest percentage (49.9) of those falling in the 
high and saturated categories of fixation mode. This is followed by the 
female students of the faculty of Arts (29.4) and students of the faculty 
of Science (12.4). The percentage of students at the average level is 43.1 
in Science faculty, 37.5 in Arts faculty and 32.9 in Commerce faculty. 
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The overall situation indicates that in the case of female students, 
fixation mode is adopted as a means for coping with a frustrating 
situation mostly by students of Commerce faculty followed by those of 
faculties of Arts and Science. 
Table 4.6 
Analysis of Scores for the Female Students of all the Streams 
(Fixation) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
{N=176) 
Freq 
17 
36 
73 
32 
08 
% age 
15.3 
20.4 
41.4 
18.1 
4.5 
F/o Science 
(N=174) 
Freq 
08 
31 
77 
41 
17 
% age 
4.5 
17.8 
44.2 
23.5 
9.7 
F/O Commerce 
{N=174) 
Freq 
28 
46 
59 
29 
12 
% age 
16.09 
26.4 
33.9 
16.6 
6.8 
When we examine Table 4.6, which presents the score 
distributions of the male and female students combined on fixation 
mode, we find that students of Commerce faculty have the highest 
percentage (42.4) of those falling in 'high' and 'saturated' categories, 
followed by students of Arts (35.7) and Science (22.3%). However, the 
percentage of students in the 'saturated' category in fixation mode is 
highest in the faculty of Commerce (16.1), followed by the faculty of 
Arts (15.3) and Science (4.5) in that order. These students are a matter of 
concern. 
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Table 4.5 Analysis of Scores for Male students of all the Streams 
(Fixation) 
D Saturated BHigh DAverage DLow • Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
Table 4.6 Analysis of Scores for the Female Students of all the 
Streams (Fixation) 
DSaturated BHigh DAverage DLow BClean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
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4.13 Resignation 
Table 4.7 
Analysis of Scores for Male Students of all the Streams (Resignation) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
09 
32 
40 
07 
00 
% age 
10.2 
36.3 
45.4 
7.95 
00 
F/o Science 
(N=86) 
Freq 
04 
13 
50 
07 
02 
% age 
4.6 
15.1 
58.1 
8.1 
2.3 
F/O Commerce 
(N=86) 
Freq 
17 
16 
35 
11 
07 
% age 
19.7 
18.6 
40.6 
12.7 
8.1 
The score distributions for male students (N=260) of the three 
faculties for resignation mode are presented in the table 4.7. The table 
indicates that the male students of the faculty of Arts have the highest 
percentage (46.5) of those falling in the 'high' and 'saturated' categories 
of resignation mode indicating that the highest degree of resignation 
mode is adopted by the students of the faculty of Arts, followed by the 
male students of Commerce (38.3) and students of Science (19.7). 
However, it may also be observed, that it is the group of students of 
Arts who has the lowest percentage in the low and 'clean' categories 
(7.95), followed by students of Science (10.4) and students of Commerce 
(20.8), thus indicating that condition of the male students of the faculty 
of Arts is quite alarming. 
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Table 4.8 
Analysis of Scores for Female Students of all the Streams 
(Resignation) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
05 
22 
48 
12 
01 
% age 
5.6 
25.0 
54.5 
13.6 
1.13 
F/o Science 
(N=88) 
Freq 
11 
25 
37 
06 
09 
% age 
12.5 
28.4 
42.04 
6.8 
10.2 
F/O Commerce 
(N=88) 
Freq 
20 
24 
39 
01 
04 
% age 
22.7 
27.2 
44.3 
1.13 
4.5 
For the female students (N = 264) of the three faculties, the score 
distributions for resignation mode are presented in the table 4.8. A 
careful study of the table shows that the highest degree of resignation 
mode is adopted by the female students of faculty of Commerce 
(49.9%), followed by students of faculty of Science (40.9%) and students 
of faculty of Arts (30.6%). Around 22.7% female students of the faculty 
of Commerce, 12.5% of the faculty of Science and 5.6% of the faculty of 
Arts fall in the 'saturated' category which is a matter of great worry. 
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Table 4.7 Analysis of Scores for Male Students of all the Streams 
(Resignation) 
• Saturated BHigh DAverage DLow BCIean 
60 
50 
Freq % age 
F/0 Arts 
(J iL J I L 
Freq % age 
F/0 Science 
Ik .ik. 
Freq % age 
F/0 Commerce 
60 
50 
40 
2! 
8 30 
(0 
20 
10 
Table 4.8 Analysis of Scores for Female Students of all the Streams 
(Resignation) 
• Saturated BHigh DAverage OLow BCIean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
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Table 4.9 
Analysis of Scores for the Combined Sample (Resignatior 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=176) 
Freq 
14 
54 
88 
19 
01 
% age 
7.9 
30.6 
50 
10.7 
0.56 
F/o Science 
(N=174) 
Freq 
15 
46 
89 
13 
11 
% age 
8.6 
26.4 
51.1 
7,4 
6.3 
0 
F/O Commerce 
(N=174) 
Freq 
37 
40 
74 
12 
11 
% age 
21.2 
22.9 
42.5 
6.8 
6.3 
The score distributions for resignation mode for male and female 
students in the combined sample (N = 524) are shown in Table 4.9. The 
data reveal that the students of the faculty of Commerce have the 
highest (44.1) percentage of those falling in the 'high' and 'saturated' 
categories of resignation mode. This is followed by the students of Arts 
(38.5%) and students of Science (35.0%). The percentages of students 
having 'low' level of regression and those in the 'clean' category are 13.1, 
20.0, and 11.7 respectively for these faculties. The overall figures 
indicate that resignation mode is adopted as a means for coping with a 
frustrating situation mostly by the students of faculty of Commerce, 
followed by those of faculties of Arts and Science. 
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4.14 Aggression 
Table 4.10 
Analysis of Scores for Male Students of all the Streams (Aggression) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=88) 
Freq 
27 
22 
35 
03 
01 
% age 
30.6 
25 
39.7 
3.4 
1.1 
F/o Science 
(N=86) 
Freq 
20 
20 
38 
07 
01 
% age 
23.2 
23.2 
44.1 
8.1 
1.1 
F/O Commerce 
(N=86) 
Freq 
26 
14 
31 
10 
05 
% age 
30.2 
16.2 
36.04 
11.6 
5.8 
(N = 260) 
Table 4.10 presents the score distributions of male students of the 
faculties of Arts, Science and Commerce (N = 260) on the aggression 
mode of coping with the frustrating situations. It may be observed from 
the score distributions that highest degree of aggression mode is 
adopted by male students of faculty of Arts (55.6%), followed by 
students of Science (46.4%) and Commerce (46.4%). The level of 
saturation in this mode is highest for the students of Arts (30.6%) 
followed by students of Commerce (30.2%) and Science (23.2%). For 
these students, the situation is serious and requires attention. 
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Table 4.11 
Analysis of Scores for Female Students of the Streams (Aggression) 
LeveV 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&beIow 
F/OArts 
(N=88) 
Freq 
14 
23 
40 
09 
02 
% age 
15.9 
26.1 
45.4 
10.2 
2.2 
F/o Science 
(N=88) 
Freq 
09 
20 
39 
19 
01 
% age 
10.2 
22.7 
44.3 
21.5 
1.13 
F/O Commerce 
(N=88) 
Freq 
16 
15 
40 
15 
02 
% age 
18.1 
17.04 
45.4 
17.04 
2.2 
(N = 264) 
For the female students (N = 264) of the three faculties, the score 
distributions for the aggression mode of frustration are presented in 
table 4.11. A close observation shows that the highest degree of 
aggression mode is adopted by the female students of faculty of Arts 
(42.0%) followed by students of faculty of Science (32.9%) and 
Commerce (35.14%). Although the degree of 'saturation' is highest for 
the shidents of Commerce (18.1%) followed by the students of Arts 
(15.9%) and Science (10.2%), the maximum number of the students 
reactions remained at the average level. 
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Table 4.9 Analysis of Scores for the Combined Sample (Resignation) 
IDSaturated BHigh DAverage Plow •Clean, 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Comerce 
Table 4.10 Analysis of Scores for Male Students of all the Streams 
(Aggression) 
a Saturated • High D Average D Low • Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
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Table 4.12 
Analysis of Scores for the Combined Sample (Aggression) 
Level/ 
Category 
Saturated 
High 
Average 
Low 
Clean 
Score 
Range 
35&Above 
30-34 
20-29 
15-19 
14&below 
F/0 Arts 
(N=176) 
Freq 
41 
45 
75 
12 
03 
% age 
23.2 
25.5 
42.6 
6.8 
1.7 
F/o Science 
(N=174) 
Freq 
29 
40 
77 
26 
02 
% age 
16.6 
22.9 
44.2 
14.9 
1.1 
F/O Commerce 
(N=174) 
Freq 
42 
29 
71 
25 
07 
% age 
24.1 
16.6 
40.8 
14.3 
4.02 
(N = 524) 
Table 4.12 presents the score distributions of the combined 
sample of male and female students of the faculties of Arts, Science and 
Commerce (N=524) on the aggression mode of coping with the 
frustrating situations. A critical study of the table reveals that the 
highest degree of aggression mode was adopted by the students of the 
faculty of Arts (48.7%), followed by students of Commerce (40.7%) and 
Science (39.5%). The level of saturation was found to be highest for 
students of Commerce (24.1%) followed by those of Arts (23.2%) and 
Science (16.6%), thus giving clear indications that these students are a 
cause of concern as the matter seems quite serious and may have 
serious implications too. 
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Table 4.11 Analysis of Scores for Female Students of the Streams 
(Aggression) 
a Saturated • High a Average a Low • Clean 
Freq % age 
F/0 Arts 
Freq % age 
F/0 Science 
Freq % age 
F/0 Commerce 
Table 4.12 Analysis of Scores for the Combined Sample (Aggression) 
D Saturated • High n Average • Low • Clean . 
Freq %age Freq %age 
F/0 Arts F/0 Science 
Freq % age 
F/0 Commerce 
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4.2 Gender Differences on Modes of Frustration 
In order to examine whether male and female students of 
different faculties differed on modes of frustration, basic statistics like 
means and standard deviations were computed for each group on 
scores for each mode. Faculty wise gender differences on each mode of 
frustration were studied by comparing mean scores of male and female 
students with the help of t-test. The results of this analysis are presented 
below, for each mode of frustration separately. 
4.21 Regression 
The statistical results for students of all the three faculties on 
regression mode are given in Table No. 4.13. 
Table 4.13 
Comparison of Male and Female Students on Regression 
Stream 
Arts 
Science 
Commerce 
Total 
Male 
Mean 
3.0761 
2.8283 
2.9988 
2.9686 
S.D. 
0.662 
1.045 
0.749 
0.837 
Female 
Mean 
2.7557 
2.9727 
2.8875 
2.8720 
S.D. 
0.667 
0.698 
0.662 
0.666 
t-value 
3.20** 
1.07 
1.07 
1.46 
The results show that there is no difference on regression mode 
between male and female students when combined sample (all 
faculties) was considered, but male and female students of the faculty of 
Arts differed significantly on this mode of reaction to frustration, the 
mean score of male students being higher than that of female students. 
The difference was found to be significant at 0.01 level (t = 3.20). But as 
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indicated by the insignificant t-values, the students of other faculties 
(Science and Commerce) did not show significant gender differences in 
this mode of reaction. The overall conclusion was that only tlte students 
of the faculty of Arts exhibited gender differences. The male students of this 
faculty resort to a greater degree of regression reaction when faced with 
a frustrating situation than their female counterparts. 
4.22 Fixation 
Table No. 4.14 presents the statistical results of gender based 
comparison for students of all the three faculties on fixation mode. 
Table 4.14 
Comparison of Male and Female Students on Fixation 
Stream 
Arts 
Science 
Commerce 
Total 
Male 
Mean 
2.8011 
2.5663 
2.4360 
2.6027 
S.D. 
0.726 
0.693 
0.811 
0.757 
Female 
Mean 
2.5614 
2.2898 
2.8432 
2.5648 
S.D. 
0.941 
1.018 
0.766 
0.939 
t-value 
1.89 
2.10* 
3.40** 
0.51 
It is clear from the Table no. 4.14 that male and female students of 
the faculty of Arts do not show any significant difference on this mode 
of reaction to frustration. No gender differences were observed on 
fixation mode when all the students of the three faculties were 
combined. But the male and female students of Science and Commerce 
faculties differed significantly on this mode of frustration. The mean scores of 
male students of faculty of Science were found to be higher than that of 
female students. The difference was found to be significant at .05 level 
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Table 4.13 Comparison of Male and Female Students on Regression 
• Arts B Science a Commerce 
3 
2.5 
1.5 
0.5 
0 -
Mean „ , S.D 
Male 
Mean ^ , S.D 
Female 
2,5 
m 
8 1-5 • 
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Table 4.14 Comparison of Male and Female Students on Fixation 
DArts • Science D Commerce 
Mean 
Male 
S.D Mean S.D 
Female 
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(t = 2.10). The male and female students of the faculty of Commerce also 
differed significantly, the mean score of female students being higher 
than that of male students. The difference was found to be significant at 
0.01 level (t = 3.40). This shows that while male students of the faculty 
of Science resort to a greater degree of fixation reaction when faced with 
a frustrating situation than their female counterparts, the female 
students of the faculty of Commerce show more fixated behavior than 
their male counterparts when faced with a frustrating situation. This 
shows an interaction between gender differences and faculty affiliation 
on reaction to fixation mode. 
4.23 Resignation 
The statistical results for comparison of male and female students 
of all the three faculties on resignation mode are shown in Table 4.15. 
Table 4.15 
Comparison of Male and Female Students on Resignation 
Stream 
Arts 
Science 
Commerce 
Total 
Male 
Mean 
2.8989 
2.6570 
2.7349 
2.7646 
S.D. 
0.585 
0.530 
1.042 
0.758 
Female 
Mean 
2.6625 
2.6602 
2.8898 
2.7375 
S.D. 
0.927 
0.772 
0.667 
0.800 
t-value 
2.02* 
0.03 
1.16 
0.40 
It is evident from the results given in Table 4.15 that male and 
female students of the faculty of Arts differ significantly on resignation 
mode of frustration the mean scores of male students being higher than 
those of female students. The difference was found to be significant at 
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.05 level (t = 2.02). But, as evident from the other insignificant t-values, 
neither the students of the remaining faculties (Science and Commerce), 
nor the combined sample (of all the three faculties) showed any 
significant gender differences on resignation mode. The overall results 
lead to the conclusion that only the students of the faculty of Arts 
indicated gender differences, which means that male students of this 
faculty resort to greater degree of resignation reaction when confronted 
with a frustrating situation than their female counterparts. 
4,24 Aggression 
Table 4.16 displays the statistical results for comparison of male 
and female students of all the three faculties on aggression mode. 
Table 4.16 
Comparison of Male and Female Students on Aggression 
Stream 
Arts 
Science 
Commerce 
Total 
Male 
Mean 
3.0886 
2.9000 
2.9267 
2.9727 
S.D. 
0.764 
0.769 
0.874 
0.805 
Female 
Mean 
2.7034 
2.6273 
2.7489 
2.6932 
S.D. 
0.626 
0.691 
0.757 
0.692 
t-value 
3.66** 
2.46* 
1.43 
4.26** 
It is evident from the table above that male and female students 
of the faculty of Arts, Science and the combined sample differ 
significantly on aggression mode of reaction to frustration, the mean 
score of male students being higher than that of female students. The 
difference among students of the faculty of Arts was found to be 
significant at .01 level (t ^ 3.66), and among students of the faculty of 
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Table 4.15 Comparison of Male and Female Students on Resignation 
D^ Arts • Science a Commerce 
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Table 4.16 Comparison of Male and Female Students on Aggression 
3.5 • Arts • Science a Commerce 
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Science, it was found to be significant at 0.05 level (t = 2.46). Gender 
difference was found to be significant at 0.01 (t=4.26) when all the 
students (of the three faculties) were combined. The students of the 
faculty of Commerce alone did not show any significant gender 
differences in reaction to the aggression mode. The overall inference 
drawn was that the students of the faculty of Arts, Science and also the 
combined sample evince gender differences, thus suggesting that the 
male students of all the three groups resort to a greater degree of 
aggression reaction when faced with a frustrating situation than their 
female counterparts. 
The overall conclusion is that excepting aggression mode, no 
other mode of reaction witnessed gender differences. The tendency to 
resort to aggression was found to he higher among male students than female 
students. However, male students of the faculty of Arts exhibited great 
degree of regression and resignation modes also as compared to female 
students. On fixation mode, male Science students and female 
Commerce students showed greater tendency than their counterparts in 
the respective faculties. 
4.3 Gender Differences on Value Profiles 
The gender differences in value profiles of students were studied 
by using mean scores on each value. The gender differences on each 
value for the total sample (N = 52.4) were also studied by using t-test. 
The total sample consisted of 260 male and 264 female students. The 
results are tabulated in table 4.17. 
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Table 4.17 
Comparing Values by Gender (All Faculties) 
Value 
Religious 
Social 
Democratic 
Aesthetic 
Economic 
Knowledge 
Hedonistic 
Power 
Family 
Prestige 
Health 
Male (N=260) 
Mean 
11.7000 
12.8538 
12.3923 
11.4385 
11.5269 
13.5154 
11.1269 
11.2231 
12.8769 
11.6692 
S.D. 
3.222 
3.252 
2.681 
2.280 
3.081 
3.209 
2.903 
2.891 
3.565 
2.519 
Female(N=264) 
Mean 
12.2500 
13.6818 
13.1402 
12.1705 
11.4394 
14.2273 
10.4773 
9.7803 
11.5417 
11.1629 
S.D. 
3.084 
3.133 
3.013 
2.487 
3.451 
3.608 
3.413 
2.936 
2.905 
2.811 
t-value 
2.00* 
2.97** 
2.99** 
3.51** 
0.31 
2.39* 
2.35* 
5.67** 
4.70** 
2.17* 
As may be observed, significant gender differences are evident in 
the case of all values excepting only one that is. Economic Value. The 
results based on individual values are also discussed one by one. The 
results have shown significant sex-differences in Religious Value 
(t = 2.00), the difference being significant at 0.05 level. The direction of 
mean difference shows that female students have a stronger and more 
dominant Religious Value than male students. On Social Value also, the 
students have shown clear and significant sex-differences. The results 
indicate that mean scores of male and female students on Social Value 
differ significantly (t = 2.97) at 0.01 level. The direction of difference 
shows that female students have stronger Social Value than their male 
counterparts. 
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Gender differences among students also manifest themselves 
clearly on the Democratic Value (t = 2.99), the difference being 
significant at 0.01 level. The higher mean score of the female students 
indicates that they have stronger Democratic Value as compared to the 
male students. The mean scores of male and female students differ 
significantly on the Aesthetic Value (t = 3.5), the difference being 
significant at 0.01 level, with females scoring high mean, thus indicating 
that females have a more intense Aesthetic Value than their male 
counterparts. 
Among all the ten values, it was only on the Economic Value that 
no significant gender differences were found. It means that both male 
and female students have an equal level of Economic Value. On 
Knowledge Value however, the male and female scores showed 
significant difference (t = 2.39) at 0.05 level. Higher mean score of 
females shows that female students have a stronger Knowledge Value 
as compared to the male students. 
Hedonistic Value was found to be stronger among male students 
in comparison to their female counterparts, as the males secured higher 
mean scores and the gender difference was found to be significant 
(t = 2.35) at 0.05 level. The result on Power Value was found to be in 
agreement with the popular traditional belief. Significant sex-
differences were found (t = 5.67) at 0.01 level. The direction of difference 
shows that male students have a stronger and dominant Power Value 
than the female students. 
Significant sex-differences on Family Prestige Value are evident 
from the Table (t = 4.70), the difference being significant at 0.01 level. 
The higher mean scores of male students are indicative of their having 
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stronger Family Prestige Value in comparison to their female 
counterparts. On Health Value also, the students have shown clear and 
significant sex-differences. The results indicate that means of male and 
female students on Health Value differ significantly (t = 2.17) at 0.05 
level. The direction of difference shows that male students have 
stronger Health Value than the female students. 
The overall scenario is that nine out of ten values exhibit gender 
differences, the only exception being the economic value. W]iile female 
students had higher levels of religious, social, democratic, aestlietic and 
knowledge values than male student, the converse was found to be true on 
Iwdonistic, power, family prestige and health values. 
4.4 Faculty-wise Comparison of Value Profiles 
The value profiles of students were studied by using mean and 
standard deviations of scores on each value. The faculty wise 
differences on each value for the total sample were also studied by 
using z-test which issued for comparing means based on two 
independent samples. The results are tabulated below. 
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Table 4.18 
Comparing Value Profiles of Students of Arts and Science 
Value 
Religious 
Social 
Democratic 
Aesthetic 
Economic 
Knowledge 
Hedonistic 
Power 
Family 
Prestige 
Health 
Arts (N=176) 
Mean 
12.670 
13.063 
12.619 
11.318 
11.301 
13.398 
10.705 
10.307 
13.290 
11.506 
S.D. 
3.204 
3.464 
2.890 
2.778 
3.298 
3.413 
3.321 
2.925 
3.028 
2.557 
Science (N=174) 
Mean 
11.402 
13.833 
13.184 
12.126 
11.023 
14.736 
10.224 
10.339 
11.707 
11.356 
S.D. 
3.376 
3.085 
2.818 
2.078 
3.592 
3.558 
3.352 
3.296 
3.667 
2.921 
z-value 
3.61* 
2.20* 
1.85 
3.09* 
0.755 
3.58* 
3.81* 
0.096 
4.40* 
0.51 
As evident from the above table, students of the faculty of Arts 
and faculty of Science have shown significant difference on Religious 
Value (z = 3.61), the difference being significant at 0.05 level. The 
direction of mean-differences shows that students of the faculty of Arts 
have a stronger and a more dominant Religious Value than the students 
of the faculty of Science. On Social Value also, the students have shown 
clear and significant differences. The results indicate that means of 
students of the two faculties on Social Value differ significantly 
(z = 2.20) at 0.05 level. The direction of difference shows that students of 
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faculty of Science have stronger Social Value than the students of 
faculty of Arts. 
No significant differences were found between the students of the 
two faculties on 'Democratic Value', thus indicating that students of 
both the faculties have an equal level of Democratic Value. On 
'Aesthetic Value' however, the students of the two faculties differ 
significantly (z = 3.09), the difference being significant at 0.01 level, with 
students of faculty of Science having high mean, thus indicating that 
students of faculty of Science have a more intense Aesthetic Value than 
the students of faculty of Arts. 
No significant differences among students of these faculties were 
found on 'Economic Value', which means that the students of both the 
faculties have an equal level of Economic Value. But, students showed 
significant difference (z = 3.58) at 0.01 level on 'Knowledge Value'. The 
higher mean scores of students of faculty of Science show that these 
students possess a stronger Knowledge Value as compared to students 
of faculty of Arts. 
'Hedonistic Value' was found to be stronger among students of 
faculty of Arts as compared to those of the faculty of Science as students 
of Arts obtained higher mean scores and the difference was found to be 
significant (z = 3.81) at 0.01 level. Another value on which no significant 
difference was found was 'Power Value', leading us to the conclusion 
that students of both faculties have an equal degree of Power Value. 
Faculty-wise differences between students of Arts and Science 
manifest themselves clearly on 'Family Prestige Value' (z = 4.40), the 
difference being significant at 0.01 level. The higher mean score of 
students of faculty of Arts indicates that they have stronger Family 
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Prestige Value as compared to students of faculty of Science. 'Health 
Value' is the last value among the four values which do not show any 
significant difference between the mean scores of the students of the 
tvvo faculties, which means that students of both the faculties hold equal 
degree of Health Value. 
The overall situation leads to the conclusion that students of the 
faculty of Arts have stronger Religious, Hedonistic and Family Prestige Values 
and those of faculty of Science have stronger Social, Aestlwtic and Knowledge 
Values than their counterparts in this analysis. 
Table 4.19 
Comparing Value Profiles of Students of Science and Commerce 
Value 
Religious 
Social 
Democratic 
Aesthetic 
Economic 
Knowledge 
Hedonistic 
Power 
Family 
Prestige 
Health 
Science (N=174) 
Mean 
11.402 
13.833 
13.184 
12.126 
11.023 
14.736 
10.224 
10.339 
11.707 
11.356 
S.D. 
3.376 
3.085 
2.818 
2.078 
3.592 
3.558 
3.352 
3.296 
3.667 
2.921 
Commerce (N=174) 
Mean 
11.851 
12.920 
12.506 
11.983 
12.126 
13.494 
11.471 
10.845 
11.603 
11.379 
S.D. 
2.758 
3.021 
2.914 
2.257 
2.786 
3.167 
2.730 
2.738 
2.946 
2.559 
z-value 
1.36 
2.80* 
2.21* 
0.62 
3.21* 
3.45* 
3.82* 
1.56 
0.29 
0.078 
The table above clearly shows an absence of any significant 
difference on 'Religious Value' between the students of the faculty of 
Science and those of the faculty of Commerce. This indicates that 
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students of both the faculties have an equal level of Religious Value. On 
'Social Value' however, the students have shown clear and significant 
difference. The results indicate that means of students of faculty of 
Science and students of the faculty of Commerce on Social Value differ 
significantly (z=2.80) at 0.05 level. The direction of difference shows that 
students of the faculty of Science have a stronger Social Value than the 
students of the faculty of Commerce. 
The students of the two faculties differ significantly on the 
'Democratic Value' (z = 2.21), the difference being significant at 0.05 
level with students of faculty of Science obtaining higher means score 
indicating that students of faculty of Science have a more intense 
Democratic Value than the students of faculty of Commerce. No 
significant differences were found between the students of the two 
faculties on 'Aesthetic Value', which means that the students of both 
faculties possess an equal degree of Aesthetic Value. 
Significant differences manifested themselves clearly on 
'Economic Value' (Z = 3.21) the difference being significant at 0.01 level. 
The higher mean score of the students of faculty of Commerce indicate 
that they have stronger 'Economic Value' as compared to students of 
faculty of Science. Significant difference was found on 'Knowledge 
Value' also, (z= 3.45), the difference being significant at 0.01 level, with 
students of faculty of Science scoring high mean as compared to 
students of faculty of Commerce. This indicates that students of faculty 
of Science possess a higher level of Knowledge Value than the students 
of faculty of Commerce. 
'Hedonistic Value' was found to be sti'onger among students of 
faculty of Commerce as compared to student of faculty of Science, as 
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they scored higher mean and the difference was found to be significant 
(z = 3.82) at 0.01 level. No significant difference was found between the 
students of two faculties on 'Power Value', which means that students 
of both the faculties possess equal levels of Power Value. 
'Family Prestige and Health Values', too were found to be of 
equal levels in the students of both faculties as none of them exhibited 
significant differences in mean scores. 
The overall situation indicates that students of the faculty of Science 
have stronger Social, Democratic and Knowledge Values as compared to the 
students of the faculty of Commerce. But, converse is true for Economic and 
Hedonistic Values. 
Table 4.20 
Comparing Value Profiles of Students of Arts and Commerce 
Value 
Religious 
Social 
Democratic 
Aesthetic 
Economic 
Knowledge 
Hedonistic 
Power 
Family 
Prestige 
Health 
Arts (N=174) 
Mean 
12.670 
13.063 
12.619 
11.318 
11.301 
13.398 
10.705 
10.307 
13.290 
11.506 
S.D. 
3.204 
3.464 
2.890 
2.778 
3.298 
3.413 
3.321 
2.925 
3.028 
2.557 
Commerce (N=174) 
Mean 
11.851 
12.920 
12.506 
11.983 
12.126 
13.494 
11.471 
10.845 
11.603 
11.379 
S.D. 
2.758 
3.021 
2.914 
2.257 
2.786 
3.167 
2.730 
2.738 
2.946 
2.559 
z-value 
2.56* 
0.41 
0.36 
2.46* 
2.53* 
0.27 
2.36* 
1.78 
5.30 
0.46 
It is evident from the above table that students of the two 
faculties Arts & Commerce have shown significant difference on 
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'Religious Value', (z=2.56), the difference being significant at 0.05 level. 
The direction of mean difference shows that students of faculty of Arts 
possess a stronger and more dominant Religious Value than the 
students of faculty of Commerce. No significant differences were found 
between the students of the two faculties on 'Social Value'. This means 
that students of both the faculties hold the same level of 'Social Value'. 
Like Social Value, Democratic Value too was found to be equal in 
the students of faculties of Arts and Commerce as their mean scores did 
not show any significant difference. However, on Aesthetic Value, the 
students have shown clear and significant faculty-wise difference. The 
results indicate that means of students of both the faculties differ 
significantly (z=2.46) at 0.05 level. The direction of difference shows that 
students of faculty of Commerce have a stronger Aesthetic Value than 
the students of faculty of Arts. 
The difference between the students of the two faculties manifest 
themselves clearly on the 'Economic Value' (z=2.53), the difference 
being significant at 0.05 level. The higher mean score of the students of 
faculty of Commerce indicates that they have stronger Economic Value 
as compared to students of faculty of Arts. No significant differences 
were found between students of both the faculties, on 'Knowledge 
Value', which means that students of faculty of Arts and Commerce 
possess an equal level of Knowledge Value. 
The 'Hedonistic Value' was found to be stronger among students 
of faculty of Commerce as compared to the students of faculty of Arts, 
as the students of Commerce obtained higher mean score and the 
difference was found to be significant (z=2.36) at 0.05 level. Another 
value on which no difference was found between the two groups was 
125 
Cfidpter-lV AnaCysis ancC Interpretation of (Data 
Power Value, thus leading us to conclude that students of both the 
faculties hold an equal degree of Power Value. 
Significant differences were also found on 'Family Prestige Value' 
(z=5.30), the difference being significant at 0.01 level. The higher mean 
score of students of the faculty of Arts are indicative of their higher 
level of Family Prestige Value as compared to the students of faculty of 
Commerce. The table 4.20 shows an absence of any significant 
difference on 'Health Value' between the students of the faculty of Arts 
and faculty of Commerce. This is indicative of the fact that students of 
both the faculties possess equal level of Health Value. Hence, overall 
situation indicates that the students of the faculty of Art have stronger 
Religious Value as compared to those of Commerce. On the other hand. 
Aesthetic, Economic and Hedonistic Values are higher in Commerce 
students as compared to those of faculty of Arts. 
A comparative study of all the three faculties gives an interesting 
picture. The students of Arts have higher Religious Value than both 
Science and Commerce groups. The students of Science faculty are 
superior to the students of Arts and Commerce on Social and 
Democratic Values. On Aesthetic Value Science stream is highest and 
Arts stream is lowest. The Economic value dorninates the students of 
Commerce. The Knowledge Value ranks them as Science - Commerce -
Arts, in decreasing order, meaning that Science stream has the highest 
Knowledge Value. The Hedonistic Value is highest among Commerce 
s^tudents followed by those of Arts and Science. The Power Value does 
not differentiate among the students of the three faculties. The Family 
Prestige dominates the students of Arts only. The Health Value also 
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does not differentiate the students of the three streams. The overall 
picture may be given as follows: 
Faculty/Stream 
Arts 
Science 
Commerce 
Dominant Values 
Religious, Family Prestige 
Social, Democratic, Knowledge, Aesthetic 
Economic, Hedonistic 
4.5 Relationship between Modes of Frustration and Value 
Profile 
4.51 All Students 
In order to study the relationship between different modes of 
reaction to frustration and value profiles of students of various 
faculties/ streams, the product moment correlation was used. For this 
purpose, 4x10 correlation matrices were prepared-one each for students 
of different faculties and one for the combined sample. The correlation 
coefficients for combined sample (N=524) are given in Table 4.21. 
Table 4.21 
Correlation Coefficients between Modes of Reaction and Value 
Profiles (All Students) 
Regression 
Fixation 
Resignation 
Aggression 
Religious 
0.0474 
0.0588 
0.0742 
- 0.0633 
Social 
0.0501 
-0.3102* 
- 0.0671 
- 0.0186 
Demo-
cratic 
0.0764 
0.1452* 
0.0129 
-0.0047 
Aesthetic 
- 0.05n 
0.0474 
0.0048 
0,0215 
Economic 
-0.0930 
0.0810 
- 0.0462 
0.0078 
Know-
ledge 
-0.1336* 
- 0,1067* 
0.0579 
0.0452 
Hedo-
nistic 
-0.1519* 
0.0866 
0.0066 
- 0.0433 
P o w e r 
- 0.1100* 
0.1917* 
-0.1301* 
0.0271 
Family 
Prestige 
0.0400 
0.1439* 
0.0167 
- 0.0131 
Health 
0.0277 
0.0645 
0.0405 
0.0339 
Significant at .01 level 
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As evident from the table, only eight out of 40 correlation 
coefficients were found to be significant, all at O.Ollevel. The regression 
mode correlated significantly with Knowledge, Hedonistic and Power 
Values. While correlation of this mode was positive with Knowledge 
Value, it was negative with Hedonistic and Power Values. This leads to 
the conclusion that students with high Knowledge Value tend to resort 
to increased regression mode in the face of frustrating situations, and 
those with more dominant Hedonistic and Power Values tend to resort 
to regression to proportionately less extent. The general interpretation is 
that higher the Hedonistic and Power Values, lesser the tendency to 
resort to regression mode. 
In the case of fixation mode, the correlations with five values 
were found to be significant. These are Social, Democratic, Knowledge, 
Power and Family Prestige. While fixation mode correlated positively 
vy^ ith Power and Family Prestige Values, its relationship with Social, 
Democratic and Knowledge Values was found to be negative. These 
results lead to the conclusions that students with high Power and 
Family Prestige Values have high tendency to resort to fixation mode, 
but those with high Social, Democratic and Knowledge Values have a 
lower tendency of resorting to fixation mode. 
The scores on resignation mode correlated significantly only with 
Power Value, but the correlation was negative showing that high Power 
Value goes with smaller degree of resignation mode of reaction in the 
face of a frustrating situation. This leads to the conclusion that students 
with low Power Value tend to resort to resignation mode of reaction. 
The aggression mode did not show any significant correlation with any 
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value. This shows that aggression has nothing to do with value system. 
Anybody can be aggressive depending on the situation or provocation. 
The overall situation indicates that for all the undergraduate 
students. Knowledge, Hedonistic, Power Values are associated with 
regression; Social, Democratic, Knowledge, Power and Family Prestige 
Values are associated with fixation; and only Power Value is associated 
with resignation mode. Values are independent of aggressive behavior. 
4.52 Faculty of Arts 
In the case of students of the Arts stream (N=176), seven out of 40 
correlations were found to be significant. The results are given in Table 
4.22 
Table 4.22 
Correlation Coefficients between modes of Reaction and Value 
Profiles (Arts Stream) 
Modes 
Regression 
Fixation 
Resignation 
Aggression 
Religious 
0.0294 
-0.1714* 
0.0362 
0.0964 
Social 
0.0688 
-0.272S' 
-0.1124 
0.0289 
Demo-
cratic 
0.0571 
-0.1853* 
0.0286 
-0.0220 
Aesllielic 
0.0710 
0.1206 
0.0326 
-0.0876 
Economic 
-0.1158 
0.2330' 
0.0419 
-0.1122 
Know-
LedRe 
0.0636 
-0.1350 
0.0856 
0.0588 
Hedo-
nistic 
-0.1635' 
0.2479" 
0.0385 
-0.1005 
Power 
-0.1277 
0.0321 
-0.1486* 
-0.0694 
Family 
Prestige 
0.0520 
0.0739 
0.0738 
0.1296 
Health 
0.0800 
0.0479 
-0.0526 
0.0302 
* Significant at .01 level 
In the case of the students of the faculty of Arts, regression mode 
correlated significantly with Hedonistic Value only. But the correlation 
was negative, showing that low Hedonistic Value goes with high level 
of regression. Fixation mode is correlated significantly with Religious, 
Social, Democratic, Economic and Hedonistic values. Out of these five 
values, all except Hedonistic Value correlated negatively with fixation. 
This leads us to conclude that students with high Hedonistic Value tend 
to resort to fixation mode of reaction when faced with a frustrating 
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situation. But, students with high Religious, Social, Democratic and 
Economic values tend to refrain from resorting to fixation mode in the 
face of frustrating situations. 
The resignation mode correlated negatively with Power Value, 
thus indicating that high Power Value goes with less tendency of 
resorting to resignation mode of reaction to frustration, when faced 
with a frustrating situation. The aggression mode did not show any 
significant correlation with the value profile. This shows that tendency 
to adopt aggression is independent of value system. Anybody may 
resort to aggression depending on the situation and degree of 
provocation. The overall conclusion is that for Arts stream. Hedonistic 
Value is associated with regression; Religious, Social, Democratic, 
Economic and Hedonistic Values are associated with fixation; and 
Power Value is associated with resignation mode. In the case of Arts 
Sliidents, aggressive behavior is independent of values. 
4.53 Faculty of Science 
Table 4.23 presents the correlation coefficients between modes of 
reaction and value profiles for the students of the Science Stream 
(N=174). 
Table 4.23 
Correlation Coefficients between Modes of Reaction and Value 
Profiles (Science Stream) 
Modes 
Regression 
Fixation 
Resignation 
Aggression 
Religious 
-0.0090 
-0.1662* 
0.1788* 
-0.1556 
Social 
0.0531 
-0.2055* 
0.0351 
-0.0190 
Demo-
cratic 
0.0577 
-0.1067 
0.0636 
-0.0871 
Aesthetic 
-0.0346 
0.0427 
-0.1021 
0.1116 
Economic 
-0.0443 
-0.0380 
-0.2297* 
0.2820* 
Know-
Ledge 
0.0517 
-0.1128 
-0.0341 
-0.0801 
Hedo-
nistic 
-0.1347 
-0.0541 
0.0209 
0.1235 
Power 
-0.0599 
0.2839" 
-0.1293 
0.1295 
Family 
Prestige 
0.1284 
0.2328* 
0.1603* 
-0.1694* 
Health 
-0.0193 
0.1279 
0.0352 
-0.062(i 
Significant at .01 level 
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As evident from the table, ten out of 40 correlations in this case 
v^ere found to be significant. The regression mode did not show any 
significant correlation, thus leading us to conclude that value system 
does not have any relationship with regression mode for the students of 
Science stream. Anybody may show regressive behavior irrespective of 
the type of values one possesses. 
In the case of fixation mode, four values were found to correlate 
significantly. While Religious and Social Values correlated negatively. 
Power and Family Prestige Values showed positive correlations, thus 
leading to the conclusion that students possessing high levels of Power 
and Family Prestige Values tend to show fixated behavior in the face of 
a frustrating situation. But, those with high Religious and Social Values 
struggle to find out other modes of adjustment and to avoid the 
tendency to resort to fixation. 
The results on resignation mode show that in all three significant 
correlations exist - two positive and one negative. While Religious and 
Family Prestige Values have given positive correlations. Economic 
Value has correlated negatively. It is indicative of the fact that students 
with high Religious and Family Prestige Values have a greater tendency 
to show resignated behavior and those with high Economic Value tend 
to show less inclination to show resignation mode of behavior in the 
face of a frustrating situation. 
The scores on aggression mode also show three significant 
correlations. While Economic Value showed positive correlation with 
aggression, Religious and Family Prestige Values correlated negatively 
with this mode. The results lead to the conclusion that those holding 
high Economic Value have a greater tendency to resort to aggression 
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mode of reaction when confronted with a frustrating situation. But, 
students with high Religious and Family Prestige Values have a better 
control over their aggressive urge and tend to avoid resorting to 
aggressive behavior in a frustrating situation. It may be concluded that 
for the students of Science stream, Religious and Family Prestige Values 
are related to fixation, resignation and aggression modes. But, fixation 
mode is also related to two more values - Social and Power. The 
Economic Value is related to resignation and aggression modes. 
4.54 Faculty of Commerce 
In the case of students of the Commerce stream (N=174), fifteen 
correlations out of forty were found to be significant. The results have 
been presented in Table 4.24. 
Table 4.24 
Correlation Coefficients between modes of Reaction and Value 
Profiles (Commerce Stream) 
Modes 
Regression 
Fixation 
Resignation 
Aggression 
Religious 
0.1581* 
1488* 
-0.0021 
-0.1694* 
Social 
0.0370 
-0.4381* 
-0.0725 
-0.0455 
Demo-
cratic 
0.1293 
-0.1101 
-0.0144 
0.0604 
Aesthetic 
-0.2493* 
0.0102 
0.0658 
0.0969 
Economic 
^).1644* 
0.0232 
0.0012 
-0.1947* 
Know-
ledge 
0.3480* 
O.0O4O 
0.1572* 
0.1987* 
Hedo-
nistic 
-0.1904* 
0.0202 
-0.0799 
-0.1868* 
Power 
-0.1772* 
0.248O* 
-0.1354 
0.0085 
Family 
Prestige 
-0.1057 
0.0563 
-0.1852* 
-0.0121 
Health 
0.0449 
-0.0021 
0.1288 
0.1328 
* Significant at .05 level 
The regression mode exhibited significant negative correlation 
with Religious, Aesthetic, Economic, Hedonistic and Power Values, and 
significant positive correlation with Religious and Knowledge Values. 
This indicates that students with high Religious and Knowledge Values 
show a greater tendency of resorting to regression mode of reaction in 
the face of frusti'ating situations, and those with dominant Aesthetic, 
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Economic, Hedonistic and Power Values tend to refrain from it and find 
other ways to cope up with a frustrating situation. 
The scores on fixation mode correlated significantly with 
Religious, Social and Power values. While Religious and Power Values 
correlated positively, the Social Value showed negative correlation with 
fixation. This helps us to draw the conclusion that students with high 
Religious and Power Values have a higher tendency to resort to fixated 
behavior when confronted with a frustrating situation. But, the students 
with high Social Value have fewer tendencies to adopt this mode of 
reaction. 
In the case of resignation mode, correlations with two values 
were found to be significant. The two values which correlated positively 
with resignation mode were Knowledge and Family Prestige. This leads 
to the conclusion that students possessing high Knowledge and Family 
Prestige Values tend to resort to resignation mode of frustration in the 
face of a frustrating situation. The resignation mode was found to be 
independent of all other values. 
Four out of 10 values correlated significantly with aggression 
mode. While Knowledge Value correlated positively. Religious, 
Economic and Fiedonistic Values exhibited negative correlations with 
this mode. This helps us to draw the conclusion that students holding 
high level of Knowledge Value resort to aggression when confronted 
with a frustrating situation. But those with high Religious, Economic 
and Hedonistic values tend to avoid resorting to aggression in a 
frustrating situation. 
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4.6 Modes of Frustration as related to Socio-Economic Factors 
The investigator also intended to study the relationship between 
modes of frustration and socio-economic factors of undergraduate 
students. For this purpose also product moment correlation coefficient 
vv^ as used. In all, four correlation matrices were developed, one for 
combined sample and three for students of different faculties / streams. 
4.61 Combined Sample 
For the purpose of analysis, the variable of socioeconomic status 
was considered in terms of its two major components - parent's 
education, and family income. Thus a 2x4 correlation matrix was 
developed in each case. Table 4.25 presents the correlation coefficients 
between the four modes of frustration and two SES factors, namely, 
parent's education and family income. 
Table 4.25 
Correlations Coefficients between SES Factors and Modes of Reaction 
for All Students 
Parents' 
Education 
Family Income 
Regression 
-0.0434 
-0.0509 
Fixation 
-0.1665** 
-0.0541 
Resignation 
-0.0634 
-0.0181 
Aggression 
-0.0170 
0.0098 
** Significant at .01 level 
As clear from the table, only one correlation coefficient is 
significant in the table. The variable 'parents' education' correlates 
significantly with the fixation mode of reaction but correlation is 
negative. This shows that children of less educnted parents resort to high 
degree of fixntion mode of frustration when faced with a frustrating 
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situation. No other mode of frustration is associated with parents' 
education and family income, showing that other modes of frustration 
are independent of parents' education and family income. 
4.62 Faculty of Arts 
The correlation coefficients between modes of frustration and 
components of socio-economic status for students of Arts stream 
(N=176) are given in Table 4.26. 
Table 4.26 
Correlations Coefficients between SES Factors and Modes of Reaction 
for Arts Stream 
Parents' 
Education 
Family Income 
Regression 
-0.1856** 
-0.0708 
Fixation 
-0.1646* 
0.1030 
Resignation 
-0.1098 
0.0004 
Aggression 
-0.1431 
-0.1069 
** Significant at .01 level 
* Significant at .05 level 
It can be observed from the table that parents' education 
correlated significantly with regression and fixation modes of reaction, 
the correlations being negative. This leads to the conclusion that 
students of Arts stream with low parents^ education have a high tendency to 
resort to regression and fixation modes of frustration in the face of any 
frustrating situation. The family income has nothing to do with modes of 
reaction as corresponding correlations are not significant. This shows 
that modes of reaction to frustration are independent of family income. 
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4.63 Faculty of Science 
Table 4.27 presents the correlation coefficients between modes of 
frustration and components of socio-economic status for students of 
science stream (N=174). 
Table 4.27 
Correlations Coefficients between SES Factors and Modes of Reaction 
for Science Stream 
Parents' 
Education 
Family Income 
Regression 
-0.1477* 
0.0137 
Fixation 
-0.1691* 
-0.2214** 
Resignation 
-0.1189 
-0.1228 
Aggression 
0.1792* 
0.0660 
** Significant at .01 level 
* Significant at .05 level 
The table above clearly shows that parents' education correlates 
significantly with regression, fixation and aggression modes of reaction 
the corresponding correlations being negative. This means that Science 
students of less educated parents tend to resort more to regressive, fixated and 
aggressive behaviors when confronted with any frustrating situation. 
Significant negative correlation was found between family income and 
fixation mode, thus leading to the conclusion that children coming from 
low income families tend to resort to fixated behavior in a frustrating 
situation. 
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4.64 Faculty of Commerce 
The correlation coefficients between modes of frustration and 
components of socio-economic status for students of Commerce stream 
(N = 174) are presented in Table 4.28. 
Table 4.28 
Correlations Coefficients between SES Factors and Modes of Reaction 
for Commerce Stream 
Parents' 
Education 
Family Income 
Regression 
-0.2057** 
-0.1498* 
Fixation 
-0.2135** 
-0.1044 
Resignation 
0.0009 
0.0061 
Aggression 
-0.1433 
0.0033 
** Significant at .01 level 
* Significant at .05 level 
The results presented in the table above show that parents' 
education correlates significantly with the modes of regression and 
fixation, the correlations being negative. This means that children of less 
educated parents have greater tendency to resort to regressive and fixated 
behaviors in the face of a frustrating situation. Family income correlates 
significantly and negatively with regression mode which means that 
children coming from low income families resort to regression mode of 
reaction also when faced with a frustrating situation. In the case of 
Commerce students, socio-economic factors have not shown significant 
relationship with resignation and aggression modes of reaction. 
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4.7 Predicting Reaction Modes by Value Profiles and Socio-
Economic Factors 
One of the important objectives of thie present investigation was 
to predict the modes of reactions adopted by undergraduate students 
by their value profiles and socioeconomic variables. For this purpose, 
the technique of stepwise multiple regression analysis was used. The 
technique starts from a matrix of inter-correlations between members of 
all possible pairs, of dependent and independent variables taken 
together and ends with setting up of regression equations to be used to 
predict the values of dependent variables from the known values of the 
independent variables. In the present study the modes of reaction 
namely, regression, fixation, resignation and aggression, were taken as 
dependent variables and gender, choice of stream, value profile (10 
values) and socioeconomic variables (two in numbers) were taken as 
independent variables. Thus, in all, there were 4 dependent variables 
and 14 independent variables. The process of stepwise regression 
analysis adds one variable at a time as predictor and explains its 
role/contribution in terms of multiple correlations or the proportion of 
variance explained by it in the variance of the dependent variable. 
In the present study, the data analysis was carried out on the 
computer, and for each analysis, the multiple correlations, F-ratios and 
resulting regression equations were recorded which are reported in the 
tables given in this section for various regression analyses. The analysis 
was made for combined sample as well as separately for students of 
each faculty. The, dependent variables were represented as 'Yg' and 
independent variables as X-^ , X2, X3, X^ X^ .^ 
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The detailed symbolic representation of variables is given in the 
following table. 
Table 4.29 
Symbolic representation of variables 
S.No 
1 
2 
3 
4 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
Variables 
Dependent Variables 
Regression 
Fixation 
Resignation 
Aggression 
Independent Variables 
Gender 
Stream 
Religious Value 
Social Value 
Democratic Value 
Aesthetic Value 
Economic Value 
Knowledge Value 
Hedonistic Value 
Power Value 
Family Prestige Value 
Health Value 
Parents' Education 
Family Income 
Symbol 
Yi 
^2 
Y3 
Y4 
Xl 
X2 
>^ 3 
X4 
X5 
^6 
X7 
^8 
X9 
'^ lO 
^11 
Xj2 
^^ 13 
Xi4 
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On the basis of the results of the regression analysis, the results 
were presented in terms of multiple correlations (R), and its square (R'^ ) 
which indicates the proportion of variance in the dependent variables 
determined by the independent variables added to the regression 
process. Finally, the regression equation is presented in the following 
general form: 
Y = A + B;^ X;^  + B2X2 + B3X3 + 
Where Y is the dependent variable and X ,^ X2, X3 ... etc. are 
independent variables added in the equation, and B^, B2, B3 .... etc. are 
the regression weights which, to some extent, indicate the role / 
contribution of corresponding independent variables to the variance of 
the dependent variable. The symbol 'A' represents the constant term. 
Now, the discussion on results of the analysis follows. The regression 
coefficient Bs and the constant term 'A' are determined statistically for 
each regression equation separately. The underlying process is complex 
and is performed on the computer. 
4.71 Regression Analysis for Combined Sample 
In this process, the first dependent variable was the mode of 
Regression (Y )^ and dependent variables were Gender (X5), Stream (X5) 
and values from X3 to X-^2 ^^^ ^^ variables of socio-economic factors 
(X23 and X24). The results of analysis are presented in the table below: 
Table 4.30 
Regression Analysis (Combined Sample) for Regression 
Variable Added R R2 Significance Level 
Hedonistic Value 0.152 0.023 
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The table indicates that analysis has resulted in the addition of 
only one variable (Xg) which has made significant contribution in the 
prediction of the dependent variable Y .^ The R^ value indicates that the 
single predictor X9 explains 2.30 percent of the variance in the 
dependent variable Y|. The regression equation for predicting Y^ from 
the known values of Xg is as follows: 
Yi 3.3097-0.0361 Xc 
The values of regression coefficient, B = -0.0361 and constant term 
A = 3.3097 was determined on computer by using SPSS package. The 
negative weight in the regression equation indicates that it tends to 
decrease the tendency of showing Regression mode. 
If the score on Hedonistic value for a given person is known, his 
score on Regression mode may be predicted by using this equation. 
In the case of Fixation (Y2) mode as dependent variable, the 
following table presents the results. 
Table 4.31 
Regression Analysis (Combined Sample) for Fixation 
Variable Added 
Social Value (X4) 
Parents' Education(X;[3) 
R 
0.310 
0.336 
R2 
0.096 
0.113 
F 
55.57 
33.13 
Significance Level 
0.01 
0.01 
As indicated by these results, the proportion of total variance in 
the dependent variable Y2 explained by a linear combination of two 
independent variables Social Value (X4) and Parents' Education (X^3) is 
11.30%. No variable other than these two has made any significant 
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contribution to the prediction in this regard. The regression equation 
related to this analysis may be presented as 
Y2 = 4.0259 -0.0778 X4 - 0.0404 X|3 
This equation may be used to predict the degree of Fixation mode 
of a person whose scores on Social Value and Parents' Education are 
known. The negative weights of both the predictors show that they tend 
to reduce the tendency of regression. 
In the case of Resignation (Y3) mode as dependent variable, the 
results of regression analysis are tabulated as given below. 
Table 4.32 
Regression Analysis (Combined Sample) for Resignation 
Variable Added 
Power Value (Xjo) 
Social Value (X4) 
R 
0.130 
0.182 
R2 
0.017 
0.033 
F 
8.99 
8.97 
Significance Level 
0.01 
0.01 
The results the two independent variables - Power Value Q^\Q) 
and Social Value (X4) together explain 3.30 percent of the variance in 
the dependent variable Resignation mode. The other independent 
variables have not made any significant contribution to prediction. The 
regression equation in this context may be written as: 
Y3 = 3.6994 - 0.0478 X^Q " 0-0336 X4 
The values of scores on Resignation mode may be predicted for 
the known scores on Power Value and Social Value. The negative 
weights in the equation indicate that these predictors tend to reduce the 
Regression mode. 
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In the case of Aggression mode (Y^), the results of regression 
analysis are presented as follows: 
Table 4.33 
Regression Analysis (Combined Sample) for Aggression 
Variable Added 
Gender (X|) 
R 
0.183 
R2 
0.0336 
F 
18.18 
Significance Level 
0.01 
As evident from the table, a single independent variable, namely. 
Gender (X )^ has come out to be a significant predictor of Aggression 
mode and explains 3.36 percent of the variance in it. The corresponding 
regression equation is given by: 
Y4 = 2.6932 + 0.2795 X^ 
It is interesting to note that if somebody's gender is known, his 
score on aggression may be predicted by the above equation. In the 
present analysis the Gender was coded as '1' for male and '0' for female. 
Obviously, this equation shows that the tendency of aggression is more 
in male undergraduate than in females. 
4,72 Regression Analysis for Faculty of Arts 
The multiple regression analysis was also carried out for students 
of various faculties separately. In the case of the faculty of Arts (N = 
176), the results for regression analysis of Regression mode (Y )^ on all 
the independent variables are presented below. 
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Table 4.34 
Regression Analysis (Faculty of Arts) for Regression 
Variable Added 
Gender (X )^ 
Hedonistic Value (X9) 
Power Value (X;IQ) 
R 
0.234 
0.329 
0.363 
R2 
0.056 
0.108 
0.132 
F 
10.25 
10.47 
8.71 
Significance Level 
0.01 
0.01 
0.01 
As indicated by these results, the proportion of total variance in 
the dependent variable Y-^ , explained by three independent variables 
together - Gender (X^), Hedonistic Value (X9) and Power Value (X-J^ Q) is 
13.60 percent. No variable other than these three has made significant 
contribution to the prediction in this regard. The corresponding 
regression equation may be written as: 
Y-l = 3.5309 + 0.4485 X^ - 0.0416 X9 - 0.0382 X^Q 
This equation may be used to predict the score of a student of 
Arts faculty on Regression mode if his Gender and scores on Hedonistic 
and Power Values are known. The negative weights associated with 
these variables show that they tend to reduce the tendency of regression 
but gender has the reverse impact. 
In the case of Fixation mode (Y2) the results of regression analysis 
for the Faculty of Arts are given below. 
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Table 4.35 
Regression Analysis (Faculty of Arts) for Fixation 
Variable Added 
Social Value (X4) 
Parents' Education (X23) 
Economic Value (X7) 
R 
0.272 
0.319 
0.354 
R2 
0.074 
0.102 
0.126 
F 
13.95 
9.80 
8.23 
Significance Level 
0.01 
0.01 
0.01 
The results indicate that the proportion of total variance in the 
dependent variable (Fixation), explained by three variables - Social 
Value, Parents' Education and Economic Value, taken together, was 
found to be 12.60 percent. The other independent variables did not 
make any significant contribution. The corresponding regression 
equation may be written as: 
Y'- 3.5208 - 0.0518 X4 - 0.0622 X-|3 + 0.0428 X7 
This equation may be used to predict the degree of fixation mode 
of any students of the faculty of Arts, if his scores on Social Value, 
Parents' Education and Economic Value are known. The weights 
indicate that Social Value and Parents' Education decrease the tendency 
of fixation while Economic Value has opposite effect. 
In the case of Resignation (Y3) mode as dependent variable, the 
results are tabulated as given below: 
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Table 4.36 
Regression Analysis (Faculty of Arts) for Resignation 
Variable Added 
Gender (Xj) 
Power Value (X^Q) 
Family Income (X4) 
R 
0.152 
0.248 
0.288 
R2 
0.023 
0.062 
0.083 
F 
4.09 
5.68 
5.19 
Significance Level 
0.05 
0.01 
0.01 
The results indicate that variables Gender (X^), Power Value 
(X^o) and Social Value (X )^ together explain 8.30% of the variance in the 
dependent variable Resignation (Y3). The remaining independent 
variables have not made any significant contribution in the prediction. 
The regression equation related to this analysis may be presented as: 
Y3 = 3.8115 + 0.2798X;i - 0.06806 X-^ Q - 0.03593 X4 
This equation may be used to predict the scores on Resignation 
mode of a person who's Gender and scores on Power and Social Values 
are known. As shown by the weights, Power Value and Family Prestige 
Value reduce resignation and gender has the opposite effect. 
The following table provides the results of the regression analysis 
related to Aggression (Y )^ mode as a dependent variable. 
Table 4.37 
Regression Analysis (Faculty of Arts) for Aggression 
Variable Added 
Gender (X^ )^ 
Hedonistic Value (X9) 
R 
0.267 
0.318 
R2 
0.0715 
0.101 
F 
13.39 
9.72 
Significance Level 
0.01 
0.01 
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As clear from the results, the independent variable - Gender and 
Hedonistic Value together explain 10.10% of the variance in the 
dependent variable Aggression mode. The other independent variables 
did not make any significant contribution. The regression equation in 
this context may be written as: 
Y4 = 3.0849 + 0.4484 X^ - 0.0386 X9 
The values of scores on Aggression mode may be predicted for a 
person whose Gender and scores on Hedonistic Value are known. In 
this case. Hedonistic Value tends to reduce aggression while males 
show greater aggressive behavior than girls. 
4.73 Regression Analysis for Faculty of Science 
In the case of the faculty of Science, (N=174), the Regression 
mode (Y|) was not predicted by any dependent variable. 
The following table provides the results of the regression analysis 
related to Fixation (Y2) mode. 
Table 4.38 
Regression Analysis (Faculty of Science) for Fixation 
Variable Added 
Power Value (XJQ) 
Health Value (X12) 
Family Prestige Value 
(^ll) 
R 
0.284 
0.358 
0.430 
R2 
0.081 
0.128 
0.185 
F 
15.08 
12.57 
12.88 
Significance Level 
0.01 
0.01 
0.01 
The results indicate that independent variables Power Value 
(X|Q), Health Value (X22) and Family Prestige Value (X^ )^ together 
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explain 18.50% of the variance in the dependent variable Fixation (Y2). 
The remaining independent variables have not made any significant 
contribution in this prediction. The regression equation related to this 
analysis may be presented as: 
Y2 = - 0.1381 + 0.0849 X;^ o + 0-0865 X12 + 0.0610 X;^ ^ 
This equation may be used to predict the scores on Fixation mode 
of a person whose scores on Power Value, Health Value and Family 
Prestige Value are known. All the predictors increase the tendency of 
fixated behavior. 
In the case of Resignation (Y3) mode as dependent variable, the 
results are presented as follows: 
Table 4.39 
Regression Analysis (Faculty of Science) for Resignation 
Variable Added 
Economic Value (X7) 
Family Prestige Value (X^ ^^ ) 
R 
0.229 
0.288 
R2 
0.053 
0.082 
F 
9.58 
7.70 
Significance Level 
0.01 
0.01 
As clear from the results, the two independent variables 
Economic Value and Family Prestige Value together explain 8.20% of 
the variance in the dependent variable Resignation mode. The other 
independent variables did not make any significant contribution. The 
regression equation in this context may be written as: 
Y3 = 2.7782 - 0.0440 X7 + 0.0313 X^^ 
This equation may be used to predict the scores on Resignation 
mode of a person whose scores on Economic Value and Family Prestige 
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Value are known. While Economic Value reduces the tendency of 
resignated reaction, the Family Prestige Value tends to increase it. 
In the case of Aggression mode (Y4), the results of regression 
analysis are presented as follows: 
Table 4.40 
Regression Analysis (Faculty of Science) for Aggression 
Variable Added 
Economic Value (X7) 
Parents' Education (X23) 
Gender (Xj) 
Family Prestige Value 
Aesthetic Value (X5) 
R 
0.282 
0.349 
0.401 
0.434 
0.459 
R2 
0.080 
0.122 
0.161 
0.189 
0.210 
F 
14.85 
11.84 
10.84 
9.83 
8.96 
Significance Level 
0.01 
0.01 
0.01 
0.01 
0.01 
As indicated by these results, the proportion of total variance in 
the dependent variable Y ,^ explained by five independent variables 
together, namely Economic Value (X7), Parents' Education (X-113), 
Gender (X-^ ), Family Prestige Value (X^ )^ and Aesthetic Value (X )^ is 
21.00 percent. No other variable other than these five has made 
significant contribution to the prediction in this regard. 
The corresponding regression equation may be written as: 
X4 = 1.1492 + 0.0500X7 + 0.0653 X23 + 0.3705 X^ 
- 0.0348 X^i + 0.0531 X5 
This equation may be used to predict the scores of a student of 
faculty of Science on Aggression mode if his gender and scores on 
Economic Value, Parents' Education, Family Prestige Value and 
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Aesthetic Value are known. Here, all the predictors except Fannily 
Prestige Value tend to increase the tendency of aggressive behavior in 
the face of frustrating situation. 
4.74 Regression Analysis for Faculty of Commerce 
In the case of the faculty of Commerce (N = 174), the Regression 
mode (Y|) as dependent variable the results are presented in the table 
given below. 
Table 4.41 
Regression Analysis (Faculty of Commerce) for Regression 
Variable Added 
Knowledge Value (X3) 
Religious Value (X3) 
Parents' Education (X23) 
R 
0.348 
0.419 
0.464 
R2 
0.116 
0.176 
0.216 
F 
23.70 
18.23 
15.58 
Significance Level 
0.01 
0.01 
0.01 
The results indicate that independent variables Knowledge Value 
(Xg), Religious Value (X3) and Parents' Education (X^^) together explain 
21.60% of the variance in the dependent variable Regression (Y^). The 
remaining independent variables have not made any significant 
contribution in the prediction. The regression equation related to this 
analysis may be presented as: 
Y^ = 1.6429 + 0.8718 (Xg) + 0.05472 (X3) - 0.0520 {X^'^) 
The above equation may be used to predict the scores on 
Regression mode of a person whose scores on Knowledge Value, 
Religious Value and Parents' Education are known. While Parents' 
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education reduces the possibility of regression. Knowledge and 
Religious Values tend to increase it. 
The following table provides the results of the regression analysis 
related to Fixation (Y2) mode. 
Table 4.42 
Regression Analysis (Faculty of Commerce) for Fixation 
Variable Added 
Social Value(X4) 
Family Income(Xi4) 
Gender(Xi) 
Knowledge Value(X8) 
Power Value(Xio) 
Religious Value(X3) 
R 
0.438 
0.471 
0.495 
0.523 
0.545 
0.561 
R2 
0.192 
0.222 
0.245 
0.273 
0.298 
0.315 
F 
40.85 
24.38 
18.34 
15.87 
14.22 
12.77 
Significance Level 
0.01 
0.01 
0.01 
0.01 
0.01 
0.01 
In case of Fixation mode, six independent variables. Social Value 
(X4), Family Income (X24), Gender (X-^ ) Knowledge Value (Xg), Power 
Value (X-J^ Q) and Religious Value (X3) together explain 31.50% of the 
variance in the dependent variable Fixation (Y2). No variable except 
these six has made any significant contribution to the prediction in this 
regard. The corresponding regression equation is given by: 
+ Y2 = 2.6917 - 0.1071 X4 - 0.0772 X^^ - 0.3404 X^ 
0.0679 Xg + 0.0602 XI^ Q + 0.0415 X3 
This equation may be used to predict the scores on Fixation mode 
of a person who's Gender and scores on Social Value, Family Income, 
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Knowledge Value, Power Value and Religious Value are known. 
Fixated behavior is reduced by Social Value and Family Income and 
enhanced by other three variables. 
The results for regression of Resignation mode (Y3) on all the 
independent variables are presented below. 
Table 4.43 
Regression Analysis (Faculty of Commerce) for Resignation 
Variable Added 
Family Prestige Value 
R 
0.185 
R2 
0.034 
F 
6.11 
Significance Level 
0.01 
The table indicates that analysis has resulted in the addition of 
only one variable - Family Prestige Value (X^i), which has made 
significant contribution, is the predictor of the dependent variable Y3. 
The R"^  value indicates that the single predictor X-^ ^ explains 3.40 
percent of the variance of the dependent variable Y3. The regression 
equation for predicting Y3 from the known scores of X^^ is as follows: 
Y3 = 3.4506 - 0.0549 X^^  
If the score on Family Prestige Value for a given person is known, 
his score on Regression mode may be predicted by using this equation. 
The tendency to resort to regressive behavior is reduced by Family 
Prestige Value. 
The following table provides the results of the regression analysis 
related to Aggression (X )^ mode. 
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Table 4.44 
Regression Analysis (Faculty of Commerce) for Aggression 
Variable Added 
Knowledge Value (Xg) 
Parents' Education (X23) 
Aesthetic Value (Xg) 
R 
0.198 
0.250 
0.293 
R2 
0.039 
0.063 
0.086 
F 
7.08 
5.71 
5.38 
Significance Level 
0.01 
0.01 
0.01 
The results indicate that independent variables Knowledge Value 
(Xg), Parents' Education (X23) and Aesthetic Value (Xg) together explain 
8.60% of the variance in the dependent variable Aggression (Y^). The 
remaining independent variables have not made any significant 
contribution in the prediction. The regression equation related to this 
analysis may be presented as: 
Y4 = 1.9496 + 0.577 Xg ~ 0.0566 X|3 + 0.0568 Xg 
This equation may be used to predict the scores on Aggression 
mode of a person whose scores on Knowledge Value, Parents' 
Education and Aesthetic Value are known. The aggressive reaction is 
enhanced by Knowledge Value, Aesthetic Value & reduced by Parents' 
Education. 
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The previous four chapters are devoted to the main body of this 
research report detailing out the theoretical background of the subject of 
investigation, the precise statement of the problem and operational 
definition of key terms/concepts, the systematic design of the method 
followed in carrying out the study along with the research instruments 
used,, and presentation and analysis of data gathered. As mentioned 
earlier, the analysis of data involved the use of sophisticated statistical 
techniques like multiple regression analysis which resulted in a set of 
regression equations. These results and their interpretations have been 
presented in sufficient details in the fourth chapter. 
The findings of every research study in the fields of education and 
psychology have certain implications for educational practices and/or 
psychological well-being of the subjects of study. In this chapter the 
findings of this study have been listed in precise terms and their 
implications for current educational practices at higher education stage 
in India have been explained. The chapter also gives some directions for 
further research in this area for the benefit of future researchers. 
5.1 Findings 
Coping behavior, gender and faculty-affiliation 
1. The incidence of regressive behavior in the face of some frustrating 
situation is quite large in the case of male students of the faculties 
of Arts and Commerce, while the male students of the faculty of 
Science exhibit average level of regressive behavior. However, 
female students studying in the Science stream show high 
tendency of resorting to regressive behavior in the face of a 
frustrating situation while those of the faculties of Arts & 
Commerce are at the average level. In the case of combined 
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sample (when students of all streams, male and female, were 
combined) results indicated high tendency of regressive behavior 
on the part of Arts and Commerce students. The overall results 
show clear gender differences, female students exhibiting greater 
tendency of resorting to regression when they encounter 
frustrating situation. 
2. The adoption of high degree of fixation mode of coping with 
frustrating situation is the characteristic feature of male students 
of the faculty of Arts, while those of the faculties of Commerce 
and Science have a tendency of showing normal level of fixated 
behavior when faced with a frustrating situation. In the case of 
female students, the faculty of Commerce requires due attention. 
The female students of this faculty have a higher tendency of 
showing fixated behavior than female students of the other two 
faculties. But, no clear pattern emerges when boys and girls are 
combined. The overall situation shows gender differences in 
fixated behavior with males of Arts and females of Commerce 
faculties showing increased tendency of fixated behavior. 
3. In the case of resignation the picture is different. The results have 
shown that the male students of the faculty of Arts have a 
tendency of showing higher level of resignation mode while 
coping with frustrating situations than those of other faculties. 
But most of the female students of all the faculties exhibit normal 
level of resigned behavior. In the case of the combined sample, 
the majority of students in all the three faculties have shown 
average or lower level of resigned behavior. 
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4. The tendency to resort to aggression was found to be low among 
girls of all steams - arts, science, and commerce. The aggressive 
behavior is a prominent mode of coping with frustrating 
situations among male students of all faculties. 
5. Significant gender differences were observed in the faculty of 
Arts on regression mode of reaction to frustrating situations, the 
male students showing higher tendency of resorting to the 
regression mode of coping when faced with some frustrating 
situation. There were no gender differences in the faculty of 
Science and Commerce on this mode. 
6. The results, on examining gender-differences on fixation mode, 
showed that the male students of the faculty of Science had a 
higher tendency of resorting to fixation mode than females, and 
the female students of the faculty of Commerce showed greater 
tendency of resorting to fixation mode while coping with 
frustrating situations. In the case of the students of the faculty of 
Arts, there were no gender-differences. This indicated an 
interaction between gender and faculty affiliation in this regard. 
7. On the resignation mode significant gender differences were 
observed in the case of Arts faculty, male students showing a 
greater tendency of resorting to this mode of reaction than female 
students. In the case of the faculties of Science and Commerce, 
there were no significant gender differences on this mode of 
reaction. 
8. In the case of aggression mode, significant gender differences were 
observed for students of the faculties of Arts and Science, male 
students having greater tendency of resorting to aggression than 
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female students in the face of any frustrating situation. The 
students of the faculty of Commerce did not show any gender 
differences in this regard. 
9. However, when students of all faculties were studied as a 
combined group, only aggression mode exhibited gender-
differences, the male students showing greater tendency of 
resorting to aggression mode than female students while facing a 
frustrating situation. 
Coping behavior gender and value profile 
1. The results of the analysis of scores on value profiles led to some 
interesting conclusions. Significant gender differences were 
observed with female students, having higher levels of Religious, 
Social, Democratic, Aesthetic and Knowledge Values than male 
students. On the other hand, male students had significantly 
higher Hedonistic, Power, Family Prestige and Health Values 
than female students. No significant gender differences were 
observed on Economic Value. 
2. Significant faculty-wise differences in value-profiles were also 
observed. The students of the faculty of Arts had higher Religious 
Value than the students of Science and Commerce faculties while 
Science and Commerce students did not show significant 
difference on this value. 
3. Science students had a higher Social Value than Arts and 
Commerce students. Similarly, the students of Science faculty had 
higher Aesthetic Value than Arts students. The Knowledge Value 
was found to be higher among the students of Science than those 
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of Arts and Commerce. The students of Arts faculty had the 
highest 'Hedonistic' Value while those of Science had the lowest. 
The Family Prestige Value was dominant among the students of 
the faculty of Arts as compared to Science students. The students 
of Science faculty had higher Democratic Value than those of 
Commerce faculty. Similarly, the students of the faculty of 
Commerce held higher Economic Value than those of Arts and 
Science. 
The relationships between modes of reaction to frustration and 
values were also studied. For combined sample, regression mode 
had significant positive relationship with Knowledge Value, and 
significant negative correlation with Hedonistic and Power 
Values. Fixation mode showed significant negative correlation 
with Social, Democratic and Knowledge Values, and significant 
positive relationship with Power and Family Prestige values. The 
resignation mode correlated significantly and negatively only with 
Power Value. Significantly, the aggression mode had no significant 
correlation with any of the values. 
However, these correlations showed significant differences 
faculty-wise. For the students of the faculty of Arts, regression 
mode correlated negatively with Hedonistic value, fixation 
correlated negatively and significantly with Religious value while 
social and Democratic values had positive correlation with 
Economic and Hedonistic Values. Regression mode had negative 
correlation with Power Value, and aggression mode had no 
significant correlation with any of the values. 
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7. For the students of Science faculty, regression mode and values 
showed no significant correlation;/ixflffon mode showed negative 
correlation with Religious and Social values, and positive 
correlation with Power and Family Prestige values; resignation 
mode had negative correlation with Economic value but positive 
correlation with Religious and Family Prestige values; and 
aggression mode showed negative correlation with Religious and 
Family Prestige value but significant positive correlation with 
Economic value. 
8. In the case of Commerce students, regression mode correlated 
negatively with Aesthetic, Economic, Hedonistic and Power 
values but positively with Religious and Knowledge values; 
fixation mode correlated positively with Religious and Power 
values but negatively with Social value; resignation mode 
correlated positively with Knowledge value and negatively with 
Family Prestige value; and aggression mode had negative 
correlation with Religious, Economic and Hedonistic values, but 
positive correlation with Knowledge value. 
Coping behavior, gender and socioeconomic factors 
1. Some significant relationships were also found between modes of 
reaction and factors related to socioeconomic status, namely 
Parents' Education, and Family Income. For combined sample. 
Parents' Education correlated negatively with, fixation, and Family 
Income showed no correlation with any of the modes of reaction. 
However, in the case of faculty of Arts, Parents' Education 
correlated significantly with resignation and fixation modes, while 
in the case of Science students. Parents' Education had negative 
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relationship with regression and fixation, and positive relationship 
with aggression mode. 
2. Family Income correlated negatively with fixation mode. For 
Commerce students, Parents' Education showed negative 
relationship with regression and fixation, while Family Income 
showed negative relationship with resignation. 
Predicting coping behavior 
1. The regression analysis of all the four modes of reaction on 
gender difference, stream, values, parents' education and family 
income provided some useful results. In the combined sample the 
only potential predictor of regression mode was the Hedonistic 
Value. The concerned regression equation (chapter 4) indicated 
that if scores on Hedonistic Value are known, it is possible to 
predict the intensity of one's regressive behavior. In the same way 
the fixation mode could be predicted by two variables, namely-
Social Value and Parents' Education. Likewise, the potential 
predictors of resignation mode were Power Value and Social 
Value. Interestingly, gender as a variable was found to be the 
most significant predictor of aggression mode. Male students were 
found to be more inclined to exhibit aggression than female 
students in the face of a frustrating situation. 
2. In the case of the students of Arts faculty. Gender, Hedonistic 
Value and Social Value were found to be significant predictors of 
regression mode of reaction to frustration. Likewise, Social Value, 
Parents' Education and Economic Value were found to be the best 
predictors of fixation mode. Resignation mode could be predicted 
effectively by Gender, Power Value, and Family Income. Here 
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also aggression mode could be effectively predicted by gender 
difference and hedonistic value. 
3. For the students of faculty of Science, no variable was found to be 
significant predictor of regression mode. But, fixation mode could 
be potentially predicted by three variables - Power Value, Health 
Value and Family Prestige Value. The potential predictors of 
resignation mode were identified as Economic Value and Family 
Prestige Value. However, in the case of aggression mode, five 
predictors were identified - Economic Value, Parent's Education, 
Gender, Family Prestige Value and Aesthetic Value. 
4. In the case of the students of the faculty of Commerce regression 
mode could be predicted by Knowledge Value, Religious Value 
and Parent's Education. For fixation mode, the potential 
predictors were Social Value, Family Income, Gender, Knowledge 
Value, Power Value and Religious Value. In the case of resignation 
mode, only one predictor Family Prestige Value was identified as 
the most potential predictor. However, aggression mode of 
reaction could be predicted effectively by Knowledge Value, 
Aesthetic Value and Parents' Education. 
5. In the analysis given above, the predictors of each mode have 
been listed in order of their contribution to predicted variance, 
the first one making the highest contribution and last one making 
the least. For all practical purposes, the first one or two predictors 
may be taken as potential predictors in each case. The overall 
situation shows that gender is one of the most important predictor 
of all the modes of reaction especially 'aggression'. The male 
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students tend to exhibit greater tendency of aggression than 
female students. 
6. Among values. Social, Hedonistic and Family Prestige Values are 
dominant predictors of all modes of reaction. Similarly among the 
socio-economic factors. Parents' Education was found to play the 
most important role in determining students' reactions to 
frustrating situations. 
5.2 Implications for Educational Practices 
During the post-independence period, higher education system 
m India has faced many challenges. In addition to serious fallouts of 
unplanned expansion to quality and standards of education, higher 
education has faced problems related to students' unrest. There have 
been instances when universities remained closed for months due to 
strikes by the students, sometimes on trivial issues like demand for 
postponement of examinations, early declaration of examination results, 
relaxation in admission criteria or cut-scores, relaxation in minimum 
attendance requirement for appearing in the examination, and even, 
admission of student leaders in various courses irrespective of their 
eligibility in terms of minimum percentage of marks. The student 
aggression sometimes results in complete halt of teaching learning 
activities, delay in holding examinations and declaration of results and 
serious damage to public property. 
There has been a continuous deterioration in values during the 
last few decades among individuals, especially the youth, and the 
phenomenon is universal. The present scenario of indifference to and 
deterioration in values is rather alarming. And as a result there is a rise 
in immoral acts, violence and crime. 
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India boasts of being one of the most ancient civilizations, the 
cradle of spiritual giants who gave to the world the message of piety, 
compassion, universal love and brotherhood, and yet morality and 
ethics seems to be at their lowest ebb in our society. Generosity and 
compassion seem to have evaporated from the society. Youngsters 
engage in voyeurism, killing, kidnapping, and stealing and in other 
antisocial activities. The situation is worsening day by day. 
All Education Commissions, right from Radhakrishnan 
Commission (1948-49) to Kothari Commission (1964-66) have 
repeatedly stressed the need for incorporating moral and spiritual 
education as a part of the mainstream of education system. All accept 
that a civil society cannot exist without adherence to the basic human 
values of truthfulness, non-violence, honesty, kindness, compassion and 
abstinence from stealing, sexual misconduct etc. 
Education is a powerful instrument of social change and human 
progress. It is also a powerful tool to cultivate moral and spiritual 
values in an individual. Universities are the institutions which play a 
vital role in shaping the personalities of youth. A university is a place 
v/here the students spend 7 to 8 hours per day. 
'Morale or character is not readymade but it is created bit 
by bit and day by day." 
Youth today has a lot of impatience and little enthusiasm for 
life - a restlessness to achieve too much in too little time. The aim of 
education should be to put everything in its proper place in mind so 
that they are able to stand in equilibrium with the rest of the world. 
As George Eliot puts -it, "In the man whose childhood has known 
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caresses and kindness, there is always a fiber of memory that can be 
touched to gentle issues." 
To convert Latent into Talent Communicative skills need to be 
developed constructively, building confidence and curiosity, 
therefore leading to self - motivation. The power of expression truly 
can empower the youth, and drive them away from violent 
manifestations. 
There must be a provision of adequate and multifarious 
curricular activities and all young boys and girls must be involved in 
such activities on regular basis. This will prove as a psychological 
therapy for the channelization of negative tendencies namely 
aggression, hostility and anxiety. Youth should also be involved in 
healthy, recreational activities like participation in different clubs, 
committees, groups and associations related to activities like sports, 
swimming, cultural items, dramatics adventure sports, tours and 
picnics. Informal social get-togethers need to be encouraged in 
educational institutions. 
The reputation of a university is created by its teachers. Teachers 
in fact are the designers of the future of their students. Directly or 
indirectly they influence their students, hence teachers should present 
themselves as ideals. According to Radhakrishnan, a teacher must be an 
example of good conduct - a role model for the students. Teachers 
should follow professional ethics; they must devote time for discussion 
vv^ ith the students. Discussion should be made informal, outside the 
classrooms also, not only on contents but on social problems, individual 
problems faced by students and on social values. Teachers should be 
sensitive, sympathetic and have positive attitude towards students' 
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emotions. It is the duty of the teachers to make the students realize the 
depth, magnitude and significance of values. 
Today, the social role of teaching community has assumed 
greater importance. The teaching community should restore the self 
reliance needed for our socio-educational culture. There is a need for 
reawakening of the entire teaching community so as to improve the 
younger generation which is utterly confused and bewildered about 
moral and social values of life. Let us accept this challenge with a spirit 
of dedication and national service to develop morally and socially well 
equipped younger generation. 
Another vital step which should be taken by the Indians 
educational system is the provision of guidance services in educational 
institutions. In the fast changing society, guidance services are a dire 
need to reduce the mounting pressures on students. The Education 
Commission (1964-66) recommended the appointment of trained 
counselors in universities and colleges on the basis of one counselor for 
every 1000 students. 
The student's population, especially the adolescents and those 
who have just crossed the adolescent stage may find life too difficult 
and perplexing. They may have physical problems (due to rapid 
changes in their physical appearance), social problems (due to the 
confusion about how to behave or maintain relationships), 
psychological problems (arising out of anxiety, stress, low confidence 
level and feeling of insecurity), educational problems (due to 
unreasonable parental pressure) and vocational problems (which 
vocation to choose). 
To overcome this problem and to help students face life as it 
comes, guidance and counseling centers may be set up in universities 
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and colleges headed by trained professional counseling officers, with a 
PhD or Master's degree in Psychology and counseling along with 
considerable counseling experience. These centers should-
(1) Have a humanistic approach towards students. They should 
honestly, sincerely and genuinely try to help the students in 
solving their problems. 
(2) Sponsor hobby Clubs, workshops at the university and colleges 
which may be helpful in developing technical and professional 
skills of students. 
(3) Give training for preparing youth for intervarsity competitions. 
(4) Supply detailed, latest and up-to-date information on 
occupations, training, admissions, higher studies, apprenticeships 
facilities, scholarships, study facilities abroad, employment 
information, general trends to job market situation etc, 
(5) Have a good reference library 
(6) Arrange group discussions on common problems. 
(7) Arrange mobile exhibitions for the benefit of students in the 
rural and urban colleges. 
(8) Undertake research projects, relevant especially to 
psychological, academic and vocational problems of students. 
The findings of this study provide very useful guidelines and 
directions to contain the problem of unwanted student aggression. One 
clear indication is that there are certain gender differences in the modes 
of coping with situations that cause frustration and lead to aggressive 
and abnormal behavior. The general finding that male students have a 
greater tendency to resort to aggressive behavior than girls, more or less 
across all faculties, is a significant one. Regression and fixation are 
supposed to be safer or relatively healthier modes of coping with 
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frustrating situations than resignation and aggression. The two modes -
resignation and aggression are supposed to be relatively unhealthy 
modes, the former having potential of causing harm to self and the 
latter to the society. 
These results point clearly to the need of instituting compulsory 
guidance and counseling services in all higher education institutions 
including colleges. A regular and intensive counseling may help 
discover alternative means of channeling students' aggression and lead 
them to constructive and healthier modes. The gender differences in the 
adoption of coping mechanisms indicate that counseling services 
instituted in the universities and colleges must provide for this 
difference. There is a need for deployment of women counselors in the 
counseling centers. Faculty-wise differences in the coping behavior of 
male and female students should be taken care of while planning the 
guidance and counseling services, because the female students of 
different faculties may require different kinds of counseling services. 
So far, only some of the universities in India have established 
such centers with slightly different mandate and nomenclature. The 
Coaching and Career Guidance centers functioning in some of the 
universities and prestigious colleges serve the limited purpose of 
guiding the students in the choice of their career and providing for 
coaching to help them prepare for competitive examinations. There is a 
need to extend their functions to include personal guidance and counseling 
services to enable them to face and overcome their psychological 
problems related to coping with tension and stress arising out of 
socioeconomic and academic conflicts. The findings also indicate that the 
students studying in the faculty of Arts need more attention than those 
studying in the faculties of science and commerce. Studies have shown 
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that the main sources of frustration among university students career 
anxiety, socioeconomic deprivation and the stress and strain caused by 
desire to do well in the examination. Examination stress has been found 
to be a major cause of frustration among university students. 
A person's value system has a significant impact on his 
adjustment. The findings of this study have indicated that there are 
gender-based and faculty-based differences in the value patterns of 
students. In general, religious, social, democratic, aesthetic and 
knowledge values dominated the behavior of female students and 
hedonistic, power, family prestige and health values guided that of 
male students. This difference should be taken care of while devising 
the programs for guidance and counseling services. Religious, social 
and hedonistic values characterize the students of faculty of Arts; 
democratic, aesthetic and knowledge values dominate the personalities 
of students of science faculty; and expectedly, the students of commerce 
faculty had highest economic value. These findings can serve as useful 
guidelines for differentiating the guidance and counseling services. 
Relationships among the values and modes of coping with frustration 
show that a student with high knowledge and low hedonistic and 
power values resorts to regression mode while the one with high power 
and family prestige, and low social, democratic and knowledge values 
use fixation mode. The students with dominant power value do not 
resort to resignation mode but prefer to use aggression mode. These 
relationships also showed minor gender-based and faculty-based 
differences. 
These results point to a strong need of providing value education 
at university level also. Traditionally, the Indian society has been 
known for her healthy value system which is fast receding these days 
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with globalization of trade, liberalization of economy and mercerization 
of education like other commodities. These circumstances tend to 
infused market-based value system among the youth which include 
unJiealthy competition, self-centeredness, profit-orientation and 
unsociability. This situation has serious implications for adjustment. 
The prevalent social evils like economic offences even by responsible 
people, street violence on trivial issues and rampant corruption not only 
in the public life but also in the government. Value education, therefore, 
is crucial at all levels of education. The socioeconomic factors have been 
found to play significant role in determining the coping behavior of a 
person in the face of frustrating situation. Significantly, sons and 
daughters of parents with high income and middle or low level of 
education tend to exhibit aggressive behavior. All curricular revisions 
in future should take care of this fact. 
The present study also shows that possible mode of coping with 
frustration in respect of a person may be predicted with the prior 
knowledge of his value system and socioeconomic status. The 
investigator has set up regression equations for this purpose. If an 
individual student's scores on values, socioeconomic variables, faculty 
affiliation and gender are known his probable mode of coping - say 
regression, of coping with a frustrating situation may be predicted. This 
approach can help in identifying student's who could resort to 
unhealthy mode of reaction to frustration and value-education, and 
guidance and counseling services may be planned accordingly. 
The investigator is of the opinion that if the findings of this study 
are implemented the campus violence may be controlled to a 
considerable extent and healthy academic environment may be 
restored. 
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5.3 Implications For Further Research 
Research is a systematic continuous process in pursuit of truth. 
On the one hand, it answers crucial questions related the phenomenon 
under consideration, and on the other, it gives rise to new questions 
which require further probe. The process goes on, perhaps, unendingly. 
Likewise, the present investigation answers certain questions 
embedded in the objectives listed in the second chapter of this report. In 
the process, the investigation raises certain new questions which should 
be answered through fresh studies undertaken by interested researchers 
in this area. The main emerging questions are: 
What are the various social, economic and institutional factors 
that create and enhance frustration among students all levels, especially 
at the university stage? 
What can be done to remove or reduce the influence of these 
factors so that better learning enviro:nment may be generated in the 
universities and colleges? 
Will the institution of regular guidance services help in solving 
the problem of student unrest partially or wholly? There is a need to 
conduct experimental or causal comparative studies to examine the 
impact of guidance and counseling services wherever such facilities 
exist. 
How can we provide for value education? Can we teach socially 
desirable values directly by placing them in the curriculum or we should 
imbibe them in the curricula and provide the students with 
opportunities by way of our teaching to catch them? 
Which values are more desirable for students of different faculties 
providing for gender-based differences in the modes of coping with 
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frustrating situations? What strategies should be planned to achieve 
these goals? Intensive studies need to be conducted in order to answer 
these questions. 
If we can predict the probable reaction of a student to frustrating 
situations, what measures can we take to ensure that his reactions are 
healthy? 
Examination stress is one of the major causes of frustration 
among students. What can we do to reduce the effect of this source of 
frustration? This and other related questions need to be answered 
through future research. 
Does occupation of the family influence a student's reactions to 
frustration? If yes, what should we do as educators and teachers? This 
question requires an in-depth probe. 
There are many other questions which this research may lead to. 
The student unrest has been a very serious problem in Indian higher 
education. Further research in this area may help in overcoming such 
problems. 
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?. scrn M ^ ^i^fEft (^fffr, ?f?^) % %^ zft^ JT ^x % ^^rr? ^ STTT 
2^  ( ) 
^ ( ) 
M 
T—sTff iFT^ I- qr^r ^ m^crr ^r m^ix ^tar ft i 
'a. 5'a^ 5ft^H % f?r^ 3fIcT f^ ^ ?ItT ^> JTf?^ ^^/^fft t ? 
t;. sriq f^g w^ ra "^^  ^x^T |Ti '3rR^/Tr^?f\ | ? 
51—r^qf(^ feTnl (opposite sex) ft^ % fe^JTr I d ^ % srfffR ^> 
^ ( 
^ ( 
^ ( 
S! ( 
5 ( 
^ ( 
W ( 
^ ( 
5 { 
^ ( 
'^  ( 
S ( 
^ ( 
^ ( 
T { 
^ ( 
> ( 
M 
n ( 
^ ( 
) 
^ i^^ r ^ 5r 
fT 
( 3 ) 
m^ srfsRT q?F3[ ( Y ^ ) ^ ? ^ ^JT T?T?5 ( X ) 
S.. srrq f^?ft ^ ^ ^rr^ % arr^jft % ^ T %?T 3T??«rr if mjm r§n ?r^^ 
3—^r^r q^fe^ (healthful) | t i M ) 
^ ( ) 
^ ( 
wmr^ ? 
^—^T^r^T^ % 515 ^ r I ^ ( ) 
?T—^T?pt ^ 5 ^ i ?T ( 
^~-^]T! vfA sftT STTRT ^r f^^T f^ F^r ^^% ^TST Hirq-^T ^r T ( ) 
?^. ;snT% fk=^R t aif^ sF ^ ^ ^ % q?^r ^ ^ H'BH t^crr | ? ^^ 
•^—arftr^ ^ ^q i^ '^^  iftnTcrr ^?^t 11 "^  ( ) 
IT—5% Sffg^TTt ^ ^ I I ^ ( 
^'?. srnr f^ ?T f^^r^^r ^ 3T=5# irR^/TRcft | ? 
3ir—5ft JT t^TST^ ^ ^ 1 ^ ( ) 
^—5f t f ^ g w 5T^ ^T f^T^'^ ^ ^ I 
^ _ f 5 ^ : ^ Jf F^^ra- ^"t ^Ht I ^ ( ) 
^—^erraft if ^F? ^  ^Jft I ^ ( 
J — ^ inTt?T ^ TI??Tf Jf ^ I 
? i!,. sriq Ff;^ ^ ' V % sirF^RTlr f r t q?r?? =p-^^/^Tcft | ? 
Si—f^SR 5ff fT t^fT ^tsft % JTPT ^?T^ t I ® ( ) 
=^—^irqF^ 5ft ^ ^'t arrf^r^ V^TFCT ^ T ^ | I 
??,. ifF? srrq^T ^T|/?rf^T fft% f^ ^ ?ff^ ^ 9rr?t ^T^T =?T^r | , 
T—^Rt ^T% ^ ^T ^ f^itqr 3fjq H '^t f ^t qit H^I^ ^HST /^HTTirat 11 1 ( ) 
5f—Trrst ^T% ^ T ?iffFf? arrq ?ir ^ f?f spt s r^^ ^ ?> srFsrf? 
^ ( 
^ ( 
s ( 
^ ( 
^ ( 
5r ( 
) 
\ ^ ' ^ 
\ 1 
1 ^ ^ ^ 'S 
i 
5r IT Z 5 
) 
^^ arfsj^ TO'? ( v ' ) ^^^ ' ^ "T *^^  ( X ) 
?\3. 3T1T r^?TH ftl^Sr ^ ^ r TO'? ^^^/^Tcft I ? sft 
J—3nq% HuifT i^R?!^ ^T ^> I J ( ) 
^—3T<T% ?j;f Jr ^W f???m T'Ji^ fT | t I ^ ( ) 
^ ^ . 3Tq^  sq^er^rMt^Tt ^ ^^W^J qT?r % f^q 3TR f??T ?ra ^> w^f? 
^m t ? 
?T—3Tq^  3Tg>^  fJJT l^f^ 'Tf ^') f^ ^T i^I ^ TI^^ ^ JT>ZT^T I IT ( ) 
;i_^*ft % f^sif 5rT%, ?»f (amlT-nft^) TT an ^T ^? %& r??Tr 
gfrrr?r O^T^^ TT ^T.^\ \ ^ { ) 
\o, 3Trq^ ^ 3fq?ft f^ ?r i^i^ r % | i i?>r ^ f5T!ff?r 
:^—^t STTfsT^  ?T% gtcft I I ^ { ) 
5_?gi?s:zr mxm ^m i * ( ) 
^ ? . ^^rrsff ^> Hl'a^ % fH?r 1^ "TF7??IT (ma^r) ^t s^q ^ ^ nq;^ 
^:^. ?r?*/?rg5Ft ^> arq^t ?rT5t ^ T ^ ^ f^^ ^rr? ^r W R T^^ r^ 
:^_;^cr ^ ? ? a t ^t 3Tifs!T^  ?sTr ^i I =^  ( ) 
;5f_3fq;ft f^ T^ ^ ^W^i ^T I ^ ( j 
^ _ f 3 ] ^ ^t^ ?JT'g;#^ %^r t I ^ ( ) 
s—fsTHif im^ ^^m ^f^cf ar^ qrcT ^ "^f 1 5 ( ) 
•^^ i". ariq^ cr^ ?Tr«f)- ^ m'^ ^)i ^m ^T^r STRIIT fezrr 1 T^T qr^ ff^ rrrr 
i; sfjq e?r f;iiT ^> ^g7 ^x^i ^riit/^rlTt ? 
H—5f? 3?r^ 3T[q|r |?T q^ gs^r 5fT^ ? r^n?T g> I z { ) 
5r—srsr 5«T^ 3frq% wftT ^> f^ j^ |>^ ^r ^JT "^t 1 sr ( ) 
®—5f5r 3fTq f-ifs^ cT ?q ^ ^TR ^' f^ ^r^ f ^r 11 s ( ) 
^ n «T ^ ® 5r 5T s 
( 
m% arfsj^ T^-'? ( v / ) ^^^ ^T T?F? ( X 
q-—5ft ^r2T^ ^ ^frr ^t sftT ^ ^ ^ if §f?T wit i ^ ( ) 
?—5r|f 3rrT% % ^r^arr^ % Tftfft if i s ( ) 
?T—5rgf srrT ^>»ff ^r ^ f c^ ^^ q^^ i ?T ( ) 
^—f5f?r^ ^f|^f~^ ^^ ?2Tr ft I ?^  ( ) 
IT—5ft ?r5cr sf%m^ T% i 5r ( ) 
®—f5T^ s r m ^ % ftf^rfcff ^r W R ft i © ( ) 
^v3. gff ^irr^ % f?r^ s^^Ta^ arr^Wfr^T Tf?r T ^ ^  arrT ffr^ ^rir spt 
5—sfff 3rrT% ?^rfcq- % ? S T R f t^ q^ r S T | t i 5 ( ) 
?T--5f|f 3nq-^> ? | ^ t % 3frfjtfT T ^ ^ T ^ m ^T^rr t i | i H ( ) 
J—fsr^ 3nT% f?r % ^ftT nt^r HIT??? ff I J ( ) 
^t;. iT^-q^ HI'S WJTT Hisft if ^fflT TI^ "T^  dt^ Bq^ ftfjsft ^ ^H^I 
srrgsFt^r «TT^ PTT?fr?rrgcT cTft% ^ S^TT f^^n 13Tm% f^^ i^T ^ f^^ 
'J^ mi 3?=igT ^TJftT %2Tr ? 
5r—3T7^ gg-gf^gr qft 'FTrufif'Tf 5Ft 9 f t 5 ^ Jf I 5r ( ) 
^—sTT'ft arra ^> ?ST^ % fw^ q'oft % M ^ ^ n i ^ Jr i ^ ( ) 
^rrrrr^ ^5t/^Tjf|- ? 
^—f5fH^T 5 i t ^ ^?T 3ftT f5rH% r^^T aifiT^ I I ^ ( ) 
J?—5ft STJTtT iTTt^ ^r ^ ? f^Jt f?7I H^% H7«r q^-HT Stf^fTT 
•^ T^^ T I I T ( ) 
^—5ft 5r^-?:HiT;? ^>'ft ^ t i T ? ? ^ r ^ if arq^ g ^ - p ^ t qT^lf 
••Tgt ^?cTr I 1 ^ { ) 
Bo. 3Tiq% far^^ ^ ^f^ar q;T ^ f ?IT ^TT ?t^i =?rfm ? 
^—HiTT5r qJt 3T«fI^ ^ farr^rT ^T^I I "5 ( ) 
g—^IfcTTrtT ^T f^^iT -^^ ^T 1 ^ ( ) 
5r—ITj f t -^SR SfTT^T 1 ^ { ) 
5—?^??3T s t ^ T ^ ^ % f?lt Sf^r^T, ^^TcT ^T^T I 5 ( ) 
®—sriH-^HH % f?rir ^•^^^ ^ T ^ T I S ( ) 
^ — 1 ? ? ^ ^ 5^IT !TT fWcffT ^T^r 1 ^ { ) 
^^. 3TN 3 T ^ ^^W•!^ "^t Tff^^'n ^m niriT /^HJTITcft I ? ^!?lf^ fT^t : 
5 r — w n ?H f^^ JTT % g m SPT 3fR-'^ % H^^M^Pcft I I ^ ( ) 
3 —3fTT 3Tqqt ?T>irWT3ff F^T ^ ^^  f^^IH cT^TT ^T^tfT ^T H^J /^fT^Fcft 
| 1 M ) 
1 — w q f^^T ftwJT H'<ft % ^ m HTT^m ^7 ^ ^ ^ T T ; ^^ ^ H ^ ^ / 
H ?^f> i 1 
w, m T w 1 ^ 1 ^ 1 ^ 1 
; 
fT 
M 
H: 
( ) 
) 
) 
) 
?Tsr^  s{^^ T?n=? ( V ) 5r3^ ^H ^E'^ ( x ) 
(needy) | i ^ { 
ijv. sriq f9ff?ff ?r^ mm (^% 5rfw fe^r) TT T^^ ^ T ^ R "^t ^^T TH?? 
^r—fr^i ^^ ^ HSTT^J % firq ^i i ^ ^ ?f5 i ^ ( 
=;r—?r>^ ^t af^sl i ^ ( ) 
«!—ar^n^ #?rrfJT^ i ^ ( 
e7«T Tf^T q t sft arrq ^7% q^f< sRJj'/^T'ft i 
z—^^ft STN #?r f?r ^ ft I s ( 
JT—5ft srrfir, ^^, %nm ir^ ^ ^r ^r^ r^ j^^i | t i i ( ) 
q—3ft # ^ , f^ i^^ r^ rT, f^TsiT ^ f^^  TQcrr | t i ^ ( 
^\9. sFtf q^^ ^ ^ ^ sriq ^ ?Tcr ^r EJIR iw^/T^j^t | ? 
^—^^ r^ ?ft sqfffi ^ 1 ^ q- i t I ^ ( 
J—!5RT^ ^TJKTq- ^ t ^^ 75Rr ^IT ^ ft I 
5—OT^ arrwT ?^T?«3T ^ ^ ? ^ | t i 
^c;. f;TT?rf%fe^  fHli ir ^ 3iiq f^H ^w ^T ^I^JIUT ^TTr/^ T^ft ? 
0—f^ ^ET^ g|cr ^ f^sPT/tsrrfff^ q?T | q ft i ® ( 
^ ^T^r,) % fcT^  srftr^ ft i 
F—f^ Tff^  ^ qsfr^n? (^^ ^P^ST, 5%?r ^ ^ ^ R ) r<i] | ^ ft i 
^ e. 3rrq% f^ ^^ r^  Jr ?r^r OT Z^TT | ? sft ^^ f^9?iH c^qvf ^\ fe : 
T—srrfer, EHT wqr anfe % armrT q^ ^? ^ff ^T^T =q-iffIT I IT ( 
^ — t ? ^ ^nft q;f?T ^ t^^ ft Jf ^ ^ ^Tai | , ara: 5??T^T (^?IT) 4\ 
m^^l ^Tfft ^rffq I 
^—i^T ff#-?rf^mR-, H^§r i^ ^ ^^Eznqt | , arcr: !j^f-^t^ f>TT 
=^ rff tr I 
Vo. fsp^ qrq-q- if a n q ^ \k^m t ? 
31-—i^qf ^ 3!ri^ ^ fsr^^ siq^t ^^raft "^t tTc^ r ^ft f^ r^r, ^ ^ft^ 
ftr tft ITTT farr | I 
^—mfgcif, HTftcT SAT ^ m % fntr qq ^ f^ft^ 5 ^ q?T % 
5T 
) 
) 
IT ) 
^ 3r ?f 
PERSONAL INFORMATION SHEET 
Name 
Class 
College 
Education of Parents: 
1. Professional degrees or M.A. & above 
2. B.A. or B.Sc. Degree 
3. Intermediate or Post-High Scliool Diplomas 
4. High School 
5. Middle School completion 
6. Primary School or Literate 
7. Illiterate 
Occupation of Parents: 
1. Business 
2. Professional (Doctors, Engineers, Lecturers) 
3. Semi-Professionals 
4. Clerical, Shop owner, Farm owners 
5. Mechanic, Plumber, Carpenter 
6. Unskilled worker 
Income of Parents : 
1. Between Rs. 40,000 to 70,000 
2. Between Rs. 20,000 to 40,000 
3. Between Rs. 10,000 to 20,000 
4. Between Rs. 5,000 to 10,000 
5. Between Rs. 3,000 to 5,000 
6. Between Rs. 1,000 to 3,000 
7. Below Rs. 1,000 
